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Abstract 

Academic community members share the findings of their research projects through research 

articles publication. Likewise, the Algerian doctorate students find it mandatory to publish 

their research findings that are most pertinent to the topic of their doctorate thesis. However, 

most candidates find this task challenging because of inadequate understanding of academic 

genre norms and writing skills. Their research articles submission tends to receive an amount 

of corrections before acceptance or completely rejected if they do not comply to the 

publication genre and criteria since academic writing of research articles is not given enough 

time and space for practice in the postgraduate program course. This study, through genre and 

discourse analysis, explores research articles and students’ academic writing productions in 

the English language studies. It additionally seeks to investigate EFL Algerian doctoral 

candidates’ perceptions and attitudes of writing research articles in order to determine the 

most common encountered difficulties, and suggests adequate strategies to solve their 

academic writing problems. Data collection was carried out through the use of a questionnaire 

administered to a sample of doctoral candidates and an interview of 2 academic writing 

teachers at Biskra university. To evaluate PhD students’ awareness and their academic writing 

production when writing research articles, a PhD reference corpus of 20 first draft authentic 

research articles taken from 5 Algerian journals was used for genre and discourse analysis. 

The qualitative and quantitative data analysis determined that doctorate candidates face some 

academic writing problems because of inappropriate and scarce practice opportunities of this 

academic genre. PhD candidates were found to lack awareness of research articles 

methodology and structure. The teachers expressed their concern about the prominence of 

enhancing the teaching of research articles writing in Algerian universities as this skill is 

highly required among all the academic community. Hence, this study raises teachers and 

students’ awareness to its subject matter and acknowledges the usefulness of a potential 

course that teaches scientific research articles methodology. 

Keywords: research articles; academic writing; genre analysis; discourse analysis; corpus.
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1. Background of the Study 

     Academic writing (AW, henceforth) is a key factor for successful doctoral degree 

completion. It does not solely assist to produce academic written forms like dissertations and 

research articles (RAs, henceforth), but also motivates PhD candidates to promote their 

thinking, knowledge, and identity as researchers (Paré, 2017). In this respect, it enables those 

candidates to interact with and participate in the research community. 

      The RA has become the dominant form of writing in modern academia, and the genre 

which is frequently used to disseminate scientific knowledge. Studies about RA features 

illustrate that this genre necessitates highly sophisticated linguistic skills and a careful balance 

of factual information and social interaction (Swales, 2004; Shaw et al., 2016). 

      Studies demonstrate that some PhD candidates have a negative feeling and attitude 

towards writing a RA (Abas & Abd Aziz, 2016). Nowadays, postgraduate students think that 

scientific papers’ writing is a daunting task. This is due to, as Hanauer and Englander (2011) 

postulate, challenging factors, such as the unfamiliarity with the differences between scientific 

journal articles and other scientific papers; problems with linguistic elements like cohesion 

and coherence; and insufficient knowledge concerning the ethics of scientific publications in 

writing journal articles. In the same vein, young researchers claim that scarce resources and 

problems with accessing relevant current literature are major obstacles to producing such 

papers (Uzuner, 2008; Lillis & Curry, 2010). These hindering factors demotivate the students, 

reduce their interest in writing RAs, and, accordingly, their own talents begin to wither. 

     The heightened focus on dilemmas related to RAs writing paved the way for the 

emergence of the specific field of English for Research Publication Purposes (ERPP, 

henceforth), a subfield within English for Academic Purposes (EAP, henceforth). Cargill and 

Burgess (2008) define this recent subfield as “a branch of EAP addressing the concerns of 
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professional researchers and post-graduate students who need to publish in peer-reviewed 

international journals” (p.75). 

     One of the concerns of ERPP is the schemas of writing an academic and scientific article 

in order to be published. An example of schema could comprise the title, author(s), abstract, 

introduction, results and discussion, and conclusion (Whitesides, 2004). Another schema 

instance would be the title, author(s), abstract, introduction, literature review, statement of the 

problem, method, results, discussion, and conclusion (White, 2005). Moreover, ERPP 

searches for problems and difficulties encountered when those researchers are committed to 

writing, and suggests solutions and strategies to be implemented so that academic writers can 

overcome this thought-provoking task. 

2. Statement of the Problem  

The question of how to write a RA for most postgraduate students may seem complex, 

thought-provoking, and inevitable task. Writing RAs does not merely necessitate students to 

be academically skillful writers, but also needs them to be more knowledgeable of the 

different features and styles of discourse and genre, particularly academic rhetoric. 

Remarkably, all PhD students know that writing a RA is mandatory and requires a qualitative 

improvement of their RAs according to genre requirements and AW productions.  

     Although in recent years the topic has attracted the attention of some Algerian researchers, 

most of the studies that were conducted focused only on dissertation writing (Paré, 2017). The 

status of RAs in the Algerian context is still not fully covered. However, this study aims to fill 

this gap by the investigation of PhD students’ awareness of this genre of AW, the examination 

of their AW production as a means of scholarly communication, and the exploration of 

teachers’ standpoint towards RAs writing. Moreover, this research would make the task for 

PhD students easier, and its results would be practically fruitful and provide academic 

assistance as well as straightforward guidance to the field. 
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On one hand, this study aims to explore the way EFL Algerian doctoral candidates 

perceive the demanding task of writing RAs and to uncover the most common encountered 

difficulties candidates experience at the time of writing RAs. On the other hand, it aims to 

investigate the strategies mostly employed to successfully meet the requirements for national 

and international publication. Besides, this study is an initiative to aid students improve their 

RAs writing in academia and get used to the appropriate RA format in order to be accepted 

and published in high rank journals. At last, the study suggests some pedagogical implications 

and recommendations that would assist PhD candidates in their academic career in the 

foreseeable future. 

3. Research Aims 

     The study strives to achieve the following aims: It analyzes and sorts out the criteria of 

good RAs according to genre characteristics. Second, it analyzes a sample of postgraduate 

students’ drafts of RAs. Then, it assesses postgraduate students’ needs in AW. Lastly, it 

determines a good methodology of the process ‘How to write a RA’ and suggests an 

implementation of AW courses for Master and PhD students. In addition, the study aims to 

investigate whether Algerian PhD students’ perceptions of academic discourse reflect the 

norms of internationally accepted writing practice regarding rhetorical and interactive features 

of RAs. At the same time, the investigation is directed towards identifying the usual problems 

these researchers face while writing RAs as well as the strategies they use to deal with those 

problems. 

4. Research Questions 

     The present study is an attempt to answer the following questions: 

   Q1: What are the criteria of good RAs according to genre characteristics? 

     Q2: How to methodically write a well-formed RA? 
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     Q3: How do postgraduate students conduct RAs and how are AW courses taught? 

     Q4: How well do EFL Algerian doctoral candidates perceive the standard elements of RAs 

writing? 

     Q5: What are postgraduate students’ needs, problems, and challenges of AW? 

     Q6: What strategies are employed to overcome the difficulties when writing RAs? 

5. Research Assumptions and Hypotheses 

     It is assumed in this study that when AW of RAs is not given enough time and space for 

practice in the postgraduate program course, the PhD students may not develop the 

academically required skills for academic journal publication. Consequently, their RAs 

submission tends to receive an amount of corrections before acceptance or completely 

rejected if they do not comply to the publication genre and criteria. From the perspectives of 

this study, it is hypothesized that: 

1. When less importance is given to the teaching of RAs requirements and methodology, 

PhD candidates would have insufficient AW skills while writing RAs. 

2. When PhD candidates are not aware of the standards and conventions of RAs, their 

RAs may not be well-stated and methodically accepted in Algerian journals. 

6. Research Methodology and Sample Population 

     This descriptive and analytic study uses both quantitative and qualitative collection and 

description of data. It is undertaken through a questionnaire administered to a sample 

population of twenty-four doctoral candidates and an interview of two AW teachers at Biskra 

university. Moreover, a discourse and genre analysis based method is applied to a collection 

of first submission RAs. The corpus-based approach is applied to study 20 RAs’ templates 

submitted by PhD students from 5 Algerian journals in order to evaluate their AW and RA 

genre quality. 
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7. The Significance of the Study 

     This study’s findings would contribute to the quality of research produced in Algerian 

universities by English PhD students as RAs are a salient means of academic communication. 

This study hopes to raise their awareness to the concept of RAs and AW production. 

     Additionally, this study is beneficial to teachers of academic and research writing as it 

brings the significance of RAs writing in the research community and provides them with a 

starting point on the way this intricate subject would be taught. In this case, they would be 

able to provide the students with the adequate knowledge to write more efficiently and 

academically and create a strong researcher persona. 

     This study may also have some contributions due to some reasons. First, it will be helpful 

for novice EFL researchers who aim at joining the scientific community to write research 

papers. It is also important because it sheds the light on essential sections of the RA, which 

are the abstract, introduction, method, results and discussion, and conclusion. Finally, this 

research strives to motivate more research on this topic and inspire students to explore it from 

different perspectives as it is heavily underrated as of date in the Algerian EFL context despite 

its potential benefits to Algerian researchers. 

8. Structure of the Thesis 

      The thesis is entitled “A Generic/Discourse Analysis of Research Articles and Students’ 

Academic Writing Productions. A Corpus-based Study of Algerian Research Articles in the 

English Language Studies”. It is composed of a general introduction, five chapters, and a 

general conclusion.  

      The first chapter is about discourse and genre analysis of English for academic purposes 

(EAP). The second chapter concerns AW and RAs. The third chapter provides a description 

of the research methodology and procedures, and an analysis of the PhD students’ 

questionnaire and AW teachers’ interview. It is devoted to the exposition of the obtained 
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results through all the tools used in this study. It displays results and numerical findings in 

correspondence with the research questions and hypotheses put forward. 

       The fourth chapter has to do with corpus analysis of 20 RAs (templates) from 5 

Algerian journals. These include: Journal of Translation & Languages (Oran 2 university), 

Journal of Human Sciences (Constantine 1 university), Journal of El-Tawassol (Annaba 

university), Journal of Studies in Language, Culture and Society (Bejaia university), and 

Journal of Human and Social Sciences (Sétif 2 university). 

     Chapter five contains the general discussion of results (PhD students’ questionnaire, AW 

teachers’ interview, and discourse and genre analysis of RAs sections). It provides the 

detailed discussion of the findings and answers the research questions, and verifies the study 

hypotheses. It ends with the limitations of the study and some pedagogical implications and 

recommendations. 
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Introduction 

     This chapter provides a theoretical framework of discourse and genre analysis of English 

for academic purposes. The first section includes definition of discourse and discourse 

analysis; the elements of discourse; and the analysis of text from a critical perspective, 

including the analysis of the text at the whole text-level, at the sentence level and word level, 

and the analysis of the text in contextual interpretation. The second section, however, deals 

with genre and genre analysis. It represents a historical overview concerning genre in 

linguistic traditions, namely the New Rhetoric (NR) school, the Systemic Functional 

Linguistic (SFL) school, and the English for Specific and Academic Purposes (ESP/EAP) 

school. Then, it discusses genre and genre analysis within EAP. It concludes with a detailed 

explanation of discourse community, communicative purpose, and move structure since they 

frame the EAP genre analysis approach. 

1.1. Discourse Analysis 

     Discourse analysis is a wide topic that comprehensively deals with discourse itself and its 

underlying trends and constructs, definitions, concepts, and generated branches and 

applications. We will attempt to shed light on its significant issues for our study. 

1.1.1. Defining Discourse and Discourse Analysis      

     When attempting to define any concept, it is vital to consider the different perspectives 

given by specialists in the field of query. When it comes to defining a discourse, it is generally 

agreed that the latter is a collection of interpretations and ideas that a group of individuals use 

to exchange information and discuss a specific subject. It may also specifically pertain to 

verbal or written communication (Hamada, 2007). According to the Longman Dictionary of 

Language Teaching and Applied Linguistics, discourse refers to language that is created 

through communication (Richards & Schmidt, 2013). Discourse, in contrast to grammar, 

which regards to the regulations by which a language constructs grammatical units like 
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clauses, phrases, and sentences, encompasses more extensive linguistic units including 

paragraphs, conversations, and interviews. 

     Structuralists view discourse as a language that is used above the level of individual 

clauses (Stubbs, 1998). This discourse method primarily examines the structural aspects of 

language above the sentence, such as structure and harmony. However, it gives minimal 

consideration to the social concepts that influence how individuals utilize and understand 

language. It is plausible for this school of thought to hold such views since their sole focus 

when dealing with language is to highlight the vitality of form over any other consideration. 

     The functionalists highlight the social side of language by stating that discourse is the 

practical application of language (Brown & Yule, 1983). They assert that the understanding of 

language cannot be separated from the understanding of its intent and functions. Discourse is 

perceived as a method of communication that is structured and influenced by culture and 

society. Researchers that embrace this concept of discourse claim that language has both a 

referential and functional purpose, with its meaning and actions being intricately tied to the 

specific context in which it is employed (Brown & Yule, 1983). To accurately read a text, one 

should analyze the actions of the speaker or writer within the context of interpersonal, 

institutional, socio-cultural, and material factors. This indicates that the text discusses the 

tangible outcome of interaction, while discourse pertains to the actual process of interaction 

(Brown & Yule, 1983). 

     Foucault (1972) defines discourse as a collection of claims that establish a language that 

serves as a means of expressing and reflecting knowledge about a specific topic during a 

specific period in history. Thus, the topic is generated by discourse. It dictates the parameters 

for engaging in a meaningful discussion about a certain subject. It is clear that Foucault adds 

the temporal aspect of discourse and stresses its importance. Discourse therefore governs the 
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way a topic can be meaningfully discussed at a given time in a given setting. It also influences 

how ideas are put into practice and used to regulate the conduct of others. 

     Discourse Analysis (DA, henceforth) can investigate several aspects of language use, such 

as the arrangement of paragraphs, the overall textual organisation, and common patterns in 

conversational exchanges, including how speakers initiate, conclude, and alternate turns 

during a conversation. As illustrated by Nunan (1993), someone engaging in DA might 

examine language patterns throughout the text, words that connect various parts of the text, 

and the manner in which pronouns such as 'he' and 'she' refer to previous or upcoming 

elements within the text. Following the same thread, Yule (1996, p. 83) indicates that: 

Discourse analysis covers an extremely wide range of activities, from the 

narrowly focused investigation of how words such as ‘oh’ or ‘well’ are used in 

casual talk, to the study of the dominant ideology in a culture as represented, 

for example, in each educational or political practices. When it is restricted to 

linguistic issues, discourse analysis focuses on the record (spoken or written) of 

the process by which language is used in some contexts to express intention. 

The statement above indicates that DA encompasses a broad spectrum of analysis, spanning 

from the examination of individual words to the exploration of ideological aspects. 

     In this respect, DA is an analytical framework specifically designed for understanding the 

real written or spoken language within a communication environment. It is commonly 

regarded as a broad approach, framework, or simply a critical analysis associated with social 

constructionism or social power (Nunan, 1993). Certain discourse analysts employ 

grammatical structural analysis to examine texts, while others primarily rely on 

conversational analysis and speech act theory. Some discourse analysts may lack a systematic 

and thorough analytic approach. Alternatively, they seek out language usage patterns that 

could potentially be associated with social or power hierarchies and ideological beliefs. This 

last group of analysts launched another branch of DA, which is called Critical Discourse 
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Analysis (CDA, henceforth). The latter is a separate discipline of DA. It integrates the 

examination of language, the analysis of ideologies, and the study of cognitive processes. 

Currently, CDA is extensively employed as a prominent model in contemporary linguistics 

for analysing discourse. 

1.1.2. Elements of Discourse 

     The discourse is composed of four elements as follows: 

1.1.2.1. Cohesion and coherence 

     Discourse is the application of language in both spoken and written communication, 

emphasising the need of maintaining the integrity of both form and meaning (Setiawati & 

Rusmawati, 2019). Cohesion denotes the harmonious connection between the different 

aspects in a discourse, whereas coherence signifies the integration of meaning in a way that 

makes the discourse effective for communication. Moreover, Wang and Guo (2014) assert 

that discourse is considered the most elevated and comprehensive linguistic unit that 

surpasses individual sentences. Discourse consists of interconnected sentences that exhibit 

strong cohesion and coherence, resulting in the production of a unified flow of ideas. The 

interplay between cohesion and coherence is a crucial determinant of the accuracy and 

intelligibility of discourse. Discourse, as defined by Bouvier and Machin (2018), refers to a 

comprehensive entity of language and represents the most extensive grammatical unit. 

Discourse can manifest in various forms, such as whole essays, paragraphs, sentences, or even 

concise words that convey a comprehensive meaning. 

     Discourse pertains to the interpretation and significance of language, whether expressed 

orally or through the medium of writing. Discourse is comprised of a sequence of phrases that 

convey a chain of facts. The significance of a sentence within a discourse is intricately linked 

to contribute to the total sense. In their study, Dingemanse et al. (2015) define discourse as a 

linguistic phenomenon that involves both formal and semantic dimensions. Coherence, also 
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known as coherence of meaning, is connected to the tidiness of form, which is referred to as 

cohesion. The coherence of a speech is shaped and determined by the tidiness of its structure. 

There are two categories of discourse: oral and written. Oral discourse is communicated 

through spoken language, and written discourse delivers data via written language. 

     Cohesion in discourse refers to the seamless connection between different elements to 

establish a cohesive comprehension. Cohesion refers to the organisation and arrangement of 

sentences in a way that effectively communicates speech. According to Setiawati and 

Rusmawati (2019), cohesion means the link between phrases in discourse, incorporating both 

grammatical and lexical aspects. To establish cohesion, it is necessary to depend on 

harmonious ties. Additionally, extrinsic textual variables, as mentioned by Halliday and 

Matthiessen (2014, as cited in Idris et al., 2023, p. 288), also have a role. The compatibility 

between discourse and the natural world may establish the prerequisites for the creation of a 

comprehensive discourse. Halliday and Matthiessen (2014, as cited in Idris et al., 2023, p. 

288) define coherence as a structured connection in terms of form, grammar, and vocabulary, 

which is then manifested through speech or writing. Besides, they categorized cohesion into 

two distinct variants: grammatical cohesion and lexical cohesion. Grammatical cohesion 

includes references, replacements, and combinations. On the other hand, lexical cohesion 

encapsulates reiteration, identical terms, hyponyms, and juxtapositions. 

     Solid discourse naturally establishes a unified and coherent meaning by connecting 

different ideas. According to Wang and Guo (2014), coherence refers to the process of 

combining knowledge and thoughts in an orderly manner to enhance the comprehensibility of 

the communication. Coherence is commonly seen as the logical and comprehensible 

connection between statements in a conversation or written text. Coulthard (2014, as cited in 

Idris et al., 2023, p. 289) similarly highlighted that coherence is not solely dependent on 
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cohesion, but is additionally shaped by factors such as previous experience, vocabulary, social 

and cultural contexts, and the potential to comprehend subtle meanings. 

     If the coherence of a discourse is adequately constructed, then the comprehension of the 

discourse will be effectively attained. To achieve a high-quality and comprehensive discourse, 

it is crucial to consider the unity and logical consistency of the resultant discourse. A well-

structured discourse with logical connections and consistency will appear organised, allowing 

thoughts to be effectively communicated and adhere to language standards. Hence, indicators 

of cohesion and coherence in discourse are essential to facilitate readers' comprehension of 

the transmitted content. 

1.1.2.2. Connecting elements/discourse connectors 

     Various designations have been used in the Academia to refer to joining elements. Quirk 

(1955, as cited in Chubarova & Rezepova, 2016, p. 57) specifically labels phrases like "as sort 

of," "you see," "you know," "I mean," "well," and so on as interpersonal signals that make the 

other person feel more comfortable and connected. Other phrases like "temporizers," "fillers 

in," "linking signals," and "discourse markers" are additionally useful to coordinate discourse 

parts.       

     There have been limited efforts to identify and categorise these elements, and the majority 

are not currently being pursued further (Quirk, 1955, as cited in Chubarova & Rezepova, 

2016, p. 57). Consequently, there is no widely accepted scholarly lexis. The terminological 

disagreement arises from the diverse range of methodologies implemented to examine the 

discourse connectors. Furthermore, these concepts are employed to denote a distinct 

collection of measurements, which is selected based on the particular goals of the scholar 

(Quirk, 1955, as cited in Chubarova & Rezepova, 2016, p. 57). 

     The majority of language experts believe that connecting elements have vital features that 

contribute significantly to the organisation of discourse, along with their denotative and 
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connotative qualities. Their functional nature is to guarantee the accurate perception of the 

speech (Schiffrin, 1994, as cited in Chubarova & Rezepova, 2016, p. 58). 

     According to Chubarova and Rezepova (2016), discourse connectors are linguistic 

elements that serve the purpose of linking two or more statements together. They also convey 

one's motive and their emotional response to what they are communicating. It has been 

revealed that this set of items lacks clear limits and includes items that can be expressed by 

distinct segments of utterance. These may involve adverbs such as "thus," "therefore," and 

"however," interjections like "oh," numerals such as "first" and "second," performative verbs 

like "suppose" and "assume," set expressions such as "on the one hand" and "in addition," and 

syntactical constructions like "Let's start with" and "Let's move on to." 

1.1.2.3. Shared background knowledge 

     In a discourse, it is also inevitable to have what is known as shared background 

knowledge. Hamada (2007) highlights that the level of coherence in a conversation or written 

text between the speakers and interlocutors is largely influenced by their shared background 

knowledge of the globe or a particular subject. Basic shared background knowledge is 

essential in every type of communication where thoughts exchange. It serves as the 

fundamental basis for any subsequent advancement in the process of sharing ideas and 

negotiating content among individuals. Without such shared background knowledge, 

misunderstandings may surface in the discourse. 

1.1.2.4. Top-down and bottom-up processing models 

     The top-down and bottom-up processing approaches are commonly referred to as 

fundamental mechanisms for discourse understanding. Brown and Yule (1983) and Nunan 

(1993) regard them as core elements in linguistic harmony. In their study, Brown and Yule 

(1983) classify bottom-up and top-down as distinct functions of processing in language 

comprehension. During bottom-up operations, the analyst assesses the conceptual significance 
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of individual terms and statements construction, ultimately constructing a full explanation for 

the entire piece of writing. 

     Simultaneously, during top-down analyses, the discourse detector uses the background 

information and the combined connotation of the sentences that have previously been 

evaluated to anticipate the most probable interpretation of the following utterance. Brown and 

Yule (1983) argue that while bottom-up processing depends on familiarity with grammar and 

accuracy, this does not prevent us from using top-down procedures to forecast the intended 

message, even if the piece of writing contains errors. The fact that language practitioners 

concurrently employ both modes of perception is demonstrated by their prediction of 

expected significance at the stage of coherence. However, according to Brown and Yule 

(1983), top-down analysis is not solely dependent on harmony, but also on the setting, 

previous interaction, and prior information. 

     Foreign language learners should not merely be able to articulate their demands, but also 

comprehend the discourse they encounter in interactive situations. Discourse interpretation is 

an intellectual procedure that involves analysing the linguistic and informational arrangement 

in order to understand the objective of the speaker and the setting of communication 

(Hamada, 2007). 

1.1.3. Analyzing Text from a Critical Perspective 

     Huckin (1997) claims that doing critical analysis can be done effectively by following a 

two-stage process. Initially, the investigator engages in the act of reading, listening to, or 

viewing a material with the intention of assuming the perspective of an average reader. 

Subsequently, they engage in a process of critical analysis, examining the text from many 

perspectives, posing inquiries, envisioning alternative constructions, and cognitively 

juxtaposing it with other written works (Huckin, 1997). 
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     During this subsequent phase, they shift from investigation of broader text-level 

characteristics to the examination of more specific word-level elements. Put simply, they look 

into the subject matter by considering the characteristics that apply to the entire text, and then 

investigate the text by addressing the properties that apply to individual sentences and words 

within the piece of writing. This may have been intentionally accomplished, causing people to 

question the reason behind it. The final thing to do is to analyse the results within the 

framework of the social and cultural setting. The following stages will be clarified: 

1.1.3.1. Analyzing the text at the whole text-level 

      Analyzing the text at the whole text-level includes the analysis of genre, framing, 

foregrounding / backgrounding, presupposition, and discursive difference. 

1.1.3.1.1. Genre 

     According to Malmkjaer (2004), a genre can be defined as a certain sort of text or 

discourse that is identified by its distinctive elements of fashion or shape, as acknowledged by 

its audience. The concept of 'genre' is employed to denote certain categories of texts. Text can 

be classified based on its social objectives and contextual extent related to its intended 

audience. The discourse investigator had better ascertain the genre of the text being analysed 

and assess its adherence to such genre. GA enables the researcher to understand the reasons 

behind the presence of specific assertions in a text and how they fulfil the intentions of the 

work's author, as expressed via that particular genre (Huckin, 1997). 

1.1.3.1.2. Framing 

     Huckin (1997) states that framing refers to the manner in which the message of a written or 

spoken text is conveyed, namely the point of view or stance that the author or writer adopts. 

This viewpoint is achieved by the synthesis of all of the parts into a cohesive entity. 

1.1.3.1.3. Foregrounding / backgrounding 
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     These concepts pertain to the author's deliberate emphasis on some subjects (that is, 

providing them linguistic vitality) while downplaying others. The essence of the text can be 

determined by the application of genres, since particular genres may have particular positions 

that inherently give importance to any material placed in those spaces (Huckin, 1997). For 

instance, newspapers typically prioritise sentences that appear at the start of the story, giving 

them more prominence, whereas those that emerge subsequently are offered less importance. 

1.1.3.1.4. Presupposition 

     Authors may also affect viewers with the use of assumption. The latter refers to the 

implementation of language in a manner that assumes particular concepts as unquestionable, 

without considering or presenting opposing views (Huckin, 1997). This type of control seeks 

to influence individuals' decisions through the use of specific linguistic strategies. An 

example of this phenomenon at the textual level would be an advertising that portrays an item 

in such an exceptionally positive manner that it seems to have no competition. Many 

individuals would be convinced that there is no comparable item to this one. Consequently, 

people would choose to buy it despite the fact that they did not definitely require it. 

1.1.3.1.5. Discursive difference 

     The text uses chosen statements to effectively communicate specific viewpoints that are 

more accurate, valid, trustworthy, and meaningful, while disregarding other expressions with 

the goal to bear on readers differently (Huckin, 1997). This corresponds to the concept of 

register and the attribution of voice to specific individuals, whether elected officials, corporate 

executives, company heads, government officials, workers, or anyone involved in illicit 

activities. 

     This concept is exemplified by the sentence "the police is securing the gate while the 

demonstrators are yelling at them," where the term 'securing' is employed to describe the 

actions of the police, and 'yelling' is used to characterise the behaviour of the demonstrators. 
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The term 'securing' conveys the notion that the law enforcement officials are safeguarding the 

building from the protesters, while 'yelling' suggests that the people are verbally abusing the 

authorities (Huckin, 1997). 

1.1.3.2. Analyzing the text at the sentence level and word level 

     When analyzing the text at the sentence level and word level, the analyst takes into account 

the topicalization, agency, deletion/omission, insinuation, connotation, register, and modality. 

1.1.3.2.1. Topicalization 

     The text is analyzed at the level of sentence in order to identify the topic sentence, which is 

a form of foregrounding. The topic of a sentence refers to the subject or theme that the 

thought is focused on. There is a frequent occurrence where the subject of a single sentence 

carries over into the subject of the following sentence. At this stage, during the process of 

generating the fundamental meaning associated with every statement, discourse researchers 

may observe that specific portions of data are presented as syntactic subjects and are thus 

accentuated (Huckin, 1997). 

1.1.3.2.2. Agency 

     Readers can additionally recognize the agent in sentences. Several texts tend to portray 

certain individuals as the ones who take action and have authority, whereas some are viewed 

as passive receivers of such acts (Huckin, 1997). Throughout the whole text, the focus is on 

the police who take the lead in actions such as protecting, capturing, counseling, and so on, 

with regards to the demonstrators. Afterwards, the text highlighted the significance of the law 

enforcement personnel as a crucial entity. 

1.1.3.2.3. Deletion/Omission 

     Omission denotes the deliberate exclusion of specific elements from a written work. 

Deletion is a powerful element in the process of turning anything into text. When an author 

chooses to neglect something, it frequently goes unnoticed by the reader and is therefore not 
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investigated closely (Huckin, 1997). Omission represents the final phase of backgrounding. 

The text conspicuously omits any reference to a specific paragraph that is expected to be 

included. The omitted words fail to reach the readers' perception, thereby rendering them 

unaware of its absence. As an illustration, if a text focuses on the government's 

implementation of a regulation rather than the public's perspective on that policy itself, the 

text may neglect to include the views of citizens. 

1.1.3.2.4. Insinuation 

     Insinuation entails remarks that are subtly provocative (Huckin, 1997). Similar to 

presuppositions, they pose a challenge for readers to question. Insinuation often carries dual 

interpretations and is employed as a means of escape when the remarks are contested. The 

author can assert that they are innocent, feigning to be equipped with only one of these two 

interpretations in thought. For instance, the statement delivered by a minister, "the plague is 

not as significant as the plague in the year 2005," implies that the current plague is less 

hazardous than the one in 2005. This reassures citizens that there is no need to worry. 

However, it is important to note that this insignificance is based on preliminary data that 

indicate a lower number of cases compared to 2005 (Huckin, 1997). 

1.1.3.2.5. Connotation 

     Connotation originates from the regular usage of a word or phrase inside a certain setting 

(Huckin, 1997). The text contains some words or phrases that possess unique interpretations. 

Connotations can be expressed via the technique of metaphor or different rhetorical devices. 

The term 'grammar', instantiates averse associations for the majority of Americans, who 

harbor unhappy recollections of being rigorously instructed during elementary school by a 

strict grammar instructor. Labels might incorporate other connotations as well. When dealing 

with a very divisive political matter like abortion in the United States, it is exceedingly 

challenging to discuss either side without any bias or favoritism. An individual who holds a 
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stance against abortion would commonly be referred to as 'pro-life' by those who support their 

viewpoint, while their adversaries would describe them as 'anti-choice' (Huckin, 1997). 

1.1.3.2.6. Register 

     Register represents a formal or informal level of the text, its level of intricacy, and its 

subject matter (Huckin, 1997). The text is crafted using academic or non-academic 

approaches. Authors have the ability to fool readers by adopting a false style of writing, 

known as a phony register, which manipulates readers into placing their confidence in the 

wrong location. The selection of utilizing first-person pronouns (e.g., I, me, my, we, our) and 

third-person pronouns (e.g., he, she, they, their, his, hers, him, her) might impact the register. 

Common instances of this would involve adverts published either in a cordial conversational 

style or in a commanding specialist manner. 

1.1.3.2.7. Modality 

     Modality is a significant aspect of speech that is important to consider for the sake of DA. 

Modality is the manner in which statements are expressed, indicating the level of certainty 

and power they possess (Huckin, 1997). The use of modal verbs and phrases like 'may', 

'might', 'could', 'would', 'can', 'must', 'maybe', 'probably', 'it seems', 'beyond a doubt', 'it is 

possible that', etc. primarily conveys this idea. By employing modal verbs and phrases, certain 

texts project an atmosphere of overbearing authority, while others, on the contrary, adopt an 

attitude of submission (Huckin, 1997). For instance, the statement 'the flood may be attributed 

to the unsanitary living practices' is employed to express the certainty of the causal 

relationship between the two events. 

1.1.3.3. Analyzing the text in contextual interpretation 

     According to Huckin (1997), it is necessary to consider the broader social and cultural 

setting of the text. The context refers to the representation of principles within a society, 

which is observed and reported by an individual of its population. Nevertheless, the context is 
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perceived by considering the timing of the text's publication and the prevailing social and 

political milieu at that time. 

1.2. Genre Analysis 

     In the second section of this chapter, we draw framework of ‘genre’ as a concept and genre 

analysis in relation to the existing literature. 

1.2.1. Genre 

   The concept of genre has undergone several interpretations over the years. However, the 

one that is highly apprised is Swales’ (1990), as cited in Hamada (2007, p. 88), an overview 

identifying the meaning of “genre” in the fields of folklore, linguistics, rhetorical studies, and 

literature. The latter is summarised in the table below:  

Table 1 

Conceptual Contexts and Meanings of ‘Genre’ 

Genre in Its meaning 

Folklore studies metaphysics and religion 

Linguistics register 

Rhetorical studies functions 

Literature art 

 

     A genre is described as typified rhetorical actions based on recurring situations (Miller et 

al., 2005). Genres are identifiable variations in speech that emerge within particular social 

settings. Miller argues that genres are not static structures or classifications, but rather they 

are moulded by the social and linguistic requirements of a specific society or population. 

Genres serve as an outline for interaction by setting up anticipated outcomes, established 

customs, and intended objectives. They function as instruments for attaining particular targets 
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and addressing repetitive circumstances. Genres facilitate efficient and significant interaction 

within a specific society or environment.   

These explanations emphasize that genre is not only an inflexible structure, but an open 

and socially contextualized idea that includes verbal intentions, persuasive behaviors, and 

social settings. As a result, the notion of "genre" has attracted the interest of experts in various 

disciplines, particularly literature, applied linguistics, media, and arts. 

The application of genre in literary, rhetoric, and linguistic studies sometimes extends 

over the concept described before. Within the field of Applied Linguistics, the analysis of 

genre has rapidly developed in the past few years. This is primarily due to the increased 

accessibility to enormous technological databases and the emergence of advanced data-

analysis programs. As therefore, academics have identified three separate schools of thought 

in this discipline (Hyland 2002). 

There exist three approaches to the study of genre. All of which have made a pedagogical 

impact on the fields of Applied Linguistics and Language Construction (Flowerdew, 2013). 

The genre categorization approaches can be classified into three schools: the New Rhetoric 

(NR) school, the Systemic Functional Linguistic (SFL) school, and the English for Specific 

Purposes (ESP) school (Hyon, 1996). Each of these schools acknowledges genre as social 

phenomena and agrees that particular genres have distinct shared qualities, norms, and 

limitations in terms of their language, intent, and target population. Nevertheless, their 

divergent perspectives on genre and GA deserve further elucidation. 

1.2.1.1.  The New-Rhetoric school 

The New Rhetoricians, a mostly North American team of intellectuals specializing in 

rhetoric and academic instruction, provided a viewpoint on genre research. Miller et al. (2005) 

highlight genres' social and historical importance, and, according to them, genres are 

characterized by frequent occurrences and are deemed as rhetorical performances. . The New 
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Rhetoricians prioritize the contextual events in which genres occur and their social intents or 

acts, rather than paying attention to their structure or grammatical characteristics. In the view 

of experts such as Bazerman (1988) and Freedman & Medway (1995), genres are considered 

to be changing instead of static. This means that the thrust consideration should be given to 

the social roles of genres, the aim of the text, the target readership, and the writing conditions   

(Hyon, 1996). 

They argue that students' heightened recognition and adoption of certain genres is 

contingent upon their comprehension of the social objectives of texts. Consequently, 

extensive interaction with genuine texts, that are peculiar to a particular genre, results in the 

acquisition of the rules and practical use of genres (Freedman & Medway, 1995). According 

to Hyland (2002), the analysis of settings is the primary focus of study in the NR school. This 

school relies on ethnographic methodologies to carry out genre-based investigations. The 

objective is to uncover the mind-sets, principles, and convictions that genres suggest about the 

authors' writing piece (Hyland, 2002). 

The study of genre is always subject to evolution over time. As a result, this transition 

reduces the importance of the fixed explanation of generic characteristics and organization, 

and increases the understanding of genre analysts regarding the fundamental procedures in the 

text, historical advancements, and contemporary approaches to science (Bazerman, 1988). 

New Rhetoricians place significant emphasis on the following factors, as suggested by 

Bazerman (1988): Initially, they analyze the writer's underlying assumptions, objectives, and 

intentions. Furthermore, the N R analysts concentrate on the organization of the literature and 

community, as well as the writer's perspective. In addition, they consider the rhetorical 

settings in which genre is used, along with the analytical and figurative techniques. Finally, 

the researchers of NR emphasize the processes involved in generating knowledge and 

acknowledge the interplay of emerging knowledge.  
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1.2.1.2. The Systemic Functional Linguistic school 

     Ton (2019) defines the systemic functional linguistic (SFL) school of genre as an outline 

for language analysis that aims to comprehend the functioning of linguistic entities in diverse 

social situations and its role in the creation and interpretation of various textual forms. It is 

primarily shaped by and extensively derived from Halliday's 'social semiotic', which pertains 

to the interconnected system of meanings that construct a culture. SFL operates on the 

fundamental assumption that language is tightly linked to the social setting (Ton, 2019). 

     The SFL school utilizes genre as a method of characterizing how language is used within 

particular situations. These scholars are often recognized as Systemic-Functional Genrists 

(SFG) or the "Sydney School" in North America (Freedman & Medway, 1995; Hyland, 

2002). The approach has been evolved from Hallidayan systemic functional linguistics. Their 

approach was determining the correlation between the structure and function of a particular 

language context. The concept of communication aims is regarded as a crucial component of 

genre, according to Hyland (2002). 

     Genre and register can be differentiated based on their framework and function. 

Additionally, genre is manifested through register, as stated by Flowerdew (2013). While the 

styles and targeted readerships of two example genres may differ, the utilized register stays 

basically identical (Flowerdew, 2013). 

     SFL inquiry elucidates structures that learners and instructors might employ to 

comprehend, modify, and create texts of particular genres (Hyland, 2002). It has the 

propensity to render the social views of genres prominently apparent (Flowerdew, 2013). 

Furthermore, it has the capacity to enhance the effect on marginalized populations by granting 

them a chance at socially esteemed styles of communication via an obvious and defined set of 

language options (Hyland, 2002).   



A Generic/ Discourse Analysis of RAs and Students’ AW Productions                                       45 
 

. 

1.2.1.3.The English for Specific Purposes school 

     The English for Specific Purposes (ESP) genre-based school originated in the 1960s with 

the aim of instructing English in a way that is tailored to certain contexts and academic 

settings. ESP is a specialized approach to teaching English that sheds light on certain fields 

like engineering, aviation, business, or medicine. The ESP cultural assets offer a unique 

perspective on the notion of genre. The development of teaching English for specific and 

academic purposes arose from the necessity to address the linguistic requirements of non-

native English users in particular occupational or scholarly domains (Ton, 2019). 

The primary objective is to provide learners with the essential linguistic abilities and 

information necessary for proficient interaction in their selected academic discipline or 

occupation. It explores genres as established methods of achieving specific communication 

goals within educational and occupational spheres (Bhatia, 2004). ESP investigation delivers 

efficient instructions to assist English learners in acquiring the essential abilities and language 

conventions required for reading and writing in their specific fields and careers (Hyon, 1996). 

     According to Swales (1990), a prominent academic in the field of English ESP who proved 

to have a significant impact on genre analysis, genre can be defined as “a class of 

communicative events, the members of which share some set of communicative purposes” (p. 

58). Participants of the discourse community understand and describe these distinct 

communicative functions associated with different genres, either directly or subconsciously. 

     Swales (1990) defines discourse as language used in a certain social environment for a 

particular communication goal. A discourse community refers to the group of people who 

employ that specific discourse. The researcher observes that individuals belonging to 

discourse communities possess varying degrees of proficiency, and that the differentiation 

between a participant and a non-participant is a matter of different levels. Expert members are 

equipped with a greater ability to manipulate genre norms compared to amateurs due to their 



A Generic/ Discourse Analysis of RAs and Students’ AW Productions                                       46 
 

. 

extensive knowledge of the genre and their renowned position within the discourse 

community. As a result, those who are experts in a particular discourse community have a 

greater bearing on the specific genres within that community as opposed to marginal 

members. Therefore, they are prone to play a crucial role in establishing the limitations and, 

eventually, the evolution of a genre (Swales, 1990; Bhatia, 1993). 

     In ESP, GA focuses on exploring the presence or absence of specific linguistic 

characteristics. Put simply, ESP investigation heavily relies on SFL theory (Hyland, 2002), 

but distinguishes itself by its depiction of genre-specific structural norms. The ESP genre 

analysis methodology developed by Swales, known as the structural moves analysis, includes 

the four-move model (Swales 1981) and the Create a Research Space (CARS) model (Swales 

1990). These models identify a set of typical moves seen throughout certain genres. For 

Swales (2004), these moves are discoursal or linguistic entities that serve a clear 

communicative purpose in written or spoken language. The subsequent moves are executed 

through a sequence of sub-moves or steps, which delineate the typical subject matter and 

language selections seen in a certain genre (Nwogu, 1997).  

     In conclusion, the three linguistic schools of genre approach the concept from varying 

viewpoints based on different factors and areas of emphasis. First, the NR approach prioritizes 

the analysis of rhetorical situations in which a genre is utilized. Second, the SFL school 

emphasizes the objectives, communication, and order of various genres. Furthermore, it 

stresses the clarification of how language is methodically employed and linked to certain 

situations through lexico-grammatical selections and rhetorical traits. However, ESP study 

defines genre as a collection of organized conversations used by members of particular 

discourse groups who have common social objectives. Despite the differences mentioned 

above, there is considerable overlap between these three approaches in terms of the 

recognition and analysis of genre. 
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1.2.2. Genre analysis 

Perhaps the most effective and comprehensive pedagogical technique for examining and 

illustrating the writing standards intrinsic to academic genres is genre analysis. It is vital at 

this level of the current research to resolve into a number of scholarly definitions addressing 

GA with all its particulars. When highlighting the relevance of GA in academia, Swales 

(1990) argues that recognizing and comprehending the norms and expectations of various 

genres is crucial for achieving academic excellence. This explains how it is inevitable to have 

an adequate grasp of such method of analysis when dealing with AW. 

Hyland (2002) better illustrate the vitality of GA when he asserts that GA can assist 

educators and learners in comprehending the anticipated norms and demands of particular 

genres, therefore enhancing writing proficiency. He underscores the significance of 

instructing learners in genre identification as a method to improve their writing proficiency. 

Such understanding will pave the way for a better application of the method when dealing 

with other elements beyond the structural level of the text. 

GA is considered a derivative of fields like pragmatics and rhetoric. Bhatia (2004) states 

that it first arose to address the immediate writing requirements faced in non-native higher 

education contexts. It is frequently employed as a last-ditch effort to address the limitations of 

previous linguistic analyses, especially the 'register analysis', which is condemned for not 

including conversational and discourse qualities or, in Swales' terminology, having 

insufficient explication power (1990). 

It is crucial to note that GA has a given link to DA. EAP's proposed mechanism for 

inquiry, which highlights textual discrepancies, can be seen as a convergence of DA and GA. 

However, Dudley-Evans (2002) offers a precise differentiation between the two concepts. At 

a higher level than the phrase, the study of language or text is referred to as discourse studies. 

This may entail analyzing the interconnectedness of sentences, paragraphs, or the overall 
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arrangement of the text. Applied discourse analysis draws conclusions regarding the 

functioning of texts. Conversely, text analysis is primarily concerned with identifying a 

variety of features that differentiate one type of text apart from another, specifically in the 

context of GA. The outcomes of this study rely on highlighting the disparities among various 

text types or genres. 

Likewise, Bhatia (2004) differentiates between the use of GA in EAP and its application 

in other fields of study. He explains how pragmatics, GA, and DA interact. The scholar 

asserts that some of the general principles of pragmatics served as the main inspiration for 

DA, the study of language use outside of the confines of individual sentences. Specifically, 

the inclusion of context in the research and interpretation process has been a highly major 

achievement in the field of meaning study. Nevertheless, GA serves as a method for 

examining, deciphering, and documenting certain verbal exchanges occurring inside distinct 

scholarly and occupational environments. It regards contextual and specialized genre 

knowledge as crucial factors in its comprehension of genre. 

GA in cross-linguistic research facilitates the examination of variations in genres across 

diverse languages and cultures. Through the analysis of genres in various languages, 

academics can reveal both commonalities and distinctions in how different cultures employ 

genres to meet their requirements for interaction. This contrasting methodology can offer 

significant perspectives for the instruction and acquisition of languages, particularly in 

settings that involve several languages and diverse cultures. 

Bhatia (2004) views GA as a study of the variations in established behaviors within 

various groups of speakers, paying attention to the underlying reasons and mechanisms. He 

explains that GA involves studying cases of standardized or codified written documents 

within the framework of particular social and disciplinary methods, processes, and traditions. 

The goal is to comprehend how members of specific discourse communities create, perceive, 



A Generic/ Discourse Analysis of RAs and Students’ AW Productions                                       49 
 

. 

and apply these genres to accomplish their own social objectives, while also trying to 

understand the reasons behind their writing styles. 

1.2.2.1. Discourse community 

     In most cases, a discourse community is an assembly of people who embrace a common 

understanding, beliefs, and modes of communication regarding a specific subject or issue. 

They frequently converse and debate relying on shared jargon, specialized language, and 

unique interaction strategies to express thoughts and enhance their comprehension within the 

context of the others. The notion is essential for conducting scholarly research that involve 

multiple languages and cultures. Especially in EFL situations, such as the current study that 

examines research articles (RAs) authored by Algerian PhD students, the interaction between 

both authors and readers significantly influences the way students organize their writings. 

Understanding the standards and requirements of the discourse community that a person 

wants to join plays a significant role in deciding if foreign individuals can become part of that 

group in question. 

     The concept of discourse community, which is undeniably vital to generic discourse, 

merits a more detailed explanation. Swales (1990, p. 24) proposed a model to recognize and 

investigate discourse communities. Swales posits that a discourse community has to meet 

specific parameters:  

1. Common goals: Individuals within a discourse community hold a collective goal. This aim 

fosters a feeling of solidarity and commitment among the members of the community. 

2. Specialized knowledge: Discourse communities have an exclusive reservoir of information 

that is specific to their discipline or topic area. This information enables individuals to interact 

proficiently and comprehend each other.  
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3. Communication norms: Members of a discourse community follow particular protocols for 

interaction, that involve the integration of specialized vocabulary and standard techniques of 

interaction. These conventions promote an atmosphere of inclusion and boost efficient 

discourse. 

4. Membership criteria: Discourse communities establish specific standards to determine the 

eligibility of individuals for membership. The criterion might be either formal, requiring 

particular credentials or accreditation, or informal, depending on participants' expertise and 

engagement.  

     Discourse communities are characterized by their perpetually shifting nature. The debate 

inside these communities can be affected by the acquisition of novel information and 

concepts, in addition to technological advances and alterations in population.  

1.2.2.2. Speech community 

     When it comes to what makes up a speech community, the following definitions are taken 

into account. According to the sociolinguist William Labov (1994), a speech community is a 

group of people who share common guidelines and standards for how language should be 

used. Patrick (2001) goes a step further when he adds more specific details of such shared 

elements to his definition of a speech community that it is identified based on the common 

linguistic regulations that exist among individuals, which are determined by factors such as 

place of residence, position in society, cultural surroundings, and race (Patrick, 2001).   

     Harping on the same string, Swales (1990) distinguishes between the meaning of discourse 

community and the ethnographic term speech community, which refers to communities of 

humans that share patterns of speech within a certain temporal environment. The notion of a 

speech community is crucial as it facilitates comprehension of language as more than simply a 

means of communication, but also as a social and cultural instrument. It impacts the ways 

people engage with each other, as well as the way they are understood by members of various 
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speech communities. Hence, the examination of speech communities aids in understanding 

the complicated structure of language within a community of individuals. 

While the idea of discourse community originated from the concept of a speech 

community, it is necessary to establish clear distinctions between these two dichotomies. The 

primary distinction lies in the context. The first operates in scientific situations during which 

established structures and conventionalized techniques are used by those who pursue common 

objectives. The second, on the other hand, is a creation that lacks operational and goal-driven 

discourse behaviors, but shares the interpersonal requirements of its members, including 

integration and group unity (Swales, 1990). 

1.2.2.3. Interpretive community 

     A set of people who use comparable interpretive models or methods to comprehend and 

make decisions regarding a given events or matter is referred to as an interpretive community.  

Stanley (1980) has written a great deal about the idea of interpretive communities, stating that 

one's interpretation is determined and impacted by the interpretive community to which one is 

affiliated rather than being an isolated undertaking. According to his view, the basis for 

societal agreement on generating meaning is an interpretive community, and the conventions 

and requirements that exist within that community establish the credibility of meanings. 

     Geertz (1973) has also examined the notion of interpretive communities in his research on 

anthropology. Geertz's "The Interpretation of Cultures" (1973) highlights the significance of 

culture and social setting as they impact the construction of meaning. According to his 

argument, individuals belong to various interpretive communities, including cultural, faith-

based, or intellectual circles, and these communities shape their understanding of signs, 

customs, and social behaviors. 

     In the study of literature, the term of interpretive communities has been employed to 

examine how readers' understandings of texts are influenced by their affiliation with specific 
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social classes. Similarly, Stanley (1980) investigates the variations in students' understanding 

of literary works depending on their affiliation with diverse societies possessing distinct 

literary norms.  

     These materials illustrate that an interpretive community is a social entity distinguished by 

collaborative perceptions and methods of constructing significance. The idea is extensively 

debated in the disciplines of literature, anthropological studies, and sociology as a 

fundamental element in comprehending the way meaning is formed and exchanged within 

particular social situations. 

1.2.2.4. Communicative purpose 

The communicative purpose in a genre pertains to the underlying motive for the 

establishment or deployment of a specific sort of genre. According to the prevailing genre 

principle, genres are delineated by their resultant effect or intended objective. Swales (1990) 

contends that a shared characteristic among the areas of language study, rhetorical analysis, 

mythology, and literature is their focus on communicative intent and social activity when 

considering genre. 

     Mirhassani and Reshadi (2001) argue that the structure of a text is closely tied to the 

specific goals that a genre is traditionally intended to accomplish. They assert that the 

fundamental idea of genre, as it is currently understood in fields such as applied linguistics, 

EAP, and rhetoric, places great importance on the central role of communicative purpose and 

how it shapes both the superficial and underlying literary framework of a piece of writing. 

     Swales (1990) posits that academic genres comprise distinct communicative objectives, 

including the establishment of assertions, the presentation of opposition, and the adherence to 

a rational framework. The language utilized in AW is characterized by its formality and 

objectivity, with the primary goal of imparting a feeling of legitimacy and trustworthiness to 

the intended audience. Conversely, the primary objective of genres such as fiction or poetry is 
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to provide amusement and elicit emotional responses from the reader. These genres employ 

components of narration, metaphorical language, and imaginative storytelling to captivate 

readers' imagination and evoke their feelings. The primary aim of these genres is to exert 

effect over people's opinions, perspectives, or actions. 

     The inclusion of the guideline of communicative purpose is a notable advantage of EAP, 

as it directs readers' focus away from superficial aspects of texts and towards their socially 

contextualized purposes. Nevertheless, it is challenging to establish a precise description of 

communicative purpose for the intent of classifying texts. Assigning objective or function to 

texts is a complex task, often resulting in disputes between professionals within the field and 

genre analysts from outside, or even among the professionals themselves (Swales, 2004).   

In recent years, Bhatia (2004) and Swales (2004) have emphasized the intricate character 

of genre and the challenging process of determining their communicative meaning. Bhatia 

(2004) states that the primary goal of GA is to comprehend and explain the complicated and 

ever-changing realm of texts. This complexity arises from the inclusion of diverse types of 

texts that often serve interconnecting and competing communicative functions. Likewise, 

Swales (2004) has revised his focus on the purpose of communication as an essential trait and 

organizing principle of genre. 

1.2.3. Move structure 

GA entails the examination of the organization, norms, and attributes of several genres. 

The concept of move structure is a crucial element in the field of GA, especially when 

analyzing textual genres. In the domain of GA, the term "move structure" pertains to the 

arrangement and order of various parts or elements within a specific genre. It aids in gaining a 

deeper understanding of the genre's aim, target audience, and communication objectives. 

The recognition and evaluation of the structure of moves in GA is typically conducted by 

a methodical and practical assessment of a diverse set of texts that correlate to a particular 
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genre. Scholars examine the structure of details, the arrangement of segments, the kinds of 

moves performed, and the general logical and connected nature of the genre. An instance of 

move structure in GA can be observed in scholarly study publications. In accordance with 

Swales (1990), the introductions of research articles typically follow a specific pattern, which 

includes four basic moves: establishing the research territory, highlighting a knowledge gap, 

occupying the gap, and announcing the present study. Every action has a distinct objective 

and establishes the foundation for subsequent study. 

GA has previously been implemented in business contexts, including business reports and 

legal documents. Analysts have discovered various structural components in business reports, 

including introduction, findings, analysis, conclusion, and recommendations (Bhatia, 2004). 

Lawful papers usually adhere to a specific structure, which comprises several sections such as 

heading, preamble, definitions, operative provisions, and closing (Paltridge, 2012).  

The preceding instances emphasize the significance of move structure in GA. Through the 

analysis of the structure and arrangement of moves throughout a certain genre, scholars can 

acquire significant understanding of the communication intentions and established norms of 

that genre. Structural examination of moves can serve as a valuable instrument to grasp the 

construction and interpretation of genres by those they are meant for. 

1.2.3.1. Move definition 

Hyland (2002), an esteemed academic in the area of EAP, defines moves as constant 

arrangements of language assets that constitute a distinct section of the written work and 

contribute to the wider organizational structure of research papers. Certain language 

components and rhetorical roles are frequently linked to moves, aiding in the accomplishment 

of communicative goals in scholarly writing. 

     Swales (1990) conceptualized the genre of RA as comprising sections that employ various 

communicative methods to express the communicative intent of each segment. From this 
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perspective, a move can be seen as an entity for investigation that consists of individual stages 

indicated by specific language decisions. Subsequently, with the growth of GA in the context 

of EAP as a result of research internationalization and the consequent educational 

requirements for foreign inexperienced authors, the concept of move has become  vital and 

evolved into a focal point in GA as a rhetorical component that deserves closer examination 

(Biber et al., 2007). 

     The concept of "move" has been handled in various ways by researchers in EAP, who have 

attempted to provide precise and explicit definitions. Referring to previous concepts, Biber et 

al. (2007) assert that certain discourse analysts contend that moves can differ in length, 

stretching from multiple paragraphs to more than one idea. Conversely, others view moves as 

a textual section composed of a collection of language characteristics (such as semantic 

significance, hypothetical written material, and illocutionary effect) that provide the section 

with a consistent direction and indicate the discourse content within it (Biber et al., 2007). 

     In the view of Swales (2004), the move in GA serves as a cohesive communication 

element that fulfils a specific role while writing or speaking. As it has occasionally been 

associated with an item of grammar like a sentence, expression, or paragraph, it is more 

accurately viewed as malleable with regard to its language usage. On one end of the spectrum, 

it can be expressed using a single clause, while on the other end, it can be conveyed by 

multiple sentences. According to Swales (2004), the move is not a formal component, yet a 

functional one. 

     Cargill and O'Connor (2013) present a detailed model that helps to better comprehend and 

recognize the typical patterns and moves encountered in scholarly writing. The authors 

suggest seven fundamental moves that are commonly prevalent in various academic fields:  

1. Establishing a research territory: This move serves to describe the study subject, specify the 

research problem, and offer pertinent background details to construct the framework. 
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2. Establishing a niche: This move draws attention to the lack of investigation on a topic or 

issue in the current body of literature and underscores the importance of the present research 

in tackling that gap. 

3. Occupying the niche: This move introduces the goals of the study, provides an overview of 

the research questions or hypotheses, and describes the methods a,d procedures used to study 

the research problem. 

4. Constructing an argument: This move entails the act of showing and bolstering the primary 

assertions or justifications within the study through the use of proof from scholarly sources 

such as literature, data analysis, or other academic sources. 

5. Planning, then modeling: This move centers around the examination of the research design, 

providing detailed explanations of the methodology, outlining the methodologies used for 

data collecting and analysis, and addressing any limitations and issues related to ethics. 

6. Pursuing a methodological agenda: This move offers an elaborate explanation of the study 

process, delving into the specific procedures, tools, and techniques used to gather and analyze 

data. 

7. Creating a research space: This move comprises the condensation and integration of the 

primary discoveries, the examination of their value, and the suggestion of potential avenues 

for further investigation. 

1.2.3.2. Moves and steps 

The EAP genre analysis approach focuses on analyzing literary moves which are 

recognized as patterns of text that serve certain purposes in communication. However, Swales 

(2004) highlights that moves are rhetorical and communicative entities that can be 

distinguished by grammatical elements like sentences and paragraphs. 
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According to Biber et al. (2007), the communicative purpose of a move is not always 

identified in a methodical manner. A paragraph is a much extended piece of writing that 

contains multiple communicative sub-functions. These sub-functions work together to form 

the entire communicative purpose of the paragraph. If a paragraph represents a single 

rhetorical move, the individual sections within the paragraph that accomplish the sub-

functions are referred to as 'steps'. Those steps are the writers' choice of selecting solutions or 

tactics to effectively achieve their intended communication goals (Biber et al., 2007). 

1.2.3.3. Move analysis  

     Move analysis is a method that follows a hierarchical structure to characterize the 

communicative aspects of texts in the most direct way (Biber et al., 2007). To conduct a move 

analysis and determine the text structure, it is necessary to evaluate particular parameters. 

Some are considered to be lexico-grammatical signals that explicitly indicate the 

communicative purpose of sequential sections of texts. Additional indicators that aid in 

identifying a shift from a single move to another include drawing conclusions based on the 

surrounding circumstances and understanding the established patterns of the genre. The 

subsequent techniques for move recognition, as illustrated by Biber et al. (2007, p.25), are 

commonly utilized: 

1- Explicit lexical signals indicating information contained in a move like ‘the aim of the 

present study…’ indicating occupying the niche; 

2- Preparatory statements which signal the beginning of a move or a concluding move 

like ‘In conclusion’; 

3- Lexical items like ‘reveal’, ‘indicate’, ’suggest’, ‘find’, etc., suggest a ‘statement of 

finding’ move, whereas ‘is attributed to..’, ’is due to..’, etc. indicating an explanation 

move; 

4- Knowledge of the generic, rhetorical, and organizational conventions, for example, a 

citation indicates CARS establishing a territory move; 
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5- Headings and sub-headings; 

6- Inference from content (in the absence of explicit linguistic exponents, the researcher 

may resort to inference from the text content). 

     Despite numerous studies on genre inquiries, including some that involve multiple 

disciplines and languages, academics have not provided a comprehensive and clear 

explanation of the guidelines that should be utilized to define and distinguish different moves 

and steps. This indicates that they primarily depended on the ideas and intentions of writers, 

known as the ideational content. Additionally, they also relied on lexico-grammatical cues 

and other signals, like meta discourse and headings, that reflect changes in thoughts (Dudley-

Evans, 2002). The most effective guideline for doing a corpus-based move analysis is the 

methodology suggested by Biber et al. (2007) is explained in Table 2 below. 
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Table 2 

General Steps Often Used to Conduct a Corpus-Based Move Analysis (Biber et al., 2007, 

p.16) 

SETP 1  Determine rhetorical purposes of the genre 

STEP 2  Determine rhetorical function of each text segment in its local context; 

               identify the possible move types of the genre 

STEP 3  Group functional and/or semantic themes that are either in relative proximity to each      

               other or often occur in similar locations in representative texts. These reflect the   

               specific steps that can be used to realize a broader move 

STEP 4  Conduct pilot-coding to test and fine-tune definitions of move purposes 

STEP 5  Develop coding protocol with clear definitions and examples of move types and steps 

STEP 6  Code full set of texts, with inter-rater reliability check to confirm that there is clear  

               understanding of move definitions and how moves/steps are realized in texts 

STEP 7  Add any additional steps and/or moves that are revealed in the full analysis 

STEP 8  Revise coding protocol to resolve any discrepancies revealed by the inter-rater Revise  

               coding protocol to resolve any discrepancies revealed by the inter-rater reliability  

               check or by newly ‘discovered’ moves/steps, and re-code problematic areas 

STEP 9  Conduct linguistic analysis of move features and/or other corpus-facilitated analyses 

STEP 10 Describe corpus of texts in terms of typical and alternate move structures and  

                linguistic characteristics 

 

     A successful move analysis should take into account the overall operations mentioned 

earlier, along with each step outlined in the more comprehensive model proposed by Biber et 

al. (2007). It is essential to mention that only some of these procedures are strictly adhered to 

each review of moves. Bhatia (2004) asserts that GA is a valuable tool for EAP students to 

comprehend the requirements and norms of many academic genres, including research papers, 

case studies, and literature reviews. Move analysis is essential in GA, as it uncovers the 

characteristic structure and arrangement of many genres. Students can proficiently explore 

and create texts within a particular genre if they have a thorough understanding of the moves 

and purposes of that particular genre. 
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Conclusion 

     In this chapter, there is a synthesis of major concepts and ideas about the evolution of 

linguistic studies regarding discourse, genre, and genre analysis. Specifically, the chapter 

initially introduced discourse and discourse analysis as related to EAP. Moreover, ‘Chapter 

One’ presented genre and genre analysis in the context of theory with specific reference to a 

number of relevant notions and subfields. It then linked the concept to EAP context. 

Furthermore, this chapter attempted to discuss in theory the interplay between discourse and 

genre analysis within EAP. Lastly, significant features such as discourse community, 

communicative purpose, and move analysis were emphasized as determinant characteristics of 

genres in different contexts. 
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Introduction 

     In this chapter, we draw a comprehensive framework of some concepts and constructs that 

bear a close relationship to the issues dealt with in this study. The first section of the chapter 

addresses issues related to AW. It elaborates about EAP and AW courses, and sheds light on 

their importance. Along with the chapter, account is given to EFL doctoral candidates’ AW 

strategies and challenges as well as teachers perceptions on PhD candidates’ AW practices 

and problems. Moreover, the second section of this chapter describes RAs as a specific genre 

type and explains their writing processes for publication. In here, the macro- and meso-

structure of the article are defined (i.e. abstract, introduction, methodology, results, 

discussion, and conclusion). Some problems of writing in English publication for EFL 

doctoral candidates are identified and compared to the process requirements of publishing in 

journals.  

2.1. English for Academic Purposes and Academic Writing 

     PhD students should have a thorough understanding of the principles and requirements of 

AW when generating RAs. As AW plays a crucial role in the effective attainment of a 

doctorate, It also helps to create scholarly written works such as theses and RAs and 

encourages PhD candidates to develop their critical thinking, expertise, and researcher 

identity (Paré, 2017). Hence, it allows candidates to engage and take part in the research 

community. Therefore, the subsequent section presents certain concerns associated with AW. 

2.1.1. English for academic purposes courses 

     The field of English for Academic Purposes (EAP) originated in response to the increasing 

number of non-native English speakers enrolling in colleges that use English as the primary 

language of instruction. Several colleges have recognized the necessity of providing non-

native English learners with education and proficiency in academic writing, reading 

comprehension, and terminology. Hutchinson and Waters (1987) and Bruce (2011) emphasize 
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that EAP specialists had better evaluate the students' current knowledge and identify their 

particular requirements in order to facilitate their academic progress. 

     Students at universities are offered EAP programs to address the demand for graduate and 

postgraduate students to comprehend English material and produce a variety of scholarly 

assignments in English. Typically, these English courses will have students from many fields 

of study, including arts, humanities and social sciences information technology, and science. 

     This may present a difficulty in delivering the optimal and more pertinent subjects and 

instruction, as AW criteria vary across distinct areas of study. In addition to mastering the 

academic standards and logical norms necessary for AW, learners must also navigate the 

elevated language found in new and often foreign genres. Hence, the significant concerns that 

university students encounter are the substantial requirements and obstacles associated with 

adopting EAP. 

     Universities offer courses specifically designed to address the writing needs and 

difficulties that students may have. At the college, there are mandatory courses like AW that 

graduates and postgraduates in Language and Literature Studies, Linguistics, Applied 

Linguistics, and related fields must attend. 

2.1.2. Academic writing 

     The AW talent is a crucial ability utilized by students in all academic fields. This is due to 

the fact that a majority of the assignments at higher education institutions will involve writing. 

Generally, students' evaluation consists of a combination of written assignments and exams. 

     According to Chris and Zawacki (2006, as cited in Osman et al., 2021), AW refers to the 

type of writing that is mandatory and commonly utilized in the field of education, particularly 

in colleges and universities. Educators commonly associate learners' completion of tasks as 

AW. The definition of effective academic writing differs depending on the area of study 
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where students are enrolled. The process entails the use of specialty discourses that adhere to 

specific norms and regulatory requirements, which vary depending on the topic and style 

(Osman, 2004 & Samraj, 2005, as cited in Osman et al., 2021). 

     AW is a kind of communication employed by academics and investigators to articulate and 

disseminate their thoughts on their fields and specialized domains of knowledge (Chris & 

Zawacki, 2006, as cited in Osman et al., 2021). Furthermore, it is broadly accepted that it 

exhibits a formal atmosphere and manner, while simultaneously avoiding the use of 

complicated terms, convoluted grammar, and lengthy sentences. AW attempts to share novel 

data that align with prior research on philosophical notions or theories among a community of 

erudite scholars (Labaree, 2009). 

     The main principle for AW is to adopt a formal style, whose ideas are typically 

substantiated with citations. Citation is essential for verifying the accuracy of concepts and 

data, and even for demonstrating that the author has engaged with relevant literature and has 

scholarly expertise in the subject matter being discussed. The intellectually demanding job of 

citing effectively requires the skill of critical reading. Critical reading necessitates the reader 

to not just comprehend the text, but also to analyze it by discerning its strengths, 

shortcomings, consequences, and other relevant factors. Subsequently, the reader is expected 

to provide commentary and assess the entirety of the work (Craswell, 2005, as cited in Osman 

et al., 2021). The formality of writing is influenced by linguistic features, which include the 

right selection of transition words and language style. 

     In addition to the challenges of formatting and critically analyzing the text, there also 

remains the matter of successfully accomplishing the writing assignment. To effectively carry 

out the writing work, it is necessary to revise it several times to guarantee accuracy and 

appropriateness in terms of content, arrangement, and style. To ascertain the suitability, the 

author should evaluate several factors, including the intent, audience, culture, and discourse 
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community. The act of finalizing a written work typically follows a cyclical pattern rather 

than a linear one. A cyclical procedure refers to the interactive practice of a writer revisiting 

his/her written work on several occasions to make necessary modifications and adjustments 

(Osman et al., 2021). 

2.2. The Importance of Academic Writing 

     The significance of AW has garnered the interest of numerous researchers, such as Hyland 

(2006), Liu (2013), Singh et al. (2017), and many others. A number of scholars offer different 

explanations for the objectives of AW. According to Hyland (2006), the creation of a 

carefully constructed academic work requires the writer to integrate intricate concepts with 

novel information. Besides, writing is a crucial ability in academic contexts as it involves 

significant techniques like planning, editing, revising, and publishing. 

     The research reveals plenty of justifications for the relevance and significance of AW to 

university students.  For example, it improves the learning process of students (Qian & 

Krugly-Smolska, 2008). Several researchers consider outstanding writing abilities to be 

essential in social and instructional environments, since the generation of textual and written 

activity forms the cornerstone of colleges (Flaherty & Choi, 2013). 

     Students' AW plays a major role in educational institutions, serving varied functions 

depending on different situations. During this phase, students receive instruction on the art of 

composing academic texts. Students may be required to generate essays, papers, theses, 

written examinations, or reports with the primary objective of showcasing their expertise in 

the subject matter of their courses. When evaluating such writing, instructors prioritize the 

quality and structure of the work, including the language employed, organization of ideas, 

development of claims, grammatical accuracy, and proper use of punctuation marks. 

     At higher education, discipline expertise and comprehension are primarily demonstrated 

and appreciated via the use of AW. Students get a perception on the importance of AW by 
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noticing that writing follows specific established patterns in various situations. Singh et al. 

(2017) asserts that teachers should aid learners in understanding the complexities associated 

with AW. These factors encompass adopting a position, constructing a logical case, targeting 

a particular readership, and selecting a suitable writing approach. 

     Sidman-Taveau and Karathanos-Aguilar (2015) establish ten tenets that are essential for 

achieving efficient AW. The key elements include a well-defined purpose, active involvement 

of the audience, a distinct perspective, an individual emphasis, a coherent structure, robust 

evidence, comprehensive and lucid clarifications, proficient utilization of research, and 

accurate reference and writing method. 

     Barton (2007) argues in his work on the technique of AW that writing extends beyond the 

initial phases of spelling where learners may simply make or type on a writing sheet. The text 

consists of purposeful and well-structured thoughts, through which the writer shares and 

presents their ideas, viewpoints, beliefs, encounters, and factual information to the global 

audience. AW is directly related to the achievement of learners at university level (Arkoudis 

& Tran, 2007). 

     Indeed, students require a solid understanding of AW in order to effectively convey their 

perspectives and make meaningful contributions to the examination and setting that underpin 

their thoughts throughout the educational environment.  As stated by Al-Fadda (2012), 

students' success in AW depends on their capacity to effectively understand, assess, and 

integrate the ideas of someone else, enabling them to develop their own academic style 

effortlessly. 

     As defined by Al-Fadda (2012), writing is an intellectual endeavor that displays learners' 

capacity for thought and language skills as they convey what they are thinking. When students 

write, they ought to remain cognizant of fundamental concerns. The text discusses various 

aspects related to AW, including the sorts of inquiries that may be posed, the methods used 
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for data collection and analysis, the typical genres and their intended function and structure, 

the techniques employed by authors to establish their unique style, and the suitable varieties 

of language to be used. 

     University students may be aware of the difficulties that arise when engaging in AW 

(Flaherty & Choi, 2013). A multitude of studies have extensively analyzed the challenges 

learners inevitably experience at college and in educational environments regarding AW 

(Zhu, 2004). University students produce a range of scholarly written works, involving 

educational essays (such as narrative, descriptive, expository, or persuasive essays), journal 

articles, conference papers, and research papers (Cameron et al., 2009). 

     In line with Zhu (2004), students are obliged to complete multiple intricate academic 

writing assignments such as research papers, theses, dissertations, and reports. They have to 

carefully and rationally express their viewpoints and effectively explain them with simplicity 

wherever necessary. Writers should take into account particular features of writing. 

     The key elements are understanding the intended viewership, coherence, systematic 

arrangement, syntax, paragraph elaboration, and grammatical precision (Zhu, 2004). Writers 

should be aware that AW is a complex and challenging task that requires various sub-skills at 

different levels, including intellectual, literary, interpersonal, language-related, and context-

specific components (Flaherty & Choi, 2013). 

2.2.1. EFL doctoral candidates’ academic writing strategies  

     Prior to delving into students' AW strategies, it is essential to have a clear understanding of 

the concept of writing strategies. According to Hayes and Flower (1986), writing strategies 

refer to a deliberate strategy used by students or teachers to effectively enhance their writing 

skills or address specific situations or problems. For Graham and Harris (2000), professionals 

in education commonly recognize the phases of writing as pre-writing, drafting, rewriting, 

editing, and publishing. This sequence is known as the product process of writing. However, 
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Susser (1994) conducted a study that challenges the validity of this classification. In recent 

years, there has been a movement in educational writing from the focus on the final product to 

a focus on the process. Students and instructors do not only concentrate on the writing itself, 

but also provide significant consideration to the writing process.  

     Out of the many definitions of the process approach to writing, the description provided by 

Hayes and Flower (1986) appears to be the most thorough. According to researchers, it is a 

deliberate and strategic approach used by writers to navigate the challenges of writing. These 

strategies are the writer's conscious choices made to address both language-related and 

aesthetic difficulties (Flower & Hayes, 1986, as cited in Ou, 2013). 

     Over time, a small number of academics, such as Arapoff (1967), hold the belief that 

grammar acts as an obstacle to the writing process. Zamel (1976) has promoted this 

perspective, emphasizing the significance of employing the creative writing process. 

Nevertheless, alternative approaches to writing are endorsed by researchers, including pre-

writing tactics (McKay, 1981), extracting information from journals (Spack & Sadow, 1983), 

and effectively utilizing feedback from literacy brokers (Keh, 1990). 

     The process-oriented approach to writing has been increasingly prevalent over the past few 

decades, resulting in students' writing being more liberated and unique in terms of generating 

ideas, planning, revising, editing, and disseminating. Experts analyze the likelihood of 

learners sharing similar writing methods depending on their language competency and task-

related writing strategies (Raimes, 1987). Other scholars are attempting to discover novel 

categorization for writing strategies. Riazi (1997) classifies writing strategies into four distinct 

groupings: cognitive, metacognitive, social, and search strategies. 

     The academic field is abundant with research that is closely tied to various writing 

strategies. Some of the strategies that have been suggested include peer revision (Villamil & 

Guerrero, 1996), planning (Saddler et al., 2004), translating from the first language (Liao, 
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2006), allocating time (Reader & Payne, 2007; Roca et al., 2008), using models (Macbeth, 

2010), writing from resources (Kennedy, 1985; Segev-Miller, 2004; Li & Casanave, 2012), 

rewriting and paraphrasing (Sun, 2009; Shi, 2012), and revision (Sommers, 1980; Kim, 2016; 

Achen, 2018). 

     The research investigations covered in this area and commonly discussed in this topic 

pertain to learning-related strategies. In whatever way, the available research indicates a lack 

of attention given to the writing strategies of ESL and EFL students in order to enhance their 

writing abilities (Matsumoto, 1995; Asmari, 2013; Rababah & Melhem, 2015). The 

explanations for the insufficiency of ESL and EFL writing strategies are diverse. L2 writers 

are required to employ specific strategies for specific tasks, which depend on their style of 

writing and the setting in which it is done (Ou, 2013). This instantiates one of the causes for 

this deficiency. 

     Mu (2005) categorizes thirty writing strategies into five groups: rhetorical strategies (such 

as organization, L1 usage, and formatting), cognitive strategies (such as revising, elaborating, 

and summarizing), metacognitive strategies (such as planning, monitoring, and evaluating), 

communicative strategies (such as reduction), and social/affective strategies (such as 

receiving feedback). Despite the challenges faced by researchers in determining efficient 

writing strategies, the preceding categorization remains valuable. However, it is important to 

note that every scholar classifies writing strategies differently, according to their own set of 

criteria (Ou, 2013). 

2.2.2. EFL doctoral candidates’ academic writing challenges 

     AW is a crucial talent for achievement at college and for pursuing a profession in 

academic circles. Mastery in AW is necessary in order to fulfil the requirements and reach the 

high standards of university-level writing. It encompasses a range of AW tasks, including 

Master's degree dissertations, abstracts, literature reviews, essays, journal articles, conference 
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articles, and research proposals. Nevertheless, AW is not a skill that is solely addressed in a 

particular class or specifically instructed (Antoniou & Moriarty, 2008). In a perfect situation, 

it is essential for a PhD student to possess the necessary knowledge and resources to acquire 

an excellent understanding of the required analytical writing skills. 

     AW lessons are often regarded as a demanding endeavor in numerous PhD syllabi globally 

(Mullen, 2006). They presume that learners are prepared to acquire it with self-reliance, while 

this is seldom available. Gomez (2014) argues that AW is a significant challenge for PhD 

candidates due to their lack of adequate preparation and support. 

     PhD students encounter challenges in comprehending the essence of AW at the institution 

of higher learning (Cadman, 1997; Dong, 1998). Writing at the advanced levels differs from 

writing at lower levels. A PhD student's AW should reflect the writer's viewpoint, contribute 

new data and expertise to the investigation's topic, integrate pertinent ideas and previously 

conducted investigations into the field of study, and communicate all of this material in a 

well-crafted scholarly style (Gomez, 2014). 

     The existing body of work on worldwide PhD students assumes the various challenges 

they encounter during their academic journey of writing, such as those identified by Shaw 

(1991), Casanave and Hubbard (1992), Paltridge (2002), Bitchener and Basturkmen (2006), 

Huerta et al. (2016), Holmes et al. (2018), and Zeiger (2021). Analysts examine the diverse 

difficulties that PhD candidates are grappling with and subsequently attempt to classify them 

into subgroups. The researchers categorize the primary topics into two groups: discourse-level 

problems, which include issues related to content quality, ideas growth, paragraph structure, 

and general writing competence; and sentence-level problems, which comprise appropriate 

grammar usage, scholarly terminology usage, punctuation, and spelling. 

     In his 2012 publication, Ferris provides a concise overview of the challenges faced by 

global PhD writers in the realm of AW. The research's results indicate that these students 
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encounter difficulties related to vocabulary, writing style, and sentence structure. Therefore, 

these issues hinder their capacity to generate proficiently written scholarly works. The 

scholar's conclusion is that learners hold insufficient writing abilities to produce lengthy 

scholarly written works. Bridgeman and Carlson (1983) highlight three primary issues that 

commonly arise among second language learners. The issues at hand are to students’ 

insufficient proficiency in AW, limited grasp of proper punctuation and spelling, and subpar 

sentence construction. 

     The primary obstacles faced by L2 learners in regards to AW are primarily associated with 

their lexical components (i.e., vocabulary) and syntactic structure (Dong, 1998; Bitchener & 

Basturkmen, 2006; Al-Badi, 2015). Dong (1998) examined 169 non-native students who were 

writing their theses and dissertations at two universities in the United States. The 

investigation's outcomes revealed that students had difficulties related to vocabulary matters. 

A large proportion of non-native English speakers expressed their belief that vocabulary plays 

a crucial role in AW, whereas a small number of native English speakers indicated that 

vocabulary is an essential component when it comes to writing academically. 

     In a similar vein, Qian and Krugly-Smolska (2008) investigated the perspectives of four 

Chinese ESL postgraduate students from various disciplines in Canada. The study was to look 

into participants' experiences in producing the literature review through the use of interviews. 

The investigation's findings indicated that those involved encountered difficulties related to 

language. Everyone in the group owned restricted terms, with three out of four participants 

encountering challenges in selecting suitable concepts that align with their writing 

environment. The final contestant confronted difficulties in finding equivalents. Their work 

was atrociously impacted as a result of their failure to effectively paraphrase owing to their 

lack of vocabulary. 
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     Additional scholars explored different facets of writing difficulties among second language 

learners. A research investigation carried out by Wang and Bakken (2004) demonstrated that 

overseas university learners face challenges involving syntax. The study investigated the 

research capabilities of graduate students in AW taking into account their cultural 

background, mother tongue, prior experience with English acquisition, and other relevant 

factors. The results indicate that out of seven L2 students, six have uncertain trust in their AW 

competence and expertise. Grammar correctness, sentence arrangement, and word 

employment were frequent shortcomings observed in L2 writing. 

     Imani and Habil (2012) conducted a study that examined the problem-solving skills of 

non-native students when it comes to AW and the intricate nature of language. The research 

attendees were selected from three distinct areas: Teaching English as a Second Language 

(TESL), Construction Contract Management (CCM), and Chemical Engineering (CE). 

According to a study that used a combination of research methodologies, scholars found that 

nearly all writers who were studying CCM and CE made grammatical mistakes, whereas the 

TESL writers demonstrated the highest level of syntactic sophistication. 

     Ariyanti and Fitriana (2017) carried out a study on the challenges experienced by EFL 

students in scholarly essay production and their desire to enhance their AW skills. The 

examination's conclusions indicated that participants endured difficulties in areas; for 

example, syntax, clarity and harmony, text construction, and lexicon. The examiners observed 

several prevalent grammatical weaknesses in the students' work like subject-verb agreement 

problems, incorrect word order, sentence fragments, pronoun misplacement, and mismatched 

tenses. 

     A prevalent difficulty among L2 learners is the impact of comments regarding their written 

tasks, as highlighted by Caffarella and Barnett (2000) and Bitchener and Basturkmen (2006). 

Caffarella and Barnett (2000) examined the significance of providing and getting feedback on 
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AW among university students. The results suggested that the respondents had a sense of 

discomfort when they received poor criticism on their AW assignments. Consequently, the 

learners developed more skepticism concerning their AW skills. Can and Walker's (2011) 

study found that L2 students had comparable attitudes and emotions when it comes to being 

given adverse remarks in their AW activities. The research results proved that students had 

feelings of embarrassment, reduced trustworthiness, and heightened stress. In addition, 

several students saw a decline in their drive to compose words, while others faced 

psychological challenges and anxiety about receiving unfavorable criticism, all of which had a 

detrimental impact on their writing abilities.  

     A significant number of second language learners utilize the APA style of writing for 

composing academic assignments. However, many individuals face difficulties and make 

numerous mistakes (Howard et al., 2010; Kokaliari et al., 2012). There is a shortage of 

concordance between the in-text citation and the references in the writing of some students 

(Lambie et al., 2008). Other students inaccurately cite the references in their paper (Howard et 

al., 2010). In any case, there is a scarcity of research that focuses on referencing and actual 

research conducted among higher education learners about the lack of expertise in this area 

(Petrić, 2007; Lambie et al., 2008; Mansourizadeh & Ahmad, 2011). Academics have 

identified four primary flaws in the writing tasks performed by students. The obstacles 

represented in this study are the absence of coherence, absence of good structure, insufficient 

use of actual research as evidence to support the claim, and the lack of integration of findings, 

especially in the literature review (Lambie et al., 2008). 

     Anxiety while writing academically is also crucially wide spread among doctoral students. 

The literature postulates that anxiety has a significantly negative impact on students' writing 

skills and academic achievement (e.g., Faigley et al., 1981; Lee, 2005; Shang, 2013; Rezaei & 

Jafari, 2014; Huerta et al., 2016). Several researchers have proposed a diverse array of 
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descriptions for linguistic anxiety. Second Language Anxiety (SLA) refers to the sensation of 

stress experienced by learners in another language's environment during activities such as 

reading, writing, listening, and speaking,  (Huerta et al., 2016). According to scientists, 

writing anxiety is a condition in which the writers experience nervousness and unpleasant 

emotions that disrupt their writing procedure and lead to delays or difficulties in drafting 

(Huerta et al., 2016). 

     There is a vast amount of research on the relationship between students' writing anxiety 

and their academic achievement. For instance, numerous researchers in first and second 

language acquisition have explored the connection between students' anxiety in their written 

performance and the various variables associated with this issue. Such variables include the 

kind of essay, self-esteem in writing, writing proficiency, frustration, the procedure of writing, 

instructors' views on grammatical structures, nervousness regarding judgment, limitations in 

statistical analysis, and even more. Consequently, research implies a link between students' 

anxiety about writing and their mediocre academic achievement (e.g., Rabadi, 2020; 

Demirçivi, 2020; Aripin & Rahmat, 2021). 

     Writing anxiety is a significant issue that may hinder learners' writing abilities and lead to 

major academic difficulties. According to Lambie et al. (2008), several experts argue that the 

use of AW causes anxiety in second language students since they lack sufficient training for 

their written competencies. Similarly, Bloom's (1981) research on higher education 

respondents' writing revealed that participants had anxiety in relation to their AW. Additional 

difficulties may arise from inadequate writing abilities or inadequate work efficiency (Kilgore 

et al., 2013; Stewart et al., 2015), as well as poorer educational accomplishments (Martinez et 

al., 2011). 

     Several variables impact the challenges faced by the second language learners as they 

pursue their scholarly pursuits. The elements encompass personal, institutional, and 
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contextual aspects. The personal aspects comprise writing self-confidence (Mattern & Shaw, 

2010), insufficient skill in the English language (Whitley & Grous, 2009), and misconceptions 

about writing principles (Irvin, 2010). In addition, Merriam et al. (2007) found that 

participants' age, recall, and absence of self-management have an impact on students' AW 

habits. It is believed by academics that factors such as class, racial background, and gender 

may also influence college learners' written academic skills (Merriam et al., 2007). 

     Furthermore, the institutional variables specifically focus on enhancing the academic 

ability to write. According to Plakhotnik and Rocco (2012), second language students' 

inadequate writing performance causes them to lag behind and be unprepared for the 

challenges of college and its requirements. Moreover, factors such as learners’ cultural 

background and learning environment also have a bearing on their writing abilities (Whitley 

& Grous, 2009). 

2.2.3. Teachers views on the writing performance and difficulties of EFL doctoral 

candidates 

     It is essential to examine the viewpoints and understandings of educators on PhD students' 

AW and the difficulties that higher education puts forward. Furthermore, it is indispensable to 

extract advice and guidance that professors may offer in order to mitigate the challenges 

experienced by L2 students in AW. Given the rigorous expectations of research on doctoral 

students, educators are required to tackle AW using more traditional approaches rather than 

solely relying on courses instruction. With regard to Montgomery and Baker (2007), 

instructors are responsible for accentuating the steps of AW and motivating learners to 

develop an effective plan using tactics and addressing challenges associated with AW. 

     In an investigation conducted by Behrens (1978), the scholar asserts that numerous 

educators expressed a lack of interest regarding their students' syntax difficulties, such as 

erroneous word utilization, misspelling, and punctuation marks. On the contrary, they pay 
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attention to the challenges they encounter at the level of discourse, such as organizing written 

language. In addition, an inquiry carried out by Bridgeman and Carlson (1983) investigated 

how professors perceive the AW talents of non-native advanced students. The research 

concluded that respondents were subjected to significant to minor difficulties in relation to the 

quality of paper structure like paragraph arrangement, vocabulary such as using the right term 

in the appropriate situation, the content low quality, and the insufficient handling of the 

subject at hand. 

     Throughout the research undertaken by Angelova and Riazantseva (1999), the scholars 

utilized identical standards to assess the writing of both L1 and L2 academic writers. 

Nevertheless, researchers displayed greater tolerance for grammatical faults made by non-

native writers as long as these inaccuracies did not undermine the entire consistency. Several 

experts stated that they provided comments to the students of theirs regarding the structure of 

writing and grammar elements, either in the form of remarks or explicit adjustments. 

However, the opportunity for those learners to review and enhance their writing skills via 

amendments was not provided (Zhu, 2004). 

     According to the available evidence on empirical research, academics encountered 

difficulties in providing sufficient encouragement (Sidman-Taveau et al., 2015). Several 

scholars have identified significant challenges that teachers face while giving feedback on 

their students' scientific work. The teaching staff do not have efficient feedback methods to 

evaluate students' work, while others lack the occasion to offer individualized feedback to 

learners (Sidman-Taveau et al., 2015). 

2.3. Research Articles 

     Research articles (RAs) are one of the means of scientific and academic communication. 

Through RAs, researchers can communicate their findings about a given subject area. EFL 

Algerian doctoral candidates find it mandatory to publish at least one article including results 
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pertinent to the topic of their thesis. Most of the candidates face an increased pressure and 

problems that stem from differences in rhetorical or argumentative styles and inadequate 

understanding of AW as well as discipline-specific standards and requirements. Therefore, 

this section presents some key matters concerning RAs writing.       

2.3.1. Writing research articles for publication 

     Writing RAs to be published in prestigious national or international journals is a 

challenging task for PhD candidates. According to Mirovic and Knežević (2019), they need to 

achieve the dual requirements of adequate writing skills in English in relation to specialized 

terminology combined with the best use of grammar and other highly advanced language 

features. Producing RAs necessitates an elevated level of interactive proficiency, involving a 

delicate equilibrium between conveying information and engaging with the audience in a 

manner which guarantees approval of the author's standpoint (Hyland, 2005, as cited in 

Mirovic & Knežević, 2019). 

     Doctoral students ought to be knowledgeable of the macro- structure (that is, the order of 

sections) and meso-structure (that is, the order of information within each section) of RAs. In 

addition, they are in need of the practical knowledge that involves an effective display of 

facts, an appropriate argumentation construction, a good provision of well-chosen support for 

one’s claim, and a correct citation practice (Hanauer & Englander, 2011). 

     Successful RAs writing originates from a well-defined structure and careful wording that 

reflect objectivity, responsibility, and explicitness in expressing oneself. Essentially, it 

sustains flexible interaction between the text and readers. The employment of these features 

would bring about RAs worthy of national or international publication. In contrast, their 

absence in doctoral students’ writing results in texts that look inefficient or even ambiguous 

(Hanauer & Englander, 2011). 
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2.3.2. Defining the macro- and meso-structure of the article 

     The top-down approach to writing starts with defining the macro-structure of the article. 

This structure is the skeleton of the article and contains six common indispensable sections: 

abstract, introduction, methodology, results, discussion, and conclusion. Each of these 

sections has an intra-structure which is referred to as the meso-structure of the article 

(Docherty & Smith, 1999). 

2.3.2.1. The abstract section 

     The abstract is the starting section of the article through which readers can understand the 

concise summary of the study (Mahrer, 1993). The decision on when to write the abstract 

goes always to the authors. Often, researchers write the abstract after the completion of the 

whole study. However, others firstly draft an abstract as a useful guide to write the subsequent 

sections (Thoirs, 2016). A good and informative abstract, as Alexandrov (2004) demonstrates, 

should have the following components: 

- An introductory sentence comprehensible to a wide audience, 

- A more detailed background information sentence comprehensible to specialists 

within the field, 

- A sentence clearly defines the research question(s) addressed by the article, 

- A sentence indicates the aim of the study, 

- A sentence explicates the adopted methodology, 

- A sentence summarizes the main findings, 

- A concluding sentence, and 

- Keywords. 

     The abstract is unquestionably the most crucial part of the article and often the first and 

only section read by a wide audience. Thus, it had better be a dedicated piece of work that 

captures the interest of the readers. This concise summary should be self-explanatory. In that, 
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it should not contain an outline of the research; instead, it must summarize the essential 

elements of the article. Any abstract has to be free of equations and references, and to extent 

possible, abbreviations. The journal usually specifies the maximum length of an abstract 

although it should not exceed 300 words in any case (Lin, 2010). 

2.3.2.2. The introduction section 

     The introduction gives a familiarity to readers with the research. It explains the content of 

the first three sentences of the abstract in greater detail. The first part of the introduction 

should engage readers by establishing the scientific context of the study. This requires 

referring to seminal work in the field. Authors need to guide the readers from general to more 

specific aspects of their paper. They elucidate knowledge gaps and linking these to clear 

definition of their research questions. The introduction might subsequently mention and 

justify the methods as well as the scope and assumptions of the study. Further, it might 

conclude with a brief outline of all subsequent sections and the aim of the study. A good 

introduction, however, should be limited to a maximum of 600-700 words (Foote, 2006). 

2.3.2.3. The methodology section 

     The methodology section specifies in a logical order the approaches (quantitative, 

qualitative, or mixed methods approach) used to address the research question(s). According 

to Creswell (2018), this requires mentioning a short explanation, the research design (e.g. 

descriptive), samples and participants, and tools of data collection. 

2.3.2.4. The results section 

     The result section presents the relevant findings to answer the research questions either 

qualitatively, quantitatively, or both ways. The bulk of empirical findings should be exhibited 

in diagrams, figures, and tables. Besides, any result had better be accompanied by quantitative 

information about their uncertainty. If it is applicable, authors can elaborate more on that 

uncertainty in the discussion section. Comparison with findings from other studies may be 
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within the result section. In this case, authors should refer to the outcome of such comparisons 

briefly in the discussion section (Creswell, 2018). What to avoid in the result section is the 

following: 

- Tables, figures, and text including redundant results, 

- Methodology which in fact belongs to the methodology section, and 

- Extensive discussion and interpretation of results that is normally related to the 

discussion section. 

2.3.2.5. The discussion section 

     The interpretation of results is presented in the discussion section which is the most 

struggling one for both authors and readers owing to the lack of clear meso-structure. 

However, the order of the elements proposed on behalf of this section is as follows (Thyer, 

2008): 

- A repetition of the principal results in one or two sentences, 

- An explanation of the strengths and weaknesses of the methodology, input, and 

results in several sentences, 

- A discussion of the results concerning other studies in a number of sentences, 

- A description of the significance of the research in relation to established knowledge 

in few sentences, and 

- Raising awareness of the unanswered questions and future research requirements in 

one or two sentences. 

     The discussion section must exclude the biased account of the research and the 

unnecessary expectation. Attention should be paid to the discussion of the uncertainties and 

then the demonstration of their justifiability and limitedness. Additionally, if results refer to a 

specific area or field (i.e., specific generation, time period, geographic location, etc.), writers 

should illustrate to what extent their findings have broader validity. In essence, results ought 
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to be discussed clearly, precisely, and concisely. That is, this section indicates what the 

empirical evidence supports per se (Thyer, 2008). 

2.3.2.6. The conclusion section 

     According to Thyer (2008), the conclusion section should not simply replicate the abstract 

but: 

- answer the research question(s) and/or specify to what extent knowledge gaps could 

be addressed, 

- provide readers with the central idea of the article, and 

- make recommendations and outline future research based on the results and 

discussions presented earlier. 

     The conclusion section had better be limited to fewer than 250 words. After drawing 

conclusions, an article usually ends with: 

- acknowledgements are given to, for example, those who provided information, 

funding, or review; 

- a list of references which must be formatted consistently according to the journal’s 

style guide; 

- if necessary, appendices that give detailed information regarding methodology and/or 

results. 

2.4. Problems of Writing in English Publication for EFL Doctoral Candidates 

     The potential problems of EFL doctoral candidates are not merely concerned with 

grammar and vocabulary. Candidates also need to have the appropriate rhetorical and 

argumentative skills. In addition, they should be familiar with the conventions of academic 

writing in a given discipline (Mirovic & Knežević, 2019). Among the important problems, 

mention may be made of the following (Jaroongkhongdach et al., 2012, as cited in Mudra, 

2023): 
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- Lack of time 

- Lack of resources or funds 

- Lack of connections with the academic community in core countries 

- Bias against scholars from peripheral countries 

- Parochialism 

- Problems with language 

- Problems with the literature review and discussion sections of research articles 

- Problems with research methodology 

     The problems stated above offer insights into the complexity that EFL doctoral candidates 

encounter in their attempts to get their RAs published nationally or internationally. 

International publication could be considered as an immense challenge to EFL PhD students. 

It is also noteworthy that the problems identified by Jaroongkhongdach et al. (2012), as cited 

in Mudra (2023), should not be regarded as problems specific to EFL learners in response to 

the demands of writing for scholarly publication. Some of these problems may also be 

experienced by researchers from English-speaking countries, especially among those who are 

at the early stage of their research careers. 

2.5. Publishing in Journals 

     The processes involved in writing an article, submitting it to a journal and eventually 

seeing it published have sometimes been described as a challenge (Wellington, 2003). Many 

of these processes can be and have been examined, but there are still inappropriate and scarce 

practice opportunities given to this task. 

     The approach taken here is to examine the publishing process and the practices of writing, 

editing, and refereeing from the writers’ perspective. If researchers scrutinize and reflect on 

these practices, the aim of getting published in a journal can, to some extent, be clarified, 

eased, and assisted. This part of the second section in this chapter tries to answer the 
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following questions: why do writers publish in journals? How should writers choose the 

appropriate journal and aim for it? What kind of responses could writers expect? What are the 

writers’ obligations as a published author? 

2.5.1. Reasons for publishing in journals 

     Writing an article, submitting it to a journal, and exposing oneself to unknown referees not 

only is hard work, but can also be daunting and fear-provoking. Why go to all this effort and 

possible pain? 

     According to Wellington (2003), there are several answers to this. First, by getting the 

work published in a refereed journal it becomes part of the literature. Journals act as an 

archive in a very important, tangible sense. The work is out there, on paper and housed safely 

and publicly in a library. Second, the written work has been given some sort of stamp of 

approval by outsiders. It acquires an authority, which a self-published, non-refereed paper 

does not. 

     Third, when the paper goes through the editorial and peer-review process, it should be the 

better for it. Many editors’ aim is to act not so much as gatekeepers, yet as improvers or 

facilitators. This is a positive way for authors to view the submission and refereeing process 

as a way of making their paper better. Lastly, a published piece is far more likely to be read, 

to be disseminated and make a contribution than some sort of self-publication. 

2.5.2. Choosing the appropriate journal and aiming for it 

     Wellington (2003) also mentions eight points that each writer should keep in mind before 

selecting the appropriate journal as follows: choosing the right target; weighing up the 

pecking order; assessing prestige, impact, and status; aiming for the target (the groundwork); 

writing and targeting; the waiting period; dealing with a journal’s response to the author’s 

submission; and reasons for acceptance and rejection. Thus, each point is explicated 

individually. 
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2.5.3. Choosing the right target 

     One should always aim carefully at one particular target, not two targets or three, only one. 

The first, and probably the biggest and most important, job is to decide which one 

(Wellington, 2003). 

2.5.4. Weighing up the pecking order 

     Wellington (2003) claims that one of the first decisions is to decide on how high one 

should aim. An author may wish to have their work published in the most prestigious, well 

regarded, and widely read journals. Alternatively, they may be more of pragmatists who go 

for those lower in the hierarchy in the hope that their standards are more lenient, the rejection 

rate is lower, and the time between submission and publication is not too long. The possible 

time lag between submitting the article and seeing it in print is an essential criterion in 

choosing the right journal, and authors are well advised to do their best to decipher it. 

2.5.5. Assessing prestige, impact, and status 

     There seems to be a range of factors by which people judge the status of a journal: Is it 

widely read and subscribed to? Who publishes it? Who publishes in it? Is it international? Is it 

the journal of first resort? Does it have a high rejection rate? Does it have a strong and wide 

intellectual base? None of these criteria is non-problematic (Wellington, 2003). 

2.5.6. Aiming for the target (the groundwork) 

     After an author has decided on the level to aim at, more work needs to be done before they 

decide on the right target to which the paper will be submitted. Wellington (2003) 

recommends that the author ought to know the ground rules of a journal before writing for it. 

Some of these may be explicit and stated in writing; others may be implicit and will need to 

be discerned rather than read from a website or a back cover. After all this groundwork, it 

may be worth sending the editor a letter/email on which the writer outlines the article in a 

very short synopsis and asking whether it will be adequate (Wellington, 2003).  
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2.5.7. Writing and targeting 

     As long as the writer is sure that they really have observations or ideas which should be 

published, they need to select a journal carefully with a view to attracting the right type of 

reader. Then, they should proceed to write their paper to conform to that journal’s scope and 

style. Failure to observe this simple precaution will certainly mean a rejection slip 

(Wellington, 2003).  

2.5.8. The waiting period 

     Wellington (2003) elucidates that a good journal will notify the author and thank them for 

receipt of their article, an inefficient one may not. They will then have to wait. Some journals 

have a policy of not keeping authors in suspense for longer than a certain time. This policy 

seems humane and professional. Other journals, which are either less efficient or very lax 

with their team of reviewers, may keep authors waiting for many weeks or even months.  

2.5.9. Dealing with a journal’s response to the author’s submission 

     For Wellington (2003), a journal is probably to respond in one of four ways: 

1- The article may be accepted as it stands. 

2- The article may be rejected; sometimes there is a recommendation that the author submit 

it to another journal, often because it is not deemed suitable or appropriate. In some cases, 

here may simply be a rejection. 

3- Minor revisions may be mentioned; often this may be a strong suggestion or just a hint 

that if minor amendments are made (as outlined by one or more referees), then the article 

will be accepted. 

4- More serious revisions may be said to be needed, but again there is often encouragement 

to make these and resubmit.  

     The fourth response is a common one, and authors should be ready to expect it. However, 

the response after a resubmission may still be one of the four above. Some journals will 
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require further changes or may be dissatisfied with those the author has made. If outright 

rejection occurs, then it is often due to the unsuitability of the journal. Authors in this case 

should vent their anger, persevere, and find another journal (Wellington, 2003). 

2.5.10. Reasons for acceptance and rejection 

     The literature on journals eliciting their grounds for acceptance or rejection state that the 

criterion of acceptance is the immediate appeal. That is, the professional appearance of a 

typescript, an interesting title, and the following of the journal’s guidelines. In contrast, 

reasons for immediate rejection are superficial treatment of a subject, not following journal 

guidelines, and poor writing. Other common causes are inappropriateness for the journal and 

trivial work (Wellington, 2003). From Wellington’s (2003) sample of editors came several 

key suggestions for authors: write clearly, logically and sequentially; follow guidelines; have 

the typescript critiqued before submission; aim for clarity, coherence, and thoroughness of 

argument. 

2.5.11. Kinds of responses writers can expect 

     The authors’ article, after it is submitted, may be accepted or rejected. The rejection of the 

article might be polite or less polite depending on the editors’ response (Wellington, 2003). 

Some common critical comments on journal submissions, as Wellington (2003) suggests, 

would be the following: inadequate methods or explanation; limited data or misused data; 

inadequate theory; wrong journal; poor presentation and style; unacknowledged bias; limited 

analysis and discussion; and dubious ethics. 

2.5.12. The writers’ obligations as a published author 

     Now, once an author has been notified that their RA has been accepted by a journal, they 

may think that their task is complete, but this is only partially true. There remains some 

crucial and unfinished business that will require their attention both immediately and 

thereafter. According to Thyer (2008), authors need to: 
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- Sign and return the author’s agreement promptly, 

- Respond to the copy editor’s queries quickly, 

- Correct the page proof rapidly, 

- Keep their raw data and protocols for at least 5 years, 

- Share their raw data and protocols with legitimate scholars, 

- Send copies of their article to those who request one, 

And proactively, they should send unsolicited copies of their RA to other scholars who are 

active in their area of research. 

Conclusion 

     This chapter shed light on the wider account of the present study. It discussed various 

initiatives that attempt to figure out in a comprehensive image a number of concepts. It 

highlighted most prominently the constructs of AW and RAs and their importance in 

scientific and academic communication. Consideration was also given to PhD candidates’ 

challenges and strategies when writing academically, especially RAs writing. Moreover, the 

chapter explained the structure of RAs. Lastly, it elucidated the process of publishing RAs 

and provided a comprehensive understanding on that unavoidable matter for EFL doctoral 

candidates.  
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Introduction 

     This chapter is fundamentally concerned with the practical side of the study wherein the 

primary focus is to investigate PhD candidates’ perceptions and attitudes towards RA writing, 

the problems and difficulties they encounter, and the strategies they implement to overcome 

those challenges. Hence, the chapter demonstrates the methodology design, describes the 

informants’ background, and explains the procedure used in this study including the 

description and analysis of the questionnaire and interview. It is a descriptive research design 

that uses both quantitative and qualitative descriptions of data.  It is undertaken through a 

questionnaire administered to a sample of doctoral candidates, an interview of two AW 

teachers at Biskra university, and discourse and genre analysis-based method (i.e. a corpus-

based approach to study RAs’ templates written by PhD students from 5 Algerian journals 

and evaluate their AW productions). The aim of the aforementioned data collecting tools was 

to diagnose learners’ existing knowledge with regard to RAs academic writing and to 

investigate whether teachers implement RAs writing instructions in their classes. However, 

for the sake of chapters balance, the corpus-based data analysis of some RAs templates will 

be discussed in the next chapter (Fourth chapter). 

3.1. Methodology Design 

     According to Creswell (2018), descriptive designs help identify problems in a current 

practice with a view to improve outcomes. The purpose of a descriptive study is to describe 

and explore real-life situations and provide information of the elements as they occur. 

Therefore, we use in this study a descriptive method to provide a clear vision on EFL 

Algerian doctoral candidates’ perceptions and attitudes towards RAs writing. Data collection 

was carried out through the use of two research instruments: a questionnaire was administered 

to a sample of doctoral candidates, and an interview addressed to two scientific and academic 

writing teachers at Biskra university. Data has been, then, analyzed both quantitatively and 

qualitatively. 
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3.2. Research Setting and Participants 

     This study took place within the English Language Department at Biskra university. It was 

carried out during the first semester of the academic year 2022/2023. It lasted for six to seven 

months (September 2022- March 2023). During the whole semester, PhD students received 

the questionnaire and the interview was conducted with two AW teachers at the same 

department in order to comprehend their attitudes towards the inclusion of RAs writing in 

AW sessions. 

     The informants are 24 doctoral students at the Department of Letters and English 

Language university of Biskra distributed as 3 males and 19 females. Few have registered for 

the second year, some for the third year, and the rest for the fourth year. They differ in terms 

of specialty, namely Teaching English as a Foreign Language (TEFL); Language Sciences; 

Sociolinguistics; English Literature / Civilization; Cultural Studies; EFL/ Teaching, Learning, 

and Assessment; Applied Linguistics; and Language and Literature. However, the two 

teachers who have been interviewed are tenured at the Department of Letters and English 

Language university of Biskra. One is a holder of a Magister degree in Language and 

Civilization while the other holds a Doctorate degree in English language and Education. 

3.3. Data Collection Instruments 

     In the descriptive design, we opted for a questionnaire and an interview as the main data 

gathering tools. To start with, according to Brown (2001), as cited in Dornyei (2003), 

“questionnaires are any written instruments that present respondents with a series of questions 

or statements to which they are to react either by writing out their answers or selecting from 

among existing answers” (p.06). That is to say, questionnaires represent any form of list of 

questions which need to be answered; they can be list of questions, checklists, multiple choice 

items, and/or other sorts (Dornyei, 2003). In addition, the interview procedure is considered a 
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“method of collecting data involves presentation of oral-verbal stimuli and reply in terms of 

oral-verbal responses” (Kothari, 2004, p. 97). 

     Most importantly, employing the aforementioned data collecting instruments in the present 

study can be justified by a number of reasons. Firstly, the participants will receive the same 

set of questions which will help analyzing their various answers for the same situation to 

determine their RAs writing perceptions, problems and difficulties, and strategies. Secondly, 

analyzing teachers’ interviews and students’ questionnaires will assist in going beyond the 

numerical data to interpreting their own proper responses. Moreover, the implementation of 

the interview and questionnaire techniques together would help in treating in-depth the 

respondents’ perceptions and views. Therefore, more valid conclusions would be reached and 

formulated. 

3.3.1. PhD students’ questionnaire 

     The questionnaire contains twenty questions divided into five sections (see Appendix B). 

The first section is concerned with background information questions about the learners. The 

second section is devoted to PhD candidates’ perceptions and attitudes towards RAs writing. 

Contrariwise, the third section is dedicated to problems and difficulties encountered by PhD 

students in writing RAs. The fourth section is designed to explore the strategies employed by 

PhD students in writing RAs, yet the last section suggests some PhD students’ 

recommendations for younger researchers concerning the RA writing. Here, the results of 

each section of the questionnaire is analyzed individually. 

3.3.1.1. PhD candidates personal information  

Q1: Are you a male or female? 
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Table 3 

Gender 

Options Frequency Percentage 

Male 03 12.50% 

Female 21 87.50% 

Total 24 100% 

 

     

 

 

 

 

 

 

 

 

      

     Table 3 and Figure 1 above display that 87.50% of the participants was marked as females 

and the rest 12.50% as males. This, in fact, makes the case at the level of many departments 

throughout the country because of English as a major at university is most opted for by female 

applicants. 

Q2: You are a PhD candidate registering for the: 
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Table 4 

Registration Year 

Options Frequency Percentage 

Second year 08 33% 

Third year 12 50% 

Fourth year 04 17% 

Total 24 100% 

 

       

         

 

 

 

 

 

 

                                          

                

     Regarding the registration year for which PhD candidates are registering, eight students 

(33%) were registering for the second year. Twelve (50%) and four (17%) candidates were 

registering for the third and fourth year respectively. This indicates that the population under 

study has different levels, and differs in terms of expertise.   

Q3: You major in: 
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Table 5 

PhD Students’ Specialty 

Specialty Frequency Percentage 

Teaching English as a Foreign 

Language (TEFL) 
02 08% 

Language Sciences 03 12.5% 

English Literature / Civilization 03 12.5% 

Cultural Studies 06 25% 

EFL/ Teaching, Learning, and 

Assessment 
04 17% 

Applied Linguistics 02 08% 

Language and Literature 04 16% 

Total 24 100% 

 

     

 

 

 

 

 

 

        

 

       PhD students’ specialties, as speculated in Table 5 and Figure 3 above, marked a 

noticeable diversity. Two of them (08%) specialized in Teaching English as a Foreign 

Language (TEFL); three (12.5%) in Language Sciences; three (12.5%) in English Literature / 
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Civilization; six (25%) in Cultural Studies; four (17%) in EFL/ Teaching, Learning, and 

Assessment; two (08%) in Applied Linguistics; and four (17%) in Language and Literature. A 

multilateral participation is then highlighted in this study. 

     These diversities in terms of gender, level and registration year, and specialty of the 

population give a comprehensive view about the characteristics of the participants under 

investigation. Moreover, this multilateral participation objectively affects the study results in a 

way that valid and reliable findings will be drawn after the inquiry. 

Q4: Concerning writing the thesis research article, ………. 

Table 6 

Writing the Thesis RA 

Options Frequency Percentage 

You have completed writing the 

article, and it has been published 

in a journal. 

 

04 

 

17% 

You have written and submitted 

the article, but it has not been 

published yet. 

 

13 

 

54% 

You did not start write at all. 02 08% 

You have started writing the 

article, yet you did not finish it. 
05 21% 

Total 24 100% 
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     Concerning writing the RA, Table 6 and Figure 4 specify that some (17%) students have 

completed writing their articles that have been published in academic journals while a few of 

them (54%) have written and submitted the articles that have not been published yet. 

However, some (21%) students started writing their articles, but have not finished yet, while 

other (08%) students did not start writing at all. This indicates that most of the participants 

have little experience about the submission of articles to national and international journal 

institutions as well as less understanding of the ethics of scientific publication in writing RAs.  

3.3.1.2.  PhD candidates’ perceptions and attitudes towards RAs writing  

Q5: Are you satisfied writing your research article in English?  

 

 

 

 

Figure 4 

 Writing the Thesis RA 

 

 

17%

54%

8%

21%

You have completed
writing the article, and it
has been published in a
journal.
You have written and
submitted the article, but
it has not been published
yet.
You did not start write at
all.

You have started writing
the article, yet you did not
finish it.



A Generic/ Discourse Analysis of RAs and Students’ AW Productions                                       98 
 
 

. 

Table 7 

PhD Students’ Satisfaction of Writing the RA in English  

Options Frequency Percentage 

Dissatisfied 00 00% 

Less satisfied 00 00% 

Satisfied 04 17% 

Highly satisfied 20   83% 

Total 24 100% 

 

            

 

 

 

 

 

 

 

 

 

 

     The results from Table 7 and Figure 5, demonstrated above, revealed that twenty students 

with a considerable percentage of 83% are highly satisfied writing their research article in 

English, while four students representing an average of 17% seem to be satisfied in doing so. 

On the contrary, there was no student expressed dissatisfaction. These results exhibit the 

positive attitude towards writing RAs in English with the perception that English nowadays is 

the vehicle for accessing all relevant information relevant to their research topic. 

Q6: You find writing research articles ………. 
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Table 8 

PhD Students’ Attitudes Towards Writing RAs 

Options Frequency Percentage 

An easy task 01 04% 

A challenging task 21 88% 

Neither easy nor challenging 02 08% 

Total 24 100% 

 

         

   

 

 

 

 

 

        A large rate of 88% of responses by learners (21) responded that writing RAs is a 

challenging task. On the other hand, few (02) learners, establishing a percentage of 08% 

claimed that the task of writing RAs is neither easy nor challenging, and only one of them 

(04%) perceived the task as easy. It could be inferred that the students expressed, to some 

extent, their negative attitude towards RAs writing because the majority (21) considered it a 

challenging task. 

Q7: During scientific and academic writing course, have you ever been taught writing RAs 

for national and international publication? 
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Table 9 

Teaching Writing RAs for National and International Publication to PhD Students During 

Scientific and AW Course 

Options Frequency Percentage 

Yes 00 00% 

No 24 100% 

Total 24 100% 

 

          

 

 

 

 

 

 

 

       As illustrated by Table 9 and Figure 7, all students (24) asserted that they have not been 

taught writing RAs for national and international publication during scientific and AW course. 

These findings might suggest that students do not recognize the importance of writing RAs 

for national and international publication. It can also be deduced that their teachers of 

scientific and AW course might not shed light on RAs writing when teaching this subject. 

Q8: Do you think that RAs have their own genre-specific characteristics? 

 

 

Figure 7 

Teaching Writing RAs for National and International Publication 

to PhD Students During Scientific and AW Course 
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Table 10 

Genre-specific Characteristics of RAs 

Options Frequency Percentage 

Yes 24 100% 

No 00 00% 

Total 24 100% 

 

 

 

 

 

 

       

    

     According to participants’ responses, as demonstrated in Table 10 and Figure 8 above, all 

students (24) perceive RAs as a specific genre with its own characteristics. It is clear that they 

do recognize to some extent that RAs are deemed to be a particular type of academic genre 

and have their own traits.   

Q9: If ‘yes’, how have you learned those specific characteristics of RAs? 

 

 

 

 

 

Figure 8 
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Table 11 

Ways of Learning Genre-specific Characteristics of RAs 

Options Frequency Percentage 

By the help of your supervisor(s) 05 21% 

By extensive reading of other 

RAs in the field 
07 29% 

By both supervisors and 

extensive reading 
12 50% 

Other options 00 00% 

Total 24 100% 

 

 

 

 

 

 

 

 

     The responses given for Question 05 showed that five participants (21%) rely on their 

supervisors in learning genre-specific characteristics of RAs, whereas seven participants 

(29%) read extensively other RAs in the field. However, twelve students (50%) have learned 

those specific characteristics of RAs by the help of both supervisors and extensive reading. 

Based on students’ answers, it could be concluded that all participants seem to depend on both 

supervisors and extensive reading for help and directions on their RAs writing. 

 

Figure 9 

Ways of Learning Genre-specific Characteristics of RAs 
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Q10: Regarding the macro-structure of RA (that is, the order of sections), a RA should have   

          …………………. 

Table 12 

The Macro-structure of RA (the order of sections) 

Options Frequency Percentage 

Title, author(s), abstract, 

introduction, method, results and 

discussion, and conclusion 

 

00 

 

00% 

Title, author(s), abstract, 

introduction, literature review, 

problem statement, method, 

results, discussion, and 

conclusion 

 

00 

 

00% 

A particular structure depending 

on the journals’ conventions 
24 100% 

Total 24 100% 

 

          

 

 

 

 

 

 

 

 

Figure 10 

The Macro-structure of RA (the order of sections) 
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       From Table 12 and Figure 10, all students (24) with a percentage of 100 % confirm 

absolutely that a RA should have a particular macro-structure depending on the journals’ 

conventions. That is to say, the structure of RAs varies according to what the journal 

demands.  

Q11: Concerning the meso-structure of RA (that is, the order of information within each 

section), when you are writing your RA, you need …………... 

Table 13  

The Meso-structure of RA (the order of information within each section) 

Options Frequency Percentage 

Specialized terminology 01 04% 

Best use of grammar rules 01 04% 

Certain elements of 

metadiscourse like hedges and 

boosters 

 

00 

 

00% 

Other highly advanced language 

features such as coherence and 

cohesion 

 

01 

 

04% 

All the aforementioned options 21 88% 

Total 24 100% 
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      As Table 13 and Figure 11 revealed, a rate of 04 % of responses held that when writing 

RAs, students need specialized terminology. One learner (04%) claimed that writing RAs 

necessitates best use of grammar rules. A student (04%) stated that other highly advanced 

language features such as coherence and cohesion are necessary for RAs writing. 

Nevertheless, the majority of the respondents (21) with a percentage of 88% suggested that 

RAs writing needs specialized terminology, best use of grammar rules, certain elements of 

metadiscourse like hedges and boosters, and other highly advanced language features such as 

coherence and cohesion. Thus, their answers reflected their understanding of the meso-

structure (that is, the order of information within each section) of RAs.  

Q12: Being communicatively competent while writing your RA requires……... 

 

 

 

Figure 11 

The Meso-structure of RA (the order of information within each section) 
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Table 14 

Communicative Competence Concerning Writing a RA 

Options Frequency Percentage 

The ability to display claims and 

facts 
02 08% 

The ability to build strong 

argumentation 
01 04% 

The ability to provide support 

and correct citation 
01 04% 

The ability to ensure flexible 

interaction between the text and 

reader(s) 

 

02 

 

08% 

All the aforementioned options 18 76% 

Total 24 100% 

 

         

 

 

 

 

 

 

 

 

 

Figure 12 

Communicative Competence Concerning Writing a RA 
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     As for being communicatively competent while writing RAs’ requirements, two 

participants (08%) believe that the ability to display claims and facts is necessary for writing 

RAs, yet only one student (04%) report that the ability to build strong argumentation is 

essential for that challenging task. Another student (04%) mentioned the ability to provide 

support and correct citation as the most crucial, while two students (08%) prioritized the 

ability to ensure flexible interaction between the text and reader(s). Contrariwise, eighteen 

participants (76%) opted for all the aforementioned abilities as complimentary and 

indispensable.  

     It could be deduced that the results were in line with the aforementioned responses (Q7). 

That is, almost all students assert that RAs writing does not solely necessitate specialized 

terminology, best use of grammar rules, certain elements of metadiscourse like hedges and 

boosters, and other highly advanced language features, but they also require being 

communicatively competent. In other words, they can display claims and facts, build 

argumentation, and provide support and correct citation in a way that ensures flexible 

interaction between the text and readers. 

Q13: Does your RA writing generally reflect the conventions of academic writing or the 

standard practice in your field? 

Table 15 

The Conventions of AW or the Standard Practice of Writing RAs 

Options Frequency Percentage 

Yes 22 92% 

No 02 08% 

Total 24 100% 
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        It is noticed that twenty-two participants’ responses (22%) clarified that their writing 

generally reflects the conventions of AW or the standard practice in their field of study unlike 

the other two participants (08%) who said that their writing does not. 

Q15: Do you opt for this statement: “successful RAs writing stems from a well-defined 

structure and careful wording that reflect objectivity, responsibility, and explicitness in 

expressing oneself.”? 

Table 16 

Successful RAs Writing Requirements 

Options Frequency Percentage 

Strongly agree 20 83% 

Agree 04 17% 

Neutral 00 00% 

Disagree 00 00% 

Highly disagree 00 00% 

Total 24 100% 

Figure 13  

The Conventions of AW or the Standard Practice of Writing RAs 
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       As shown in Table 16 and Figure 14, the scale designed to evidence to what extent PhD 

students agreed or disagreed to the statement displayed that the majority of the informants 

(83%) agreed that successful RAs writing stems from a well-defined structure and careful 

wording that reflect objectivity, responsibility, and explicitness in expressing oneself. 

3.3.1.3.  Problems and difficulties encountered by PhD students in writing RAs 

Q16: What are the problems and difficulties you have faced when writing your RA? 
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Table 17 

Problems and Difficulties Encountered by PhD Candidates in Writing RA 

Problems and difficulties Frequency Percentage 

Disorganized schedule and 

procrastination 
08 20% 

Difficulty in finding ideas easily 

developed into a line of thought 
06 18.08% 

Problems with linguistic aspects 

like cohesion and coherence 
04 16.04% 

Lack of practice to write RAs 05 16.12% 

Problems with academic writing 

techniques like summarizing, 

paraphrasing, quoting, and 

citation 

 

03 

 

15.22% 

Lack of knowledge about the 

structural setup of RAs 
02 8.19% 

Shortage of resources and funds 01 6.35 % 

Other options 00 00% 

Total 24 100% 
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     Regarding the problems and difficulties that PhD students encounter when writing RAs, 

20% of the students had problems with disorganized schedule and procrastination. 18.08% 

had difficulties in finding ideas while 16.04% had problems with linguistic aspects like 

cohesion and coherence. Few (16.12%) suffer from lack of practice to write RAs. Regarding 

academic writing techniques, namely summarizing, paraphrasing, quoting, and citation, 

15.22% of the respondents faced this type of difficulty. Lack of knowledge about the 

structural setup of RAs and shortage of resources and funds were a percentage (8.19%) and 

(6.35%) respectively. The figure above shows the problems and difficulties mostly 

encountered by PhD students when writing RAs.  

Q17: How often do these statements apply to you when writing your RA? Put a tick (√) in the 

suitable column. 

 

 

 

 

Figure 15 

 Problems and Difficulties Encountered by PhD Candidates in Writing RAs 
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Table 18 

PhD Candidates RAs Writing Problems and Difficulties 

Items 
Always 
(100%) 

Usually 
(80%) 

Often 
(60%) 

Sometimes 
(40%) 

Rarely 
(20%) 

Never 
(0%) 

F % F % F % F % F % F % 
1. I follow a 
plan that 
gives me a 
list of events 
or tasks and 
the times at 
which each 
one should 
happen or be 
done. 
 

2 8.33% 3 12.5% 3 12.5% 4 16.66% 7 29.16% 5 20.83% 

2.  When I 
decide to 
make an 
orderly plan 
for the day 
or a time 
period, I 
procrastinate 
the work.  

12 50% 4 16.66% 3 12.5% 4 16.66% 1 4.16% 0 00.0% 

3.  The delay 
and 
disorderly 
schedule get 
me feel less 
motivated 
and lazy to 
start writing, 
look for 
ideas, and 
read others’ 
works. 
 

7 29.16% 7 29.16% 4 16.66% 3 12.5% 2 8.33% 1 4.16% 

4. I do not 
read other 
RAs, books, 
or references 
before I start 
writing. 
 

0 00.0% 2 8.33% 4 16.66% 6 25% 6 25% 6 25% 

 
 
5.  The lack 
of reading 
deprives me 
from getting 
ideas easily 
developed 
into a line of 
thought. 
 
 
 

13 54.16% 9 37.5% 2 8.33% 0 00.0% 0 00.0% 0 00.0% 
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6.  I have 
many ideas 
on my mind 
but cannot 
express them 
with 
precision and 
concision. 
 
 

10 41.66% 10 41.66% 3 12.5% 1 4.16% 0 0.00% 0 00.0% 

7. I consider 
writing an 
uninteresting 
activity.  

10 41.66% 10 41.66% 0 00.0% 3 12.5% 1 4.16% 0 00.0% 

8. I prefer 
entertaining 
activities.   

9 37.5% 6 25% 4 16.66% 3 12.5% 1 4.16% 1 4.16% 

9. I try to 
understand 
the ethics of 
scientific 
publication 
in writing 
RAs. 
  

2 8.33% 2 8.33% 3 12.5% 4 16.66% 7 29.16% 6 25% 

10. I try to 
learn 
instructions 
about the 
submission 
of articles to 
national and 
international 
journal 
institutions. 
  

0 00.0% 2 8.33% 2 8.33% 5 20.83% 10 41.66% 5 20.83% 

11. I pay 
attention to 
linguistic 
aspects (e.g. 
cohesion, 
coherence) 
  

7 29.16% 7 29.16% 5 20.83% 2 8.33% 3 12.5% 0 00.0% 

12. I have 
difficulties 
with 
paraphrasing. 
 

2 8.33% 2 8.33% 3 12.5% 3 12.5% 7 29.16% 7 29.16% 

13. I have 
difficulties 
with 
summarizing. 
 

1 4.16% 1 4.16% 2 8.33% 2 8.33% 10 41.66% 8 33.33% 

14. I have 
difficulties 
with quoting. 
 

0 00.0% 0 00.0% 1 4.16% 1 4.16% 12 50% 10 41.66% 

15. I have 
difficulties 
with citation. 
 

0 00.0% 0 00.0% 3 12.5% 3 12.5% 6 25% 12 50% 
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     F = Frequency / % = Percentage  

     Item 1 in Table 18 shows that two students (8.33 %) stated they always follow a plan that 

gives them a list of events or tasks and the times at which each one should happen or be done. 

Another three participants (12.5%) said they usually follow that plan whereas three students 

(12.5%) mentioned they often follow an organized plan. Four participants (16.66%) said they 

sometimes follow a schedule. Seven participants (29.16%) reported they rarely follow that 

schedule while five participants (20.83%) never follow any plan. This emphasised that the 

problem that PhD students usually encounter is disorganized schedule. 

     In item 2, half of the students (50%) declared that they always procrastinate the work when 

they decide to make an orderly plan for the day or a time period. Four students (16.66%) 

stated that they usually procrastinate the work. However, three other students (12.5%) often 

procrastinated their work. Four students (16.66%) also declared that they sometimes delay the 

16. I struggle 
to retrieve 
the wanted 
academic 
lexes such as 
conjunctions, 
synonyms, 
antonyms, 
hyponymy, 
collocation, 
equivalence, 
etc.  

1 4.16% 4 16.66% 4 16.66% 15 62.5% 0 00.0% 0 00.0% 

17. I 
consider 
developing a 
line of 
thought 
(connecting 
ideas) a 
hindering 
factor when I 
write.  

6 25% 9 37.5% 4 16.66% 5 20.83% 0 00.0% 0 00.0% 

18. For 
example, I 
feel confused  
about how to 
connect the 
results with 
the 
introduction 
and 
discussion 
sections.  

7 29.16% 7 29.16% 5 20.83% 5 20.83% 0 00.0% 0 00.0% 
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work. Only one student (4.16%) rarely procrastinated the work; instead, they did it in time. 

The results from item 2 revealed that PhD candidates not only had problems with 

disorganized schedule, but also suffered from procrastination.   

     In item 3, seven students (29.16%) assured that the delay and disorderly schedule always 

get them feel less motivated and lazy to start writing, look for ideas, and read others’ works. 

Another seven students (29.16%) usually felt that feeling of demotivation and laziness to start, 

and four students (16.66%) often felt that feeling. Three students (12.5%) stated that they 

sometimes tend to feel such feeling. By contrast, two participants, with an average of (8.33%), 

stated that they rarely experience that feeling, yet one student (4.16%) showed no interest and 

never felt that emotion when they start writing. It can be inferred that passivity and 

demotivation which stem from the delay and disorderly schedule are among the hindering 

factors that respondents face whenever they carry out a writing activity.  

     The fourth item of this question is a statement “I do not read other RAs, books, or 

references before I start writing”, participants were asked how often that happened when they 

were committed to writing. According to the table 12, two students (8.33%) opted for 

‘usually’; four of them (16.66%) chose ‘often’; six (25%) selected ‘sometimes’; other six 

respondents (25%) ticked on ‘rarely; and the six remaining ones (25%) went for ‘never’. The 

findings indicated that PhD candidates have the sense that reading is the key to good writing. 

     The responses given for item 5 showed that thirteen participants (54.16%) always believe 

that the lack of reading deprives them from getting ideas easily developed into a line of 

thought, whereas nine participants (37.5%) usually agreed to this belief. However, two 

students (8.33%) reported that the lack of reading often hinders them from getting ideas easily 

developed into a line of thought. It might be concluded that the respondents seem to have 

difficulty in finding ideas easily developed into a line of thought at a time when they abandon 

reading. 
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     The responses from item 6 yielded that ten participants (41.66%) always have many ideas 

on their mind but cannot express them with precision and concision, and an equal number of 

the participants to the latter (41.66%) stated that they usually have this kind of problem. Three 

participants (12.5%) said that they are often stuck when they write regarding this problem, 

while only one student (4.16%) sometimes considered it problematic. It is noteworthy to 

mention that one of the obstacles that deprive students from getting ideas easily developed 

into a line of thought is the accumulation of ideas on the mind with inability to express them 

precisely and concisely. 

     Item 7 showed that ten students (41.66%) affirmed that they always consider writing an 

uninteresting activity. Similarly, other ten students (41.66%) stated that they usually see 

writing as an uninteresting task. On the contrary, three students (12.5%) said that they 

sometimes write uninterestingly, and solely one (4.16%) rarely deemed writing uninteresting. 

The students’ responses demonstrated that PhD candidates think the writing activities seem 

uninteresting. 

     While the responses from item 8 illustrated that the majority of the participants (37.5%) 

always prefer entertaining activities, six students (25%) reported that they favor activities that 

engender entertainment. Controversially, four students (16.66%) shared that they often like 

what makes them entertain, and three students (12.5%) declared that they sometimes tend to 

engage in entertaining activities. Another one (4.16%) rarely adored activities which are 

entertaining, yet the last one (4.16%) never did. It could be deduced that most of the 

participants tend to prefer activities that are entertaining in nature rather than sitting still and 

thinking about something to find writing ideas. 

     For item 9, two respondents (8.33%) stated that they always try to understand the ethics of 

scientific publication in writing RAs. Likewise, two students (8.33%) usually attempted to 

understand the ethics of scientific publication in writing RAs, and other three participants 
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(12.5%) often gave it a try. In addition, four students (16.66%) claimed that they sometimes 

pay attention to the ethics of scientific publication, but seven of them (29.16%) rarely did. 

Lastly, six students (25%) never gave an account to those ethics. The results confirmed that 

the doctoral candidates do not have a comprehensive understanding of the ethics of scientific 

publication in writing RAs. 

     The results from item 10 indicated that two doctoral students (8.33%) stated that they 

usually try to learn instructions about the submission of articles to national and international 

journal institutions. Identically, two respondents (8.33%) often attempted to learn instructions 

about the submission of articles to national and international journal institutions, and other 

five participants (20.83%) sometimes tried. Despite the fact that ten students (41.66%) 

claimed that they rarely shed light on the submission instructions, five of them (20.83%) 

never did. According to students’ answers, some participants have a shortage of information 

about the submission instructions and have little experience about the submission of RAs to 

national and international journal institutions. 

     For item 11, seven respondents (29.16%) stated that they always pay attention to linguistic 

aspects like cohesion and coherence at a time of their writing. Likewise, seven participants 

(29.16%) usually considered those linguistic aspects of their writing. Five students (20.83%) 

often took into consideration the aspects of the language. Besides, two students (8.33%) said 

they sometimes consider cohesion, coherence, and other aspects of the language; whereas 

three participants (12.5%) rarely paid attention to those aspects. Based on the findings of the 

study, some respondents face problems related to linguistic aspects like cohesion and 

coherence.  

     The responses from item 12 yielded that seven participants (29.16%) always have 

difficulties with paraphrasing, and an equal number of the participants to the latter (29.16%) 

stated that they usually have this kind of difficulty. Five participants (20.83%) said that they 
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are often stuck when they write regarding this problem, while only two students (8.33%) 

sometimes considered it difficult. In addition, three candidates (12.5%) rarely consider 

paraphrasing problematic. It is essential to state that one of the difficulties that deprive 

students from writing academically is paraphrasing. 

     Item 13 demonstrated that one participant (4.16%) affirmed that they always encounter 

difficulties with summarizing, and equally one student (4.16%) stated that they usually 

encounter such difficulty. Two students (8.33%) said that they often see the technique of 

summarising as thought-provoking, yet another two students (8.33%) sometimes deemed it a 

challenging academic writing technique. However, ten participants (41.66%) rarely 

considered it difficult unlike the remaining eight candidates (33.33%) who never considered 

summarising problematic. This illustrates that summarizing is one of the difficulties that 

hinders students’ academic writing production. 

     The results from item 14 indicated that one candidate (4.16%) declared that quoting often 

seems to be a difficulty for them, whereas for another candidate (4.16%) sometimes appears 

to be a demanding task. However, twelve students (50%), half the study population, said they 

rarely deem quoting problematic, while ten students (41.66%) declared that they never see it 

as difficult as that. On the basis of the findings, it is paramount to mention that quoting is also 

a challenging task for some students when writing an academic piece. 

     The responses given for item 15 illustrated that three respondents (12.5%) often have 

difficulties with citation, whereas other three participants (12.5%) sometimes encounter 

problems when they cite. Contrariwise, six students (25%) rarely experienced the problem of 

citation, and the remaining half of the students (50%) had a comprehensive knowledge about 

citation and never suffered from that problem at the time of writing. The findings reveal that 

few participants seem to have difficulties with citation. 
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     The responses from the item 16 showed that one student (4.16%) assert that they always 

struggle to retrieve the wanted academic lexes such as conjunctions, synonyms, antonyms, 

hyponymy, collocation, equivalence, etc. Besides, four students (16.66%) usually suffered 

from retrieving the appropriate lexes. Likewise, four respondents (16.66%) declared that they 

often have difficulties finding the right scholarly vocabulary. However, the majority of the 

participants (62.5%) sometimes struggled to retrieve the desired academic lexes. This 

particular finding indicates the struggle that PhD candidates experience when they attempt to 

retrieve the exact academic words and/or expressions. 

     For item 17, six respondents (25%) reported they always consider developing a line of 

thought (connecting ideas) a hindering factor when they write. Nine students (37.5%) usually 

deemed the development of a line of thought a depriving factor when writing, while four of 

them (16.66%) often consider it a hampering factor. Moreover, five students (20.83%) said 

developing a line of thought is sometimes daunting. It can be inferred that PhD candidates 

perceive that developing a line of thought has a puzzling impact on their academic writing. 

     For item 18, it is an example on how the participants feel when connecting the results with 

the introduction and discussion sections in their RAs writing. Seven students (29.16%) always 

felt confused about how to connect the results with the introduction and discussion sections. 

Similarly, other seven respondents (29.16%) usually felt that feeling of confusion. Five 

participants (20.83%) stated that they often tend to feel such feeling. Likewise, the last five 

participants, with an average of (20.83%), reported that they sometimes experience that 

confusion. It can be concluded that this instance supports the perception that developing a line 

of thought has a puzzling impact on PhD candidates’ AW.     

3.3.1.4. Strategies employed by PhD students in writing RAs 

Q18: What are the strategies you employ in writing your RA to overcome the difficulties of 

writing RAs so that you can meet national and international publication needs? 
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Table 19  

Strategies Used by PhD Candidates to Overcome the Difficulties of Writing RAs 

Strategies Frequency Percentage 

Reviewing and revising the 

manuscript 
08 32% 

Extensive reading of academic 

genres (e.g. research articles, 

books) 

 

11 

 

47% 

Proofreading by peers or native 

speakers and best use of their 

feedback 

05 21% 

Other options 00 00% 

Total 24 100% 

 

     When the participants were questioned about the compensation strategies, they used to 

overcome the difficulties of writing RAs, their responses varied according to the difficulty 

itself and to their personal use of intrinsic and /or social strategies. The results of this section 

are stated here and represented in Figure 3 above: 

      -  Reviewing and revising the manuscript (32.05%),  

Figure 16 
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      -  Extensive reading of academic genres (46.64%),  

      - And proofreading by peers and best use of their comments and feedback  

        (21.31%). 

Q19: How often do these statements apply to you when writing your RA? Put a tick (√) in the 

suitable column.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



A Generic/ Discourse Analysis of RAs and Students’ AW Productions                                       122 
 
 

. 

Table 20 

Strategies Employed by PhD Students in Writing RAs  

Items 
Always 
(100%) 

Usually 
(80%) 

Often 
(60%) 

Sometimes 
(40%) 

Rarely 
(20%) 

Never 
(0%) 

F % F % F % F % F % F % 
1. I write my RA 
because it is 
mandatory. 
 

24 100% 0 00.0% 0 00.0% 0 00.0% 0 00.0% 0 00.0% 

2. I go back to 
check carefully 
the RA’s 
requirements and 
instructions.  

12 50% 4 16.66% 3 12.5% 4 16.66% 1 4.16% 0 00.0% 

3. I read other 
RAs and books to 
accustom myself 
to the 
methodological 
aspect and 
structure of RAs. 
 

10 41.66% 6 25% 4 16.66% 2 8.33% 2 8.33% 0 00.0% 

4. I read other 
RAs and books to 
borrow some 
lexical and 
syntactic 
components 
 

2 8.33% 10 41.66% 3 12.5% 9 37.5% 0 00.0% 0 00.0% 

5.  I brainstorm 
and write down 
ideas about the 
topic. 

13 54.16% 9 37.5% 2 8.33% 0 00.0% 0 00.0% 0 00.0% 

6.  I make an 
outline including 
the main points 
of my RA. 

10 41.66% 10 41.66% 3 12.5% 1 4.16% 0 00.0% 0 00.0% 

7. I ask my 
supervisor about 
the points I am 
not sure about, or 
I need help with. 
  

6 25% 8 33.33% 4 16.66% 4 16.66% 2 8.33% 0 00.0% 

8. I discuss what 
I am going to 
write with other 
PhD students, a 
supervisor, 
teachers, or a 
native speaker. 
  

4 16.66% 6 25% 6 25% 6 25% 0 00.0% 2 8.33% 

9. I go back to 
my writing to 
revise the content 
and make my 
ideas clearer. 
  

12 50% 9 37.5% 2 8.33% 0 00.0% 1 4.16 0 00.0% 
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    F = Frequency / % = Percentage 

     Item 1 in Table 20 shows that all students (100%) reported they always write their RA 

because it is mandatory. This finding indicates that writing the RA for PhD students is 

obligatory and there is no way to avoid this challenging task. Besides, PhD students are 

practitioners of writing skills, aware of the essential nature of writing, and the challenges that 

might impose. 

10. I go back to 
my writing to 
edit the grammar, 
vocabulary, 
spelling, and 
punctuation. 

15 62.5% 4 16.66% 2 8.33% 2 8.33% 0 00.0% 1 4.16% 

11. In my RA, I 
pay more 
attention to the 
language        
(e.g. spelling, 
grammar, 
vocabulary) than 
to the content 
(e.g. ideas, 
organization). 

0 00.0% 5 20.83% 6 25% 9 37.5% 3 12.5% 1 4.16% 

12. In my RA, I 
pay more 
attention to the 
content  
(e.g. ideas, 
organization) 
than the language 
(e.g. spelling, 
grammar, 
vocabulary). 

5 20.83% 4 16.66% 6 25% 9 37.5% 0 00.0% 0 00.0% 

13. In my RA, I 
give almost equal 
attention to both 
the language  
(e.g. spelling, 
grammar, 
vocabulary) and 
the content  
(e.g. ideas, 
organization). 

10 41.66% 6 25% 4 16.66% 2 8.33% 2 8.33% 0 00.0% 

14. After writing, 
I discuss my 
work with my 
supervisor or 
others in the field 
to get feedback 
on how I can 
improve it. 

2 8.33% 10 41.66% 0 00.0% 3 12.5% 9 37.5% 0 00.0% 
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     In item 2, half of the students (50%) declared that they always check the requirements and 

instructions of their RA. Four students (16.66%) stated that they usually check back the 

requirements and instructions, whereas three other students (12.5%) often check back the 

RA’s instructions and requirements. On the other hand, four students (16.66%) declared that 

they sometimes check those instructions, yet only one student (4.16%) rarely checks the RA’s 

requirements. It can be concluded that most of the students are attentive to RA’s instructions 

and requirements. That is, they follow the instructions and write according to what the RA 

requires in order to produce a sophisticated academic piece of writing. 

    In item 3, ten students (41.66%) always read other RAs and books to accustom themselves 

to the methodological aspect and structure of RAs. Six students (25%) usually read other RAs 

and books to expand their knowledge about RAs’ structure and methodology. Four students 

(16.66%) said that they often read other RAs and books, and two of them (8.33%) sometimes 

do that. The remaining two students (8.33%) declared that they rarely read other academic 

genres. The results accentuate the usefulness of extensive reading of academic papers and 

books. It means that when PhD students use this strategy, they can become more 

knowledgeable about the methodological setup of RAs. 

     For item 4, two respondents (8.33%) stated that they always read other RAs and books to 

borrow some lexical and syntactic components. Ten students (41.66%) usually read other RAs 

and books to reuse some vocabulary and expressions, while three of them (16.66%) often 

borrow some lexical and syntactic components. Besides, nine students (37.5%) said that they 

sometimes use this strategy. It can be inferred that PhD candidates perceive that extensive 

reading of RAs and books expands vocabulary and enhances the academic writing style. 

     Item 5 demonstrated that the majority of the participants (54.16%) affirmed that they 

always brainstorm ideas before writing, and nine students (37.5%) stated that they usually 

brainstorm ideas about their writing topic. However, two students (8.33%) said that they often 



A Generic/ Discourse Analysis of RAs and Students’ AW Productions                                       125 
 
 

. 

brainstorm ideas related to their writing topic of interest. This explains the essential role of 

brainstorming in developing writing among students and how planning ahead of time makes 

the writing process easier to follow for the study participants. 

     The responses from item 6 yielded that ten participants (41.66%) always outline their RA’s 

main points, and an equal number of the participants to the latter (41.66%) stated that they 

usually plan their writing. Only three participants (12.5%) said that they often outline the 

main points of their RA, while one participant (4.16%) sometimes make an outline of their 

RA’s essential points. This explains the significant role of drawing outline pre-writing, for it 

helps the study participants brainstorm, construct, and organize their ideas before writing. 

     The responses given for item 7 illustrated that six respondents (25%) always rely on 

supervisors for assistance and guidance, whereas eight participants (33.33%) usually reach out 

to supervisors and ask for help and guidance. Contrariwise, four students (16.66%) often 

sought supervisors’ help, and other four students (16.66%) sometimes asked their supervisors 

for assistance. Lastly, two students (8.33%) rarely did ask for help and guidance from 

supervisors. The findings reveal that almost all participants seem to depend on their 

supervisors for help and directions on their writing. 

     In item 8, four students (16.66%) assured that they always share with their peers, 

supervisor(s), teachers, or a native speaker their writing plans. Six students (25%) usually 

discussed their writing plans with others in the field, and equally six other students (25%) 

often talked about their writing plans with others. In addition, another six students (25%) 

stated that they sometimes tend to discuss what they are about to write altogether. However, 

only two participants (8.33%) showed no interest and never discussed their writing with 

others. This suggests that PhD students feel the significant influence of their peers, 

supervisor(s), teachers, or a native speaker on their writing. Thus, they share their writing 

plans with them to improve their quality of writing. 
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     The results from item 9 indicated that twelve students (50%), half the study population, 

said that they constantly revise their writing and clarify their ideas, while nine students 

(37.5%) declared that they usually do so. Nevertheless, two students (8.33%) stated that they 

often revise the content of their writing to make it more coherent, and only one student 

(4.16%) rarely revised the content of their writing. These findings indicate that the students 

pay attention to editing and revising their academic writing products. Thus, they recognize 

that proofreading crucially contributes to their writing improvement. 

     The responses from item 10 showed that the majority of the participants (62.5%) always 

edit their grammar, vocabulary, spelling, and punctuation in their writing, but four students 

(16.66%) claimed that they revise their writing from grammar, vocabulary, spelling, and 

punctuation mistakes. Two students (8.33%) asserted that they often refine their writing in 

terms of grammar, vocabulary, spelling, and punctuation. Likewise, two students (8.33%) 

declared that they sometimes go back to their writing and check their grammar, vocabulary, 

spelling, and punctuation, and only one student (4.16%) never did. This strategy was the most 

frequently used among graduate students where they showed a tendency towards editing 

problems on the language level. This particular finding indicates the participants’ awareness 

of the importance of this efficient writing strategy. 

     In item 11, five participants (20.83%) stated that they usually pay more attention to written 

language over the content. Meanwhile, six students (25%) declared they often prefer to focus 

on language. Another nine students (37.5%) said that they sometimes pay more attention to 

the language of their writing than to the content. Three students (12.5%) rarely paid attention 

to the language, yet only one student (4.16%) never paid attention to the language of their 

writing over the content. It may suggest that most PhD students prefer paying attention to the 

writing content over the language. 

     For item 12, six respondents (25%) stated that they always consider the content of their 

writing over the language, four students (16.66%) usually chose content over language, and 
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six students (25%) often took into consideration the content over the language. Besides, nine 

students (37.5%) said that they sometimes consider the content over the language. The 

findings suggest that the participants in the study pay more attention to the content of their 

writing than they pay attention to the mistakes in the written language. 

     In item 13, ten students (41.66%) stated that they always give almost equal consideration 

to language and content in writing, and six students (25%) said that they usually pay balanced 

attention to language and content. Four students (16.66%) declared that they often pay equal 

attention to language and content. In addition to the two students (8.33%) who claimed that 

they sometimes give almost equal attention to both language and content, two of them 

(8.33%) also said that they rarely keep a balance between language and content. This shows 

that PhD candidates understand that, by means of accurate language (i.e., spelling, grammar, 

vocabulary) and clear and organized ideas (i.e., content), they can communicate their findings 

with reader(s). In other words, PhD students believe that both the language and content of 

writing are equally important. 

     In item 14, two students (8.33%) always discussed their post-writing with their 

supervisor(s) or others in the field to elicit feedback, ten students (41.66%) usually discussed 

their writing with others to improve their writing via feedback. Three students (12.5%) said 

that they sometimes discussed their writing with others to get feedback to improve their 

writing, and nine students (37.5%) rarely discussed their writing with others. The findings 

emphasize the paramount role of feedback as a useful strategy to the improvement of the 

students’ AW. 

3.3.1.5.  PhD Students’ Recommendations 

Q20: On the basis of your experience in learning how to write RAs, what do you recommend 

for younger researchers? 
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     The participants referred to a sort of advice that would be given to younger researchers 

based on their experience in learning how to write RAs. First, PhD students recommend that 

reading several articles in their field is the necessary prerequisite to writing. Second, they 

acknowledge the usefulness of a potential course that teaches scientific RAs methodology. 

Besides, they think it would be best to offer it at a time when novice researchers make their 

attempts at publishing RAs. 

3.3.2. Teachers’ Interview 

     The results obtained from this interview would help in treating the issue in depth, and 

assist in asserting and enriching the results of the other data gathering instruments, thereby 

establishing a profound view of the situation in focus. The interview includes twelve 

questions (see Appendix A). The first four questions (Q1, Q2, Q3, and Q4) are designated to 

gain general information about the teachers’ academic qualifications, specialty, and work 

experience. The fifth question is designed to probe for teachers’ current practice and 

experience regarding teaching scientific and academic writing course. The sixth question is 

dedicated to investigate whether the teachers have taken any training course on the ways of 

teaching scientific and academic writing. Question seven seeks to shed light on the most used 

strategies that they rely on to teach this subject if they have not received any training. 

Question eight is set to discover the materials or tools that are often employed in this course. 

     The importance of training students on RAs writing as a specific type of academic genre is 

the core concern of question nine. The tenth question targeted one of the major interests of 

this study which is to uncover if RA writing is paid much more attention than the other types 

of academic genre writing during the course. The next question’s main objective is to 

understand teachers’ perceptions that scientific and academic writing class may or may not be 

practical enough to prepare their students for writing RAs in the future. The last question is 
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devoted to the teachers’ recommendations on the best ways to develop effective RAs writing 

production and publication that lead to the professional success in academia. 

     The study revealed that the two teachers who have been interviewed are tenured at the 

Department of Letters and English Language university of Biskra. One is a holder of a 

Magister degree in Language and Civilization while the other holds a Doctorate degree in 

English language and Education. The first teacher’s experience is about ten years at the 

Department of Letters and English Language university of Biskra whereas the second 

teacher’s is about five. Concerning teaching scientific and academic writing, one teacher 

reported that she has taught this subject for six years while the other teacher has taught it for 

only one year. 

     They declared that they had no experience or training in teaching scientific and academic 

writing before their current position. They stated that they had acquired knowledge on the 

subject through needs assessment and literature review, whether from books, articles, or other 

downloaded documents like teaching slides and online lectures provided at various university 

platforms. Concerning RA writing as a specific type of academic genre, they felt that they 

were not very confident and expressed their felt need for training as they claimed that it would 

be helpful for both teachers and students. 

     When discussing the use of materials, the teachers announced that the institution did not 

provide materials. Instead, they selected and adapted lessons as they thought they were 

appropriate for an AW course. They viewed the content as appropriate to meet their students’ 

needs. During the course, they stated that they did not teach RA writing, nor was it given a 

significant priority. Rather, they prioritized theses, essays, and research proposals writing. 

     The teachers held that scientific and AW class was not practical to prepare students for 

writing RAs in the future because it needs practice from the part of learners and a valid 

syllabus that can be the result of collaborative work and research. This deficiency was also 
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due to insufficient training and time constraints. The teachers viewed this lack of training and 

time limitations as a shortcoming that hindered the students’ RAs writing enhancement. 

     The teachers expressed their concern about the importance of enhancing the teaching of 

RAs writing in Algerian universities as this skill is highly required among all the academic 

community. They explained that publishing RAs is crucial to survive in the realm of scientific 

and academic communication. They recommended that students, as young researchers, had 

better spend much more time practicing their reading skills, and then focus on AW skills of 

RAs. In addition, they related students’ future professional success to careful reading and 

effective AW production and publication. As a solution, they insisted on training novice 

scientific and academic writing teachers before inviting them for that big task of teaching. 

They also recommended that experienced professors in the field of AW should collaborate to 

design an appropriate course and relevant workshops specifically devoted to writing RAs 

targeting the needs of young researchers. 

Conclusion  

     As the rationale in the present research has been to aid EFL students improve their RA 

writing through raising their awareness of AW importance, the study required certain set of 

methodological concerns to answer the questions, verify the hypotheses, and keep track of 

these research objectives. In this regard, the present chapter provided a detailed account of the 

methodology adhered to in this study. That is, this chapter depicted a full image and 

information about the research setting, participants, design, tools, and procedures used in this 

study. Each of these elements was described in details refereeing back the available literature 

and research. Then, it concluded with a brief summary of the results and analysis of the PhD 

students’ questionnaire and AW teachers’ interview.
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Introduction 

     This chapter concerns the discourse and genre analysis of the twenty selected RAs sections 

(abstract, introduction, method, results and discussion, and conclusion). It provides a clear 

description about the corpus and the five chosen Algerian journals. It then gives a detailed 

depiction of the adopted methodology together with the instruments or models used in the 

analysis of the corpus. The primary concern in this chapter is to identify the different moves 

and steps used to structure RAs sections written by Algerian PhD students in the field of 

English language studies. The chapter also sheds light on doctoral candidates’ perception and 

AW production of RAs. Lastly, it discusses the frequency of occurrences of moves and their 

variations along the RAs sections with reference to different commonly used models. 

4.1. Collection of the Study Corpus (RAs) 

     The sample RAs under study consists of twenty RAs that were collected from the database 

of an expert (the supervisor of the research project) who evaluated anonymously and regularly 

RAs that were submitted to Algerian research journals. These journals are Journal of 

Translation & Languages (Oran 2 university), Journal of Human Sciences (Constantine 1 

university), Journal of El-Tawassol (Annaba university), Journal of Studies in Language, 

Culture and Society (Bejaia university), and Journal of Human and Social Sciences (Sétif 2 

university). The articles were collected with the permission of the expert and the editors of 

these journals. 

      In sum, the total number of journals is representative of a limited number of journals in the 

eastern and western region of Algeria and represents a raw material for analysis. The expert 

critical comments and suggestions for improvement are a source of data that fed our research 

and they represent authentic insights into the challenges that face the young researchers. 
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4.2. Description of the Study Corpus 

     Twenty first draft authentic RAs written by Algerian PhD students (see Appendix C) were 

randomly selected from five Algerian journals: five from JTL (Oran 2 university), six from 

JHS (Constantine 1 university), four from JET (Annaba university), two from JSLCS (Bejaia 

university), and three from JHSS (Sétif 2 university). Most of the selected RAs follow 

Swales’s (1990, 2004) IMRD (introduction, method, results, and discussion) structure. 

Moreover, the journals from which RAs were gathered discuss topics related to Linguistics, 

Applied Linguistics, TEFL, and Translation.  

     Those RAs are published from 2015 to 2023 and their online version is free access and 

downloadable in the Algerian Scientific Journal Platform (ASJP), see 

(https://www.asjp.cerist.dz/). The chosen RAs were archived as electronic portable document 

format (PDF) files and comprised a corpus of approximately 115425 words, including figures, 

tables, and references. Table 21 and 22 below summarize the corpus description. 

Table 21  

The Study Corpus 

Journal’s Name 
Number of 

Selected RAs 
Total number 

of selected RAs 
Journal of Translation & Languages  

(Oran 2 university) 
05 

          20 

Journal of Human Sciences  

(Constantine 1 university) 
06 

Journal of El-Tawassol (Annaba university) 04 

Journal of Studies in Language, Culture and Society 

(Bejaia university) 
02 

Journal of Human and Social Sciences  

(Sétif 2 university) 
03 

 

https://www.asjp.cerist.dz/
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Table 22  

Statistical Description of the Study Corpus 

Items Corpus Range 

Words 115425 4128-6432 

pages 330 12-18 

Tables 73 2-5 

Figures 39 2-3 

References 564 14-24 

 

     A summary of the publication details of the five source journals is given below. This 

information was extracted from the journals’ homepages. 

1. The first journal: Journal of Translation & Languages (Oran 2 university) 

Journal abbreviation: JTL 
URL: http://www.asjp.cerist.dz/en/PresentationRevue/155  

EISSN: 2600-6235 

Periodicity: semestrial 

Acceptance rate: 25% 

Average response time: 167 days 

Mean time to publish after acceptation: 25 days 

Start year: 2002 

Country: Algeria 

Institution: university of Mohamed Ben Ahmed (Oran 2) 

ASJP Impact factor: 0.5293 

Content availability: all RAs freely available online without subscription 

 

2. The second journal: Journal of Human Sciences (Constantine 1 university) 

Journal abbreviation: JHS 
URL: http://www.asjp.cerist.dz/en/PresentationRevue/23  

EISSN: 2007-2588 

Periodicity: semestrial 

Acceptance rate: 82% 

http://www.asjp.cerist.dz/en/PresentationRevue/155
http://www.asjp.cerist.dz/en/PresentationRevue/23
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Average response time: 461 days 

Mean time to publish after acceptation: 95 days 

Start year: 1990 

Country: Algeria 

Institution: university of Mentouri (Constantine 1) 

ASJP Impact factor: 0.1900 

Content availability: all RAs freely available online without subscription 

3. The third journal: Journal of El-Tawassol (Annaba university) 

Journal abbreviation: JET 
URL: http://www.asjp.cerist.dz/en/PresentationRevue/27  

EISSN: 2352-9865 

Periodicity: semestrial 

Acceptance rate: 60% 

Average response time: 542 days 

Mean time to publish after acceptation: 393 days 

Start year: 1995 

Country: Algeria 

Institution: university of Badji Moktar (Annaba) 

ASJP Impact factor: 0.2502 

Content availability: all RAs freely available online without subscription 

4. The fourth journal: Journal of Studies in Language, Culture and Society (Bejaia   

university)      

Journal abbreviation: JSLCS 
URL: http://www.asjp.cerist.dz/en/PresentationRevue/681 

EISSN: 1750-2676 

Periodicity: semestrial 

Acceptance rate: 72% 

Average response time: 183 days 

Mean time to publish after acceptation: 57 days 

Start year: 2018 

Country: Algeria 

http://www.asjp.cerist.dz/en/PresentationRevue/27
http://www.asjp.cerist.dz/en/PresentationRevue/681
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Institution: university of Abderrahmane Mira (Béjaia) 

ASJP Impact factor: 0.0541 

Content availability: all RAs freely available online without subscription 

5. The fifth journal: Journal of Human and Social Sciences (Sétif 2 university) 

Journal abbreviation: JHSS 
URL: http://www.asjp.cerist.dz/en/PresentationRevue/4   

EISSN: 1906-2588 

Periodicity: semestrial 

Acceptance rate: 50% 

Average response time: 515 days 

Mean time to publish after acceptation: 76 days 

Start year: 2004 

Country: Algeria 

Institution: university of Mohamed Ben Ahmed (Sétif) 

ASJP Impact factor: 0.2797 

Content availability: all RAs freely available online without subscription 

4.3. Methodology of Data Description and Analysis  

     The present study is a genre and discourse analysis of first draft genuine RAs taken from 

five Algerian journals. It uses the move-step analysis to reveal the rhetorical-structural 

organization of those RAs written by doctoral candidates in the field of English language 

studies. The research is descriptive since it attempts to describe how Algerian PhD students 

write and organize their RA sections (abstract, introduction, method, results and discussion, 

and conclusions) in order to meet the national and international requirement for publishing. 

The investigation is both qualitative and quantitative. It is qualitative since it uses the move-

step identification to uncover the structure of the sections within the RA. In contrast, it is 

quantitative since it displays the word and sentence count, the frequency of occurrences and 

sequences of moves. 

http://www.asjp.cerist.dz/en/PresentationRevue/4
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     Since the RA is composed of different sections, the analysis does not draw on a single 

model per se, it rather deploys various models of analysis that relatively correspond with each 

move in the RA. That is, the abstract is analyzed through Hyland’s (2000) five-move model. 

Swales’ CARS model (1990) was utilised for move analysis of the introduction. The method 

is analyzed using Lim’s (2006) framework. The moves of RAs results and discussion section 

are analyzed through a rubric that was adapted from Yang and Allison (2003). Lastly, another 

version of Yang and Allison's (2003) three-move model for conclusion sections of RAs is 

applied to analyze the conclusion section of RAs. 

     The inquiry aims to analyze the variations used by Algerian PhD students in structuring the 

parts of their RAs and assess their level of comprehension and proficiency in AW at a time of 

composing this category of paper. In simple terms, the emphasis is on recognizing the 

presence or disappearance and the qualities of the typical moves, regardless of their exact 

titles or any particular details in those primary models. 

4.4. Data Analysis 

     The data were analyzed through counting and tabulating the frequency of occurrences and 

sequences of each move with the steps which realize them. Each section of the RAs was 

subjected to GA adopting distinct models. These models include: Hyland’s (2000) five-move 

model for the abstract, Swales’ CARS model (1990) for the introduction, Lim’s (2006) model 

for the method, Yang and Allison’s (2003) seven-move model for the results and discussion, 

and another version of Yang and Allison's (2003) three-move model for the conclusion. 

4.4.1. The abstract section 

     The present investigation utilized Hyland's (2000) five-move model for large-scale analysis 

to examine the move and linguistic organization of every single abstract. This approach offers 

a greater level of specificity for each move, with every move representing the achievement of 



A Generic/ Discourse Analysis of RAs and Students’ AW Productions                                  139 

 

. 

communication objectives. Table 23 displays Hyland's (2000) five-move structure, which 

consists of the following components: Introduction, Purpose, Method, Product, and 

Conclusion. 

Table 23  

Hyland’s Five-move Model of RAs Abstracts (Hyland, 2000, p.67) 

Moves Function 

Move 1: Introduction 
Establishes context of the paper and motivates 

the research or discussion. 

Move 2: Purpose 
Indicates purpose, thesis or hypothesis, outlines 

the intention behind the paper. 

Move 3: Method 
Provides information on design, procedures, 

assumptions, approach, data, etc. 

Move 4: Product  
States main findings or results, the argument, or 

what was accomplished. 

Move 5: Conclusion 

Interprets or extends results beyond scope of 

paper, draws inferences, points to applications 

or wider implications. 

 

Move 1: Introduction (I) 

     This type of move is typically situated in the abstracts' initial sentence. Its purpose is to lay 

out the research surroundings and provide the framework for the investigation. 

Move 2: Purpose (PP) 

     The second move is often positioned within the abstracts' initial 2 or 3 sentences, 

immediately after the introductory move. The goal of the research is stated and the objectives 

are outlined. 

Move 3: Method (M) 
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     This move presents specific details about the study and focuses on its various aspects, such 

as layouts, techniques, suppositions, methods, or facts. It provides an explanation of the 

methodology used in the investigation. This process involves several steps: outlining the 

necessary supplies, detailing the research methodologies, especially the tools and techniques 

used, and explaining the data analysis methods. 

Move 4: Product (PD) 

     Move 4 encompasses the primary discoveries, claims, or achievements derived from 

conducted investigation processes. It is among the most commonly encountered moves in 

comparison to other moves. 

Move 5: Conclusion (C) 

     This last move is employed to assert assumptions regarding the investigation and 

ultimately deduce the ramifications resulting from the findings. 

4.4.1.1.  Results of genre analysis of RAs abstract section 

     This section represents the results of genre analysis of RA abstracts. First, word and 

sentence count in the RAs abstract sections is shown in Table 24, then followed by the 

sequences and frequency of the occurrences of moves in each RA abstract (see Table 25 and 

26). 

4.4.1.1.1. Word and sentence count in the RAs abstract section 

     The overall word count of the twenty studied RAs abstracts is 2994, with a total of 132 

sentences.  The abstract length is rather concise, with the number of sentences ranging from 

three (03) to fourteen (14). Nevertheless, the word count varied from eighty-five (85) to two 

hundred thirty-four (234).  

     It has been observed that the majority of the RAs' abstracts were concise. The length of 

these abstracts varied as follows; the shortest abstract comprised eighty-five words (85) while 
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the longest was made of two hundred thirty-four (234) words. In addition to word count, the 

statistics reveal that the briefest abstract consisted of merely three sentences (03), which are 

excessively concise and inadequate for an abstract. This indicates that the RA abstract gets 

less significance. In contrast, the longest abstract comprised fourteen sentences (14). Table 24 

illustrates the word and sentence count in the RAs abstract sections.  

Table 24 

Word and Sentence Count in the RAs Abstract Sections 

RA Section Words Range Sentences Range 

The abstract 

section 
2994 85-234 132 03-14 

 

4.4.1.1.2. Sequences of moves in the RAs abstract 

     The section shows the frequency and percentages of the sequences of moves throughout 

the abstract corpus. Table 25 below summarizes the move patterns in all 20 abstracts. 

Table 25  

Sequences of Moves in the RAs abstract 

Sequences of Moves Frequency Percentage 

I-PD-M-C 5 25% 

M-PD 2 10% 

I-M-PD 8 40% 

PP-M-PD 5 25% 

              I (introduction), PP (purpose), M (method), PD (product), C (conclusion) 

 

     Table 25 provides an analysis of the corpus, which uncovers intriguing data on the writing 

process followed by Algerian PhD students when composing an abstract for a RA in the field 

of English language studies. Initially, it is noteworthy that not a single abstract encompasses 
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each of those five moves. Five abstracts (25%) are written in four moves, and two abstracts 

(10%) in two moves.  

      On the contrary, eight abstracts (40%) have a three-move framework, which renders it a 

particularly frequent form. 25% of the abstracts consist of moves 2, 3, and 4, following 

Hyland's (2000) model which is often referred to as purpose-method-product. These outcomes 

provide reinforcement for other investigations (e.g., Santos, 1996; Tseng, 2011; Darabad, 

2016; and Hamadouche, 2023) that examine the prevalent structure of abstract writing in 

English language studies. It is concluded that move 1 (introduction) and move 5 (conclusion) 

are deemed elective. 

4.4.1.1.3. Frequency of the occurrences of moves in the RAs abstract 

     It is essential to examine the moves occurrences in the RAs abstracts. Hence, Table 26 

shows the frequency of the existing moves in the data analyzed.  

Table 26  

The Frequency of the Occurrences of Moves in the RAs Abstracts  

Moves Frequency Percentage 

Introduction 13 65% 

Purpose 5 25% 

Method 20 100% 

Product (findings) 20 100% 

Conclusion 5 25% 

 

     According to Table 26, among the most commonly encountered moves in the abstracts of 

the investigated RAs were the 'Method' move (M2) and the 'Product' move (M4). Conversely, 

the occurrence of the 'Introduction' move (M1), the 'Purpose' move (M2), and the 'Conclusion' 

move (M5) was significantly fewer. Thus, it may be deduced that certain writers do not adhere 
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to the typical five-move format of abstracts proposed by Hyland (2000). Consistent with prior 

research, this study supports the insights of Santos (1996), Tseng (2011), Darabad (2016), and 

Amnuai (2019), which suggest that a great deal of abstracts contain sections on purpose, 

method, and results. 

4.4.1.2.  Discussion of abstract section characteristics 

     The research results and the potential acceptance of specific moves as voluntary contrast 

the existing research that highlights the significance and roles of each individual move. 

Bhatia's (1993) model is unique in that it consists of four distinct moves, one of which is 

dedicated to delivering findings. Using one instance of an identical model might function as 

an indicator of the dissertation, speculation, aims, and ambitions. Additionally, it might 

function as an expression of the writer's motives or the issue they aim to address. 

     The above components serve the purpose of the research and also provide an opening or 

the realm to the paper. In contrast with various models, Bhatia's approach combines moves 1 

and 2 instead of treating "introduction" and "purpose" as independent moves. Ultimately, 

discussing mandatory and discretionary moves appears to be impractical. It is more logical to 

discuss the criteria for drafting an abstract and the variations observed in specific examples. 

     An abstract's inclusion of each of its moves is justified with regard to literature because it 

is able to operate as an independent piece of writing. Lacking the presence of any supporting 

evidence or arguments, the audience might face challenges in comprehending the pertinence, 

importance, or framework of a specific investigation. However, Move 1 offers the viewer an 

overview, a preface, or a controversial point prior to stating the primary objective of the 

inquiry. This helps underline the significance of the subject at hand. Additionally, it is crucial 

to evaluate Move 5, which represents an explanation of the results (Hamadouche, 2023). 
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     An individual lacking experience in the specific field of research might struggle to 

accurately understand the results or fully comprehend the importance of the study. 

Consequently, it is the responsibility of the writer to conclude the abstract by providing an 

appropriate explanation of the discoveries, which should be supported by the objectives and 

methodology employed, or by offering useful suggestions arising from the empirical inquiry. 

Indeed, the initial and final moves in AW are gaining greater significance in the current era of 

heightened competitiveness for publication and audience engagement (Hyland, 2000, as cited 

in Swales & Feak, 2009). 

     Some potential explanations might be deduced for such inclinations in composing an 

abstract in English language studies. One explanation is that the discipline prerequisite 

dictates the amount of moves. Another reason is that notwithstanding the extensive material 

available, PhD students are unfamiliar with the standards of this segment of the RA and have 

established erroneous tendencies through complying with insufficient instances. 

4.4.2. The introduction section 

     The move analysis in this study employed Swales' CARS model (1990). Every RA 

introduction was thoroughly analyzed as a sequential series of moves and steps. An analysis 

was conducted on the structure of introductions in RAs written in the English language. The 

purpose was to identify the general framework used, ascertain if PhD students adhere to 

Swales' CARS model, and identify any preferences or variations in these introductions. 

     Swales' (1990) three-move model states that RA writers incorporate three moves in the 

introductions of their RAs. At first, they introduce the overarching subject of the discussion, 

carve out a specific area of focus, and then assert their perspective by taking control of that 

particular area (See Table 27 below). 
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Table 27  

Swales CARS Model (1990, p.141) 

Move 1: Establishing centrality 

              Step1: Claiming centrality, and/or 

              Step 2: Making topic generalization, and/or 

              Step 3: Reviewing previous research. 

Move 2: Establishing a niche 

              Step 1A: Counter claiming, or 

              Step 1B: Indicating a gap, or 

              Step 1C: Question arising, or 

              Step 1D: Continuing tradition. 

Move 3: Occupying the niche 

              Step 1A: Outlining purpose, or 

              Step 1B: Announcing present research, 

              Step 2: Announcing principle findings, 

              Step 3: Indicating RA structure. 

 

4.4.2.1.  Results of genre analysis of RAs introduction section  

     The data has been initially analyzed by counting and tabulating the frequency of 

occurrence of each move and the steps/sub-steps realizing them (See Table 28 below). 

Subsequently, the analysis has been carried out in terms of the move-structure (frequencies of 

moves) of the RAs introductions written by PhD students (See Table 29 below). 

4.4.2.1.1. Frequency of the occurrences of moves in the RAs introduction 

     Table 28 shows the frequency of occurrences of moves and the steps used to realize them 

in RAs introductions. 
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Table 28  

The Frequency of the Occurrences of Moves and Steps in the RAs Introductions 

Moves and Steps Frequency Percentage 

Move 1: Establishing centrality 

  Step1: Claiming centrality 

  Step 2: Making topic generalization 

  Step 3: Reviewing previous research. 

 

Move 2: Establishing a niche 

  Step 1A: Counter claiming 

  Step 1B: Indicating a gap 

  Step 1C: Question arising 

  Step 1D: Continuing tradition. 

 

Move 3: Occupying the niche 

   Step 1A: Outlining purpose 

   Step 1B: Announcing present research 

   Step 2: Announcing principle findings 

   Step 3: Indicating RA strucutre. 
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00% 

100% 

 

 

45% 

 

30% 

5% 

00% 

 

 

 

40% 

 

50% 

15% 

15% 

 

     Table 28 illustrates that each of the three moves outlined in Swales' (2004) framework 

were present in the introductions of English language RAs taken from the five Algerian 

journals. The first move, known as "Establishing a territory," was included in the 

introductions of all the RAs, seemingly as a requirement. Doctoral candidates were observed 

establishing a research territory by presenting background information on the study subject, 

citing previous studies (100%), and highlighting the significance of the topic (100%).  
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     According to Move 2, PhD students established research niches via Step1A (Counter 

claiming) (45%) and Step1B (Indicating a gap) (60%). That is to say, the existence of a gap in 

the literature was mostly established by Algerian PhD candidates via and/or contrasting 

conflicting previous research findings and/or stressing insufficient research in a specific 

aspect. 

     Speaking of the apparently a quasi-obligatory move (Occupying the niche), that third move 

was used by most of the Algerian doctoral students (95%) to present their work to the readers. 

This move was realized mainly via Step 1A (40%), Step 1B (50%). That is, by announcing 

present work descriptively and/or purposefully, presenting research questions or hypotheses, 

and definitional clarifications. 

     Only a few instances of Step 2 (Announcing principle findings) (15%) and Step 3 

(Indicating RA structure) (15%) were observed in RAs introductions. This suggests that PhD 

students do not often tend to outline the structure of their paper or reveal their findings in the 

introductory sections of their RAs. 

     Based on the data in Table 28, it can be concluded that there is a minor distinction in the 

introductions of RAs authored by Algerian PhD students in the field of English language 

studies. This variation pertains to the way the three moves are implemented. Nevertheless, 

they exhibit moderate nuances in the manner in which they implement those moves through a 

series of different steps. 

4.4.2.1.2. Sequences of moves in the RAs introduction 

     Table 29 shows the sequences of moves and steps within each RA introduction in the 

corpus. 
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Table 29  

Sequences of Moves and Steps in the RAs Introductions 

Sequences of Moves and Steps Frequency Percentage 

M1(S1-S3)-M2(S1a)-M3(S1a) 06 30% 

M1(S1-S3)-M2(S1b)-M3(S1b) 08 40% 

M1(S1-S3)-M2(S1b) 01 05% 

M1(S1-S3)-M2(S1a)-M3(S1a-S2) 01 05% 

M1(S1-S3)-M2(S1b)-M3(S1a-S3) 01 05% 

M1(S1-S3)-M2(S1a)-M3(S1b-S2-S3) 02 10% 

             (M = move / S = step) 

     The findings showed in the above table that variations do exist in the move structure of the 

English language studies of RA introductions as compared to Swales’ CARS model (1990). 

The table shows that two RAs introductions (10%) follow the linear move-pattern of M1(S1-

S3)-M2(S1a)-M3(S1b-S2-S3) as described in the CARS model. The predominant move-

structure M1(S1-S2)-M2(S1b)-M3(S1b) was found in eight RAs introductions (40%). The RA 

introduction encoded as M1(S1-S3)-M2(S1b) did not follow the move 3 it has only followed 

move M1-M2. One RA introduction (05%) showed the M1(S1-S3)-M2(S1a)-M3(S1a-S2) 

structure while another one (05%) displayed the pattern M1(S1-S3)-M2(S1b)-M3(S1a-S3). 

However, the other six (30%) remaining RAs introductions followed this form M1(S1-S3)-

M2(S1a)-M3(S1a). 

     The deduction drawn from the sequences of moves and steps suggests that the sequence of 

moves in the RAs introductions of English language studies generated by Algerian PhD 

students conforms to all three moves, although it deviates from the intended structure in 

Swales' model (1990). Disparities were noticed in the arrangement of moves and steps within 

each individual move. For instance, only 10% of the RA introductions corresponded to the 

identical structure as demonstrated in the CARS model. The results additionally revealed that 
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one RA introduction move 3 was disregarded, and the prevailing structure has been 

designated as M1(S1-S2)-M2(S1b)-M3(S1b). The RAs introductions examined novel 

approaches in various contexts, devised a contemporary design, and proposed operational 

strategies to be implemented in the realm of English language studies. 

4.4.2.2.  Discussion of introduction section characteristics  

     The GA regarding distinct sections of RAs can yield reliable findings via the investigation 

of the sequences and frequency of moves, in addition to their accompanying language aspects. 

The results showed that there were discrepancies in the generic structures of RAs 

introductions in the area of English language studies. Specifically, the Algerian PhD students 

in their respective fields had different ways of presenting every segment of the introduction. 

Thus, the recognition of subtle variations in the generic structures of various RAs 

introductions might not be achieved solely through comparing the moves. Instead, a 

meticulous investigation of the individual steps and sub-steps, along with the way of their 

integration, was likewise necessary. The variations in the generic structure of these 

introductions can be attributed to the distinct necessities, anticipations, and standards of the 

field of study established and set forth by the participants within every scientific community 

of profession. 

4.4.3. The method section 

     The method section of the RAs was examined applying Lim's (2006) categorization to 

analyze the rhetorical patterns utilized in the development of method sections in the English 

language studies. Lim's model represents one of the relatively few models that incorporate a 

comprehensive analysis of moves and steps connected to language characteristics, in 

accordance with the ESP approach to genre (Bruce, 2008). 



A Generic/ Discourse Analysis of RAs and Students’ AW Productions                                  150 

 

. 

     The model comprises three primary moves: data collection/procedures description, variable 

measurement procedure(s) delineation, and data analysis/procedures elucidation. Tseng (2018) 

defines a move as a unit of text that can encompass a clause, one or more sentences, a 

paragraph, or even a longer section of text. The research examines the significance of a 

particular move with respect to the specific circumstances in which it is performed. The 

sentences were analyzed according to Lim's (2006) model. 

     The grouping of moves occurrences in RAs is potentially based on three guidelines: 

mandatory, typical, and voluntary (Kanoksilapatham, 2005). Consequently, each move that 

took place in all of the RAs was deemed mandatory, while moves occurring in less than 60% 

of the RAs were seen as voluntary, and those falling within the range of 60-99% were 

considered typical. The following table illustrates Lim’s (2006) model. 
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Table 30  

Lim’s Model (2006, p.287) 

Move 1: Describing data collection procedure(s) 

  Step1: Describing the sample 

       (a): Describing the location of the sample 

       (b): Describing the size of the sample/population 

       (c): Describing the characteristics of the sample 

      (d): Describing the sampling technique or criterion 

  Step 2: Recounting steps in data collection 

  Step 3: Justifying the data collection procedure(s) 

      (a): Highlighting advantages of using the sample 

      (b): Showing representativity of the sample 

Move 2: Delineating procedure(s) for measuring variables 

  Step 1: Presenting an overview of the design 

  Step 2: Explaining method(s) of measuring variables 

      (a): Specifying items in questionnaires/databases 

      (b): Defining variables 

      (c): Describing methods of measuring variables 

  Step 3: Justifying the method/s of measuring variables 

     (a): Citing previous research method(s) 

     (b): Highlighting acceptability of the method(s) 

Move 3: Elucidating data analysis procedure(s) 

   Step 1: Relating (or recounting) data analysis procedure(s) 

   Step 2: Justifying the data analysis procedure(s) 

   Step 3: Previewing results 
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     Move 1, which pertains to the description of data collecting processes, including the choice 

of sample populations or topics, identification of sources of information, respondents or 

corpus decision-making, gathering information methods, and the context in which the data is 

gathered. This move consisted of three primary stages, specifically, delineating the sample, 

detailing the methods during gathering the data, and providing a rationale for the sample. 

     The first step, "describing the sample," is divided into four segments: The geographical 

location of the population being studied is typically provided at the start of the method section 

using locative supplements to indicate the collection places (Lim, 2006, p. 287). The scope of 

the sample/population is then described. The peculiarities of the analyzed group like gender, 

age range, quantity, extent of expertise, and any additional essential characteristics are 

clarified as well. Furthermore, the approach to sampling is explained, involving arbitrary, 

intentional, or purposeful gathering of data. 

     In the first move, labeled as step 2, the writer provides a historical overview of the steps 

involved in the evidence gathering process. Lim (2006) states that in this stage, writers 

provide a detailed account of the data gathering techniques, not only by describing the 

features of the participant group, yet additionally by using the past simple tense to 

sequentially narrate the order of steps followed in the entire procedures. This step is illustrated 

via sequential verbs such as 'was conducted' or 'were carried out'. The utilization of passive 

verbs is more prevalent than that of active verbs in this particular part (Deveci & Nunn, 2018; 

Lim, 2006). 

     The third step about 'justifying the data collection procedure(s)' involves making assertions 

regarding the benefits of implementing a sample and demonstrating the sample's 

representativeness. Specifically, this step elucidates the attributes and suitability of the 

methods (Lim, 2006). Furthermore, in order to demonstrate the validity of the data gathering 
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process, the investigators make reference to the methodologies employed in prior 

investigations. 

     In step 3A, titled "Highlighting advantages of using the sample," the writer emphasizes the 

merits of selecting the sample in contrast to other ones applied in past research. The author 

deployed optimistic vocabulary like 'benefit', 'reflective', 'fitting', and 'adequate' to draw 

attention to the beneficial aspects of the sample. The move 1 step 3B signifies the 

demonstration of the sampling's representativeness, which refers to the degree to which it 

accurately reflects the entire population. 

     In the second move under 'delineating procedure(s) for measuring variables', the authors 

provide an explanation regarding the way they assessed both dependent and independent 

variables. In Lim's (2006) inquiry, the respondents reported that composing the second move 

was the most challenging aspect of the method section. The move is located within particular 

segments of the text, such as 'study design', 'measures', and 'evaluation of the independent 

variables' (Lim, 2006). This move consists of three steps. Step 1 involves providing a 

description of the plan. Step 2 entails clarifying the method(s) used to measure variables. Step 

3 requires defending the chosen method(s) for assessing variables. 

     Speaking of the third move, 'elucidating the data analysis procedure', the RAs' writer depict 

certain statistical processes in order to provide clarity on the information being analyzed. The 

move consists of three sequential steps: step 1 involves the act of establishing a connection or 

describing the evidence analysis procedure(s), step 2 entails providing a rationale for the 

chosen data analysis procedure(s), and step 3 includes offering a preliminary overview of the 

findings. Lim (2006) contends that move 3 step 1, which pertains to the evidence analysis 

technique, resembles move 1 step 2 and move 2 step 2. This is because the steps associated 

with the procedure for analyzing data are normally outlined in a logical sequence. 
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     In step 2 of move 3, the author explains the reasons for choosing particular methods for 

analyzing the data. The purpose of this explanation is to demonstrate the suitability of the 

chosen approach (Lim, 2006). In step 3 of move 3, Lim (2006) demonstrates that the author 

provides an overview of the outcomes. These initial outcomes might be more thoroughly 

analyzed to generate pertinent results, similar to what comes next (i.e., the RA's results 

section). 

4.4.3.1. Results of genre analysis of RAs method section 

     In this section, the results are presented in light of Lim’s (2006) model. 

4.4.3.1.1. Move 1: Describing data collection procedure(s) 

     This move consists of three primary stages: step one involves providing a description of 

the sample; step two entails detailing the procedures taken during data collecting, and step 

three requires establishing a justification for the chosen sample. The findings are displayed in 

Table 31. 
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Table 31  

Frequency of Occurrences of Move 1 and Its Steps in the RAs Methods 

Moves and Steps Frequency Percentage 

Move 1: Describing data collection procedure(s) 

  Step1: Describing the sample 

       (a): Describing the location of the sample 

       (b): Describing the size of the sample/population 

       (c): Describing the characteristics of the sample 

       (d): Describing the sampling technique or criterion 

  Step 2: Recounting steps in data collection 

  Step 3: Justifying the data collection procedure(s) 

       (a): Highlighting advantages of using the sample 

       (b): Showing representativity of the sample 
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A.  Move 1 Step 1: Describing the sample 

     There are four other substeps that comprise the first step. This includes: delineating the 

sample's setting, specifying the sample/population dimension, elucidating the features of the 

sample, and clarifying the selection procedure or rationale. 

a. Describing the location of the sample 

     All of the RAs (100%) went through step A, as shown in Table 32. Therefore, PhD 

students widely utilized it. In the field of English language studies, this phase is considered 

mandatory according to Kanoksilapatham's (2005) categorization. 

b. Describing the size of the sample / population 

     This step is regarded mandatory in their RAs composing since it took place in 100% of the 

corpus (Table 32). In other words, every RA accurately stated the corpus length by supplying 

details like the total number of respondents or documents investigated. 
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c. Describing the characteristics of the sample 

     This one was observed across each of the twenty RA. It might be argued that it is a vital 

component of the methodology section. 

d. Describing the sampling technique or criterion 

     Seventy percent (70%) of the RAs disclosed the method or rationale for sampling, as 

indicated by the results. Consequently, this procedure is considered typical practice when 

drafting the method part of RAs. 

B.  Move 1 Step 2: Recounting steps in data collection 

     The results indicated that this particular procedure existed in 30% of the dataset; hence, it 

is referred to as a voluntary step in the methodology section of the RAs. 

C.  Move 1 Step 3: Justifying the data collection procedure(s) 

     Claims on the demonstration of the benefits of utilizing a sample and illustration of the 

sample's representativeness are part of this step. 

a. Highlighting advantages of using the sample 

     The findings displayed that this step appeared in 30% of the RAs method sections. 

According to Kanoksilapatham’s (2005) classification, this step can be postulated as voluntary 

in the section. 

b. Showing representativity of the sample 

     Results demonstrated that this step was found in 25% of the analyzed corpus. 

Consequently, doctoral candidates consider it a voluntary step. 

4.4.3.1.2. Move 2: Delineating procedure(s) for measuring variables 

     First, "providing a description of the design"; second, "addressing the method(s) used to 

measure variables"; and third, "rationalizing the chosen method(s) for measuring variables" 
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constituted this move. Table 32 demonstrates where in the corpus move 2 and its 

corresponding steps occur. 

Table 32  

Frequency of Occurrences of Move 2 and Its Steps in the RAs Methods 

Moves and Steps Frequency Percentage 

Move 2: Delineating procedure(s) for measuring variables 

  Step 1: Presenting an overview of the design 

  Step 2: Explaining method(s) of measuring variables 

      (a): Specifying items in questionnaires/databases 

      (b): Defining variables 

      (c): Describing methods of measuring variables 

  Step 3: Justifying the method(s) of measuring variables 

      (a): Citing previous research method(s) 

      (b): Highlighting acceptability of the method(s) 
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A. Move 2 Step 1: Presenting an overview of the design 

     The findings illustrated that this move occurred in 60% of the RAs method section. Thus, it 

is a typical step in PhD students’ perception. 

B.  Move 2 Step 2: Explaining method(s) of measuring variables 

     This step of move 2 includes three declarations regarding the elements to be specified in 

databases and surveys; variables to be defined; and (3) ways to measure those variables. 

a. Specifying items in questionnaires/databases 

     According to the results, this phase is commonly used in the drafting of RAs method 

sections and is found in 90% of the sample. That is why it is deemed typical. 
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b. Defining variables 

     As of the time of creating this section, 75% of the RAs adopted this step concerning the 

definition of variables. It is thereby viewed as typical. 

c. Describing methods of measuring variables 

     From the results, 95% of the tested RAs from Algeria exhibited this step. Consequently, 

the RAs method section is the typical place to explain how variables are measured. 

C.  Move 2 Step 3: Justifying the method(s) of measuring variables 

     Part one of this phase is to mention the method(s) used in earlier studies, and part two is to 

emphasize how acceptable those methods are. 

a. Citing previous research method(s) 

     The results demonstrated that this step has been employed in 65% of the research's 

samples; hence, it is regarded typical when authoring RAs method sections. 

b. Highlighting acceptability of the method(s) 

     Twenty percent (20%) of the RAs did this step, based upon the outcomes of the study. 

Doctoral candidates are not required to include it; instead, it is considered a voluntary phase. 

4.4.3.1.3. Move 3: Elucidating the data analysis procedure 

     This move has three steps: step 1 ‘relating or recounting data analysis procedure(s)’, step 2 

‘justifying the data analysis procedure(s)’, and step 3 ‘previewing results’. Table 33 presents 

the occurrences of this move in the corpus. 

     There are three stages to this move: presenting or describing the data analysis procedure(s), 

defending and providing a rationale for the chosen data analysis procedure(s), and previewing 

the outcomes. How often this move occurs in the samples can be seen in Table 33 below. 
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Table 33  

Frequency of Occurrences of Move 3 and Its Steps in the RAs Methods 

Moves and Steps Frequency Percentage 

Move 3: Elucidating data analysis procedure(s) 

Step 1: Relating (or recounting) data analysis procedure(s) 

Step 2: Justifying the data analysis procedure(s) 

Step 3: Previewing results 

 

17 

11 

00 

 

85% 

55% 

00% 

 

A. Move 3 Step 1: Relating data analysis procedure(s) 

     According to Table 33, it is considered typical when drafting RAs since it dominates 85% 

of the RAs method sections. 

B. Move 3 Step 2: Justifying the data analysis procedures 

     In relation to the findings, this step has been implemented in 55% of the sample studied. 

Accordingly, doctoral candidates who are writing RAs regard it elective. 

C. Move 3 Step 3: Previewing results 

     In accordance with the data, none (00%) of the doctoral students' RAs investigated 

included an overview of the outcomes in the method section; thus, they perceive this step to 

be voluntary. 

4.4.3.2.  Discussion of method section characteristics  

     The results indicated that despite variation in the use, all moves and steps in Lim’s (2006) 

framework were employed by PhD students in the English language studies. Rather, it turns 

out they used more moves than usual when constructing the method portion. As determined 

by the analyses of the findings, the participants displayed statistically notable variations in 

how they used the first and second move to write their RAs. Furthermore, these disparities 
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provide further evidence that the employment of genres does not merely vary among 

disciplines; instead, it also differs across languages (Farnia & Barati, 2017). When it comes to 

the structure of a sequence, language variances can provide something truly distinctive. 

     Results for the subdivisions of move1 step 1 (describing the sample) are consistent with 

those of other investigations that have shown each of the RAs include the sample depiction 

(e.g. Lim, 2006; Mackey & Gass, 2016). The entirety of these research studies deemed it a 

mandatory move. In addition, when explaining where the sample was taken and how it was 

sampled, doctorate candidates utilize plenty of steps, compared to the findings. 

     One probable explanation is that a large number of articles released within the field of 

English language studies are basically unaltered versions of Master or doctorate theses. The 

methodology parts of theses and dissertations tend to be more extensive. There might have 

been pressure on the authors to incorporate large portions of their graduation thesis for 

submission to journals. 

     Describing data collecting technique (the second step) and rationalizing data gathering 

procedure (the third step), two separate categories of the first move, were not as prevalent as 

the remaining ones. The results coincide with those of Lim's (2006) RA research, which 

demonstrated that the likelihood of move 1 step 3 occurring is reliant on the probability of 

move 1 step 2 existing. Most RAs viewed these steps voluntary, and PhD students did not 

reveal any inclination in their descriptions of those steps in their methods zones. 

     There were numerous steps taken to explicate the second move (defining procedure/s for 

research variables measurement) by PhD students. Put simply, they employed multiple tactics 

to offer a synopsis of the design, describe the variables measurement technique(s), and 

subsequently defend those approaches. This may occur because the journal reviewers place a 

premium on the methodology part. To fully comprehend the genuine reasons behind the 
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writers' decisions to structure each part of this genre-type in whatever manner it is presented, 

additional research into writers' perspectives is necessary. 

     The first step of the third move (describing the data analysis technique in the methods part) 

occurred repeatedly in most RAs that it should be considered typical. These phases were 

regarded as elective since PhD students did not often rationalize the data analysis processes 

(second step of move three) or review the findings (third step of move three) in the method 

areas.  

     Authors may employ different RA rhetorical structures to have their work accepted by 

journals; these structures differ across fields and languages. This suggests that writers may be 

asked to address their findings in other areas, including the results and discussion sections, by 

the journals that are part of the project. Therefore, publications in English language studies 

typically demand that writers detail their findings in the subsequent parts, as opposed to other 

fields where presenting an overview of the outcomes might be included in the method 

sections. This adds credence to the premise that the method section's rhetorical norm is 

domain-dependent (Cotos et al., 2017). 

4.4.4. The results and discussion section 

     In this section, following an assessment tool revised by Yang and Allison (2003), the RAs' 

results and discussion section was examined. Seven moves and nine steps constitute the 

guideline. This portion in the RAs has been carefully reviewed in order to determine the 

specific moves and steps within this part of the paper. The results were obtained through 

arranging the annotated moves and steps into a table according to Yang and Allison’s (2003) 

categorization. This part covers the prominence, language usage, and frequency of every 

move. The reference point to measure the significant quality of moves and steps in this part-

genre study was suggested by Kanoksilapatham (2005). In response to this classification, 
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moves and steps are either mandatory (appearing in 100% of the whole corpus), typical 

(revealing in 60% to 99% of the whole corpus), or voluntary (disclosing in less than 60% of 

the whole corpus). Table 34 below demonstrates the model of Yang and Allison (2003). 

Table 34  

The Model of Yang and Allison (2003, p.376) 

Move 1: Background information 

Move 2: Reporting results 

Move 3: Summarizing results 

Move 4: Commenting on results 

   Step 1: Interpreting results 

   Step 2: Comparing results with literature 

   Step 3: Accounting for results 

   Step 4: Evaluating results 

Move 5: Summarizing the study 

Move 6: Evaluating the study 

   Step 1: Indicating limitations 

   Step 2: Indicating significance/advantage 

   Step 3: Evaluating methodology 

Move 7: Deductions from the research 

   Step 1: Making suggestions 

   Step 2: Recommending further research 

   Step 3: Drawing pedagogic implications 

 

Move 1: Background information 

     This stage enlightens the reader about the investigation by revealing its key claims 

regarding its purpose, conceptual foundation, and methodological procedure. 



A Generic/ Discourse Analysis of RAs and Students’ AW Productions                                  163 

 

. 

Move 2: Reporting results 

     The purpose of the second move is to communicate the research findings. Conclusions and 

supporting proof, including illustrations and outcomes from the statistical analysis, typically 

appear in this part. 

Move 3: Summarizing results 

     Summarizing results is the subsequent move in the framework proposed by Yang and 

Allison (2003). In brief, this part condenses and displays certain combined findings. It is a 

synopsis of several findings derived from a specific inquiry. 

Move 4: Commenting on results 

     The move that follows, "Commenting on Results," allows the writer to interpret the study's 

findings and provide commentary. The following four phases are involved in this portion: 

analyzing the findings, contrasting them to the existing body of knowledge, taking the 

outcomes into consideration, and then assessing them. 

Move 5: Summarizing the study 

     The intent of the fifth move is to offer a concise overview of the study's findings. Authors 

utilize sentences that suggest an ending when they construct this move. 

Move 6: Evaluating the study 

     With regard to the guidelines put forward by Yang and Allison (2003), the research 

evaluation is the following phase. First, the researcher may highlight the investigation's 

shortcomings; second, they can mention the research value or merits; and third, they may 

assess the study's methodological processes. This is done to determine if the inquiry is 

substantial in that field or not. 

Move 7: Deductions from the research 
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     Drawing conclusions throughout the analysis is the final phase that RAs' writers should 

implement while writing the results and discussion part (Yang and Allison, 2003). This 

strategy was used to provide more than just the findings themselves. It was intended to 

propose solutions to the problems that were found, emphasize the direction of future study, 

and comment on the educational and curricular ramifications. 

4.4.4.1.  Results of genre analysis of RAs results and discussion section 

     In this section, the results are presented in light of Yang and Allison’s (2003) model. 

4.4.4.1.1. Frequency of occurrences of moves 1, 2, 3, and 4 in the RAs results and 

discussion 

     The frequency of occurrences of moves 1, 2, 3, and 4 in the RAs results and discussion 

section is presented in Table 35. 

Table 35  

Frequency of Occurrences of Moves 1, 2, 3, and 4 in the RAs Results and Discussion 

Moves and Steps Frequency Percentage 

Move 1: Background information 

Move 2: Reporting results 

Move 3: Summarizing results 

Move 4: Commenting on results 

   Step 1: Interpreting results 

   Step 2: Comparing results with literature 

   Step 3: Accounting for results 

   Step 4: Evaluating results 

11 

20 

06 

 

 

10 

17 

18 

 

04 

55% 

100% 

30% 

 

 

50% 

85% 

90% 

 

20% 

 

     As presented in Table 35, there were 11 RAs included move 1 in the results and discussion 

section. It means that some PhD students tend to include background information in the 
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beginning of the section. Therefore, move 1 was considered a voluntary move when writing 

the RAs results and discussions, occurring at a frequency of 55%. However, move 2 was 

employed in all (20) RAs results and discussion section that is why it is categorized as a 

mandatory move with the frequency of occurrence 100%. It implied that ‘reporting results’ is 

the move that should not be absent as it is considered a crucial part in this section. Move 3 

was classified elective (30%). That is, the absence of move 3 does not significantly affect the 

section. 

     The findings illustrated that there were 10 RAs employed move 4 step 1 (M4S1). In 

addition, almost all (17) RAs employed move 4 step 2 (M4S2) in their results and discussion 

sections. It indicated that ‘comparing result with the literature’ is considered crucial. Besides, 

18 RAs used move 4 step 3 (M4S3) in the discussion section. Lastly, move 4 step 4 (M4S4) 

existed only in few (04) RAs in the field of English language studies. 

     According to the salience of those steps, both M4S1 and M4S4 manifested voluntary (50% 

and 20%). In contrast, M4S2 and M4S3 appeared typical (85% and 90%) in the RAs results 

and discussion section. 

4.4.4.1.2. Frequency of occurrences of moves 5 and 6 in the RAs results and discussion 

     The number of moves 5 and 6 found in the study is presented in Table 36. 
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Table 36  

Frequency of Occurrences of Moves 5 and 6 in the RAs Results and Discussion 

Moves and Steps Frequency Percentage 

Move 5: Summarizing the study 

Move 6: Evaluating the study 

   Step 1: Indicating limitations 

   Step 2: Indicating significance/advantage 

   Step 3: Evaluating methodology 

05 

 

05 

04 

01 

25% 

 

25% 

20% 

05% 

 

     According to the above table, there are small numbers of move 5 (25%) and 6 (25%, 20%, 

and 05%) in this section. Moreover, both move 5 and 6 were categorized elective moves as 

the percentage of their occurrence was below 60%. It means that there is no significant effect 

when the writer made use of these moves when writing the RAs results and discussion 

section. 

4.4.4.1.3. Frequency of occurrences of move 7 in the RAs results and discussion 

     The frequency of occurrences of move 7 is illustrated in Table 37 bellow. 

Table 37  

Frequency of Occurrences of Move 7 in the RAs Results and Discussion 

Moves and Steps Frequency Percentage 

Move 7: Deductions from the research 

   Step 1: Making suggestions 

   Step 2: Recommending further research 

   Step 3: Drawing pedagogic implications 

 

07 

04 

07 

 

35% 

20% 

35% 
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     It can be noticed that move 7 occurred in few RAs which made it a voluntary move as 

well. However, the frequency of move 7 in the RAs results and discussion section was still 

higher than move 5 and 6. 

4.4.4.2.  Discussion of results and discussion section characteristics  

     After the analysis of the findings via Yang and Allison's (2003) model, it came to light that 

the RAs in the English language studies utilized each move in the template while generating 

the results and discussion part. Nevertheless, the frequency with which every move occurred 

varied. 

     It seems that certain moves were mandatory, others were typical, and some were voluntary. 

For example, in the results and discussion section of all RAs, it is mentioned that the second 

move was an essential one (100%). An additional illustration is that although 50% of 

participants in M1 and 55% in M4S1 were free to choose whether to include those statements 

or not, 90% of respondents in M4S3 were required to follow the typical path. 

     Consistent with previous research (Hussin and Nimehchisalem, 2018), this investigation 

revealed that the majority of common moves were "Reporting results" and "Commenting on 

results" (M2 and M4). This makes it reasonable because the examination's findings constitute 

an integral research component which is addressed within the portion of the article dedicated 

to discussions. Additionally, it is an extremely pivotal aspect of any study because it provides 

solutions for every single investigator's queries. 

     Given the rarity of the "reporting results" and "summarizing results" moves occurring 

simultaneously in texts, Yang and Allison (2003) viewed the "reporting results" phase as 

quasi-mandatory. "Commenting on results" stands out as a particularly prevalent and 

repetitive move in the sections of discussion, making it the de facto standard. The results and 

discussion section's primary purpose is to examine the outcomes' importance in light of 
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relevant prior research and elaborate on any novel insights that emerged from the 

investigation. 

     It is additionally recognized from the present research that moves 5, 6, and 7 have been 

employed in a limited amount. In Move 5, "summarizing the study," researchers compile all 

of the investigation's findings into one piece of writing. In Move 6, "evaluating the study," 

they can highlight the strengths and weaknesses as well as the method of analysis. 

      In the seventh move, the study's conclusions are presented through the provision of 

recommendations and perspectives. The findings seemed sufficiently evident that is why the 

fifth move was scarcely used. In addition, the sixth and seventh moves tend to be less 

prevalent in the RAs' discussion portion because of the conclusion and recommendation 

segment, which incorporates suggestions, recommendations, and implications. 

     The RAs' results and discussion sections feature two distinct patterns of rhetorical 

construction: the repeated pattern and the structured pattern. The sequence of repetition 

indicates that specific moves were performed multiple times within a particular part. Those 

developed a variety of structures, but eventually consolidated into a recurring design. Certain 

moves have been recognized and mixed in various manners. A certain number of move 

patterns, including moves 2, 4, and 7, have proven to be favored and implemented more often 

compared to others. The results correspond with those of Bardi's (2015), who found that RAs' 

discussion sections contained some recurrent moves. 

     It implies that the absence of a clear distinction between the discussion and finding 

sections resulted in the occurrence of recurrent patterns in the moves construction. The author 

likely desired to convey the results of the investigation straightforward by providing 

immediate feedback and explanations since there were actually certain outcomes in the 

research that required clarification. On the contrary, the discussion section, which was kept 
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apart from the results section, followed a sequential organization similar to Yang and Allison's 

(2003) model.  

     Some RAs' results and discussion sections start with the inquiry's outcomes, then the 

author's perspective, and finally, referrals to other works that either corroborate or contradict 

the current conclusions. However, within other RAs discussions, the researcher also put out 

several potential suggestions before deducing the investigation's conclusions. 

4.4.5. The conclusion section 

     Twenty RAs were chosen for analysis, and their conclusion parts were analyzed using 

Yang and Allison's (2003) move framework for RAs. This part of any scholarly article should 

follow the steps laid forth by Yang and Allison (2003). Table 38 shows the three phases that 

compose the structure of the framework:  

Table 38  

Yang and Allison’s (2003, p.379) Three-move Model of RAs Conclusion 

Move 1: Summarizing the study 

Move 2: Evaluating the study 

Step 1: Indicating significance /advantage   

Step 2: Indicating limitations 

Step 3: Evaluating methodology 

Move 3: Deduction from the research 

Step 1: Recommending further research 

Step 2: Drawing pedagogical implications 

 

     Table 38 demonstrates that the moves "summarizing the study," "evaluating the study," and 

"deduction from the research" are the three basic building blocks that jointly constitute the 

framework. These phases are then performed to end the investigation report. In the second 
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move, researchers should consider three parts: "indicating limitations," "evaluating 

methodology," and "indicating significance/advantage." The two steps, "Recommending 

additional research" and "drawing conclusion", form the third move. Furthermore, Yang and 

Allison (2003) provided descriptions for every single component to reinforce their concept. 

The following are the explanations that were retrieved from the body of text that was 

evaluated in their research:                                    

Move 1 (Summarizing the study) 

     In this part, the writers summarize the inquiry's key findings and provide a concise analysis 

of the research standpoint.                

Move 2 (Evaluating the study)  

     The second phase assesses the study as a whole by doing the following: 

1. Identifying the study's shortcomings 

2. Highlighting the accomplishments 

3. Assessing the approach in question 

Move 3 (Deductions from the research)  

     Here, the writers do not just report the findings, but they also provide solutions to the 

issues raised from the investigation along with recommendations for future inquiries and 

education-related consequences. 

4.4.5.1. Results of genre analysis of RAs conclusion section 

     Using a methodology developed by Yang and Allison (2003), the study conducted a move 

analysis of the Algerian RAs' findings in English language studies to determine their generic 

organization. This allowed uncovering the structure of the conclusion section within the 

context of English language studies by comparing the collected findings to the framework of 

Yang and Allison's (2003). 
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4.4.5.1.1. Word and sentence count in the RAs conclusion section 

     The twenty analyzed RAs conclusions’ total number of words is 4193 whereas the total 

number of sentences is 177. The conclusion size is almost short because the number of 

sentences ranged from two (02) to seventeen (17). However, the number of words ranged 

between thirty-eight (38) and four hundred and five (405).  

     It has been observed that the majority of the RAs tend to have concise conclusions. 

Typically, the authors end their RAs with a brief paragraph or paragraphs that condense and 

complete the debate. This can provide a rationale for the subsequent results with regard to the 

missing of particular steps or moves. The range of lengths for these conclusions was 

characterized by the following: the briefest conclusion consisted of thirty-eight (38) words, 

whereas the lengthiest one included four hundred and five (405) words. Moreover, the 

findings indicate that the briefest conclusion contained merely two sentences (02), and this is 

deemed excessively concise and insufficient for an adequate conclusion. It also implies that 

the RA conclusion receives little significance. On the contrary hand, the longest conclusion 

consisted of seventeen sentences (17). Table 39 exhibits the quantitative data regarding the 

number of words and sentences found in the conclusion part of the RAs. 

Table 39  

Word and Sentence Count in the RAs Conclusion Section 

RA Section Words Range Sentences Range 

The conclusion 

section 
4193 38-405 177 02-17 

 

4.4.5.1.2. Frequency of occurrences of moves in RAs conclusion 

     It is crucial to scrutinize the moves occurrences in the RAs conclusions. Thus, Table 40 

shows the frequency of the existing moves in the data analyzed. 
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Table 40  

The Frequency of the Occurrences of Moves in the RAs Conclusions 

Moves and Steps Frequency Percentage 

Move 1: Summarizing the study 

Move 2: Evaluating the study 

Step 1: Indicating significance / advantage 

Step 2: Indicating limitations 

Step 3: Evaluating methodology 

Move 3: Deduction from the research 

Step 1: Recommending further research 

Step 2: Drawing pedagogical implications 

20 

 

 

00 

01 

00 

 

 

06 

01 

100% 

 

 

00% 

5% 

00% 

 

 

30% 

5% 

 

     An effort was made to determine if the conclusions generated by Algerian PhD students in 

the area of English language studies adhere to the standards of RAs style of writing, 

particularly those set forward by Yang and Allison (2003), through the GA of those 

conclusions. Data analysis revealed that out of the entire corpus, just one move, 

"Summarizing the Study," was present. Since this phase often serves to succinctly encapsulate 

the fundamental results or central idea behind the study and bring closure to the discussion 

section, it looked mandatory (100%) in the RAs' conclusions. 

     There was a noticeable lack of several steps in the findings as well, including the first step 

of move 2 (showing relevance or benefit) and the third step of move 2 (examining technique). 

Only a small number of conclusions included other moves-steps. As an illustration, just a 

single conclusion (05%) contained the second step of move 2. Even if it provides and explains 

the investigation's value, drawing pedagogical implications of the study was solely 

acknowledged within a single conclusion, representing a 5% occurrence rate.  
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     With six occurrences (30%), requests for additional research were the second most 

common phase in the corpus. Accordingly, contingent upon the study's circumstances, the 

aforementioned moves can appear to have been entirely voluntary in the realm of English 

language studies.  

4.4.5.2.  Discussion of conclusion section characteristics  

     The move analysis revealed that the Algerian RAs of the English language studies were not 

compatible with the model put forward by Yang and Allison (2003). This leads to speculate 

that Algerian PhD candidates tend to adopt a somewhat distinct approach when drafting the 

conclusions of their RAs. There was a single recognizable move in the entire corpus, and that 

was to summarize the study. Seven conclusions also included suggestions for further research 

or recommendations, as well as education-related implications and restrictions. These three 

phases are crucial for a RA conclusion although they appeared to be voluntary in this 

situation. 

     The lack of methodological counsel prior to and during participation in a research 

community can be attributed to the occurrence of such results. Instructions for writing a 

dissertation or thesis, on the other hand, may take the forefront. A further potential cause is 

that empirical studies are not necessary in this area of study since it is largely theoretical. 

Instead, it concentrates on building upon prior research, analyzing and critiquing the theories 

of others, and debating related topics. Another vital aspect to understand is that different 

journals have different standards and examples of RA composition. Put simply, prior to a 

research study being published, several journals have specific requirements that must be met. 

Conclusion 

     This chapter presented data obtained from the genre and discourse analysis of the twenty 

selected RAs. All results and data gathered from the analysis were displayed in details. It 
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regards the presentation of the findings accounting for the same order highlighted in the RAs 

sections (i.e., abstract, introduction, method, results and discussion, and conclusion). The 

analysis of the corpus under investigation underwent presenting and discussing the findings 

and making inferences based on different commonly used models of genre and discourse 

analysis. The next chapter is fully devoted for a detailed discussion of the overall findings. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



A Generic/ Discourse Analysis of RAs and Students’ AW Productions                                  175 

 

. 

Chapter Five: General Discussion, Limitations, and Pedagogical Implications and 

Recommendations 

Introduction ................................................................................................................................176 

5.1. Discussion of PhD Students’ Questionnaire and Teachers’ Interview ..........................176 

5.1.1. Perception of writing RAs .................................................................................................176 

5.1.2. Problems and difficulties in writing RAs...........................................................................178 

5.1.3. Strategies of writing RAs ...................................................................................................180 

5.2. Discussion of the Generic and Discourse Analysis Findings of Algerian RAs  .............181 

5.2.1. The abstract section............................................................................................................181 

5.2.2. The introduction section ....................................................................................................182 

5.2.3. The method section ............................................................................................................184 

5.2.4. The results and discussion section .....................................................................................185 

5.2.5. The conclusion section .......................................................................................................186 

5.3. The Study Research Questions and Hypotheses ..............................................................186 

5.4. Limitations and Pedagogical Implications and Recommendations................................189 

5.4.1. Limitations .........................................................................................................................190 

5.4.2. Pedagogical implications ...................................................................................................191 

5.4.3. Pedagogical recommendations...........................................................................................196 

Conclusion  ............................................................................................................................................. 200                         

  



A Generic/ Discourse Analysis of RAs and Students’ AW Productions                                  176 

 

. 

Introduction 

     The current chapter provides a discussion of the obtained results displayed in chapters 

three and four. The findings in this chapter are schematized as one picture of the whole rather 

than separated sets of results gathered through each research instrument. As it stands, the 

present chapter portrays a holistic image of the findings that contribute to the understanding of 

the RAs and PhD students’ AW production in the English language studies, and to the 

investigation of EFL Algerian doctoral candidates’ perceptions of RAs and RAs writing 

difficulties and strategies. Thus, in light of the findings, we will attempt to answer the 

research questions and confirm or disconfirm the hypotheses. The discussion procedure in this 

chapter attempts also to link the present study results as well as deductions to the context of 

similar studies in the literature. Besides the general discussion of the whole findings, the 

chapter concludes with some limitations and pedagogical implications and recommendations 

for students, teachers, and novice researchers. 

5.1. Discussion of PhD Students’ Questionnaire and Teachers’ Interview                             

     The discussion of results is set in two sections that are devoted respectively to students’ 

perception of writing RAs on one hand and the problems and strategies related to writing RAs 

on the other hand so that the research questions regarding these issues would be answered. 

5.1.1. Perception of writing RAs 

     The findings show how the participants perceive the act of writing RAs, to varying 

degrees, as a process that is governed by an established structure and a number of writing 

conventions, which all together target the achievement of explicitness, responsibility, 

objectivity, and interaction with the reader(s).  

     One general tendency reported by all participants in this study is that they write RAs 

almost exclusively in English and that they feel highly satisfied (90.91%) with this task which 

would significantly facilitate their writing. This positive attitude towards writing RAs in 
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English is the result of the perception that English is nowadays the vehicle for accessing all 

relevant information relevant to their research topic. Furthermore, they all state that English 

terminology defines all the key concepts in their domain. 

     Although none of the participants has been taught writing RAs, during their higher 

education curricula for national and international publication, their responses illustrate that 

they perceive RAs as a specific genre with its own characteristics. For instance, the 

presentation of results in a journal article differs from that of a conference. Moreover, they 

indicate that the features of RAs in their specialty differ from those of other specialties, 

reflecting the view that RAs have their own genre-specific characteristics; they are discipline-

specific too (Flowerdew, 2006). Some informants declare that they have learned those traits 

with the help of their thesis supervisors while some others demonstrate that they have 

acquired those items by reading other papers in their research field. 

     Regarding the structure of RA, the participants’ responses claim that they have a 

comprehensive understanding of the macro-structure (that is, the order of sections) of RAs. 

They have acquired this knowledge by virtue of extensive reading of other RAs in the field. 

Those macro-structures differ in the order of the sections from one RA to another depending 

on the journals’ conventions, but each section is indispensable. 

     Their answers also mention that they are knowledgeable of the meso-structure (that is, the 

order of information within each section) of RAs. Most of them (97%) are aware that their 

writing does not solely necessitate specialized terminology, best use of grammar rules, certain 

elements of metadiscourse like hedges and boosters, and other highly advanced language 

features, but they also require being communicatively competent. In other words, they can 

display claims and facts, build argumentation, and provide support and correct citation in a 

way that ensures flexible interaction between the text and readers. However, little writing 
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practice has made them less competent in this challenging task. This is why these candidates 

have problems and difficulties when they are committed to writing. 

     Remarkably, some of the participants’ responses clarify that their writing generally reflects 

the conventions of AW or the standard practice in their field of study. Others suggest that 

authors do not always adhere to those conventions; instead, they have some freedom in their 

writing, especially when it comes to language. According to the participants’ experience and 

to what they have learned and acquired in their studies, it is concluded that they perceive that 

successful RAs writing stems from a well-defined structure and careful wording that reflect 

objectivity, responsibility, and explicitness in expressing oneself. 

5.1.2. Problems and difficulties in writing RAs 

     The most common problems that have been reported by the respondents are related to the 

difficulties they faced when trying to write RAs. One of the obstacles most often experienced 

by doctoral candidates is that of chaotic timeline and procrastination. The informants do not 

follow a plan that gives a list of events or tasks and the times at which each one should happen 

or be done. Additionally, when they decide to make an orderly plan for the day or a time 

period, they procrastinate the work, especially paper writing. The delay and disorderly 

schedule get the students to feel lazy to start writing, look for ideas, and read others’ works. 

Passivity and lack of self-confidence are among the hindering factors that respondents face 

whenever they carry out a writing activity. Therefore, passivity and lack of self-confidence 

have made PhD students demotivated and less interested in writing RAs. 

     According to the participants, the feeling of passivity in reading and lack of motivation 

made it difficult for them to find ideas when they put their pens down. Only few students 

(sometimes 40%) read books or references, which deprives them from getting their ideas 

easily developed into a line of thought. Controversially, some participants suffer from the fact 
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that they may have many ideas on their mind but cannot express them with precision and 

concision. In addition, they think the writing activities seem uninteresting. They tend to prefer 

activities that are entertaining in nature rather than sitting still and thinking about something 

to find writing ideas. These difficulties are a big package in hindering efforts to create 

scientific papers. 

     Another internal difficulty raised by the students is a lack of training and insight into 

writing RAs; as a consequence, they become constrained in writing journal articles. This is 

confirmed by the questionnaire’s data distributed to the respondents. According to the 

question 4 in section one and question 2 (row 9 in the table) in section three, it has been found 

that most of the doctoral candidates (76.22%) neither have RAs published in journals, nor do 

they have a comprehensive understanding of the ethics of scientific publication in writing 

RAs. This is due to the fact that, on the basis of the question 1 and question 2 in the 

questionnaire (row 10 in the table, Appendix 1) in section three, other participants (43%) have 

little experience about the submission of articles to national and international journal 

institutions as well as the shortage of information they get. 

     A journal article is said to be complete and acceptable if it contains unified and integrated 

components written sophisticatedly. The aspects that develop a well-written RA are cohesion 

and coherence. Cohesion is the ties and connections that exist within texts while coherence is 

a logical or meaningful relationship between one sentence and another (Yule, 2020). 

However, based on the findings of the study, some respondents (6.12%) face problems related 

to cohesion and coherence aspects. 

     When it involves linguistic characteristics, the respondents report encountering style 

challenges that hinder their ability to achieve the needed clarity, adaptability, and 

sophistication in their writing. They struggle to retrieve the required specific academic lexes, 
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such as conjunctions, synonyms, antonyms, hyponymy, collocation, equivalence, etc. as 

means to avoid repetition and monotony of having the same sentence structure. 

     In contrast, learners often become aware of additional issues that they confront, primarily 

via feedback provided by their reviewers or supervisors. Problems with summarizing, 

paraphrasing, quoting, and citation have become a challenge that gets in the way of the 

students’ writing. These problems having related to AW techniques concern the achievement 

of clarity, concision, and effectiveness in the presentation of arguments that enhance the 

persuasive force of the study under investigation. 

     Developing a line of thought has also a puzzling impact on the respondents’ writing. For 

example, based on question 2 in the questionnaire (row 18 in the table, Appendix B) in section 

three, they (sometimes 40%) feel confused about how to connect the results with the 

introduction and discussion sections. Moreover, students’ unfamiliarity with the journal’s 

structural setup and lack of resources and funds discourage the students from engaging in the 

writing task. Regarding the lack of insightful experience in writing RAs, as expressed by the 

respondents, the academic community should support the organization of regular training 

sessions of seminars and workshops for young researchers and novice university teachers. 

5.1.3. Strategies of writing RAs 

     Doctoral candidates seem to be aware of some problems that are inherent to RAs writing 

process. Thereby, they reported that they rely on some strategies to meet local and 

international publication requirements. These strategies include reviewing and revising the 

manuscript, reading more papers and AW reference books, and proofreading by peers 

(colleagues, teachers, supervisors, reviewers, language specialists, etc.) or native speakers. 

     When the focus is on the RA’s linguistic or rhetorical aspects, the respondents usually 

reread their RAs to improve their writing style after writing. They, as an illustration, use 
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various vocabulary or sentence structure in order to make the RA look like a sophisticated 

piece of academic discourse. 

     Extensive reading of academic papers and books is another strategy that most of the 

candidates assert its usefulness. Once they read others’ works, they accustom themselves to 

the methodological aspect of RAs and the way this type of genre is structured. Additionally, 

they improve the ability to reuse language segments from the published RAs in their field. 

The candidates view this ability as a legitimate strategy since it involves borrowing lexical 

and syntactic components, not a copy-paste process. 

     In addition to extensive reading of academic texts within their field, PhD students direct 

their attention to peer comments and feedback. They assume this strategy could help develop 

RAs writing skills and increases a researcher’s outputs, especially if the peer is familiar with 

the nuanced publication culture of the given academic field, such as supervisors and 

reviewers. However, this point becomes even more pertinent when considering that peers in 

academics could offer more comprehensive, constructive, and professional feedback than 

native English speakers who mainly concentrate on language use in general. 

5.2. Discussion of the Generic and Discourse Analysis Findings of Algerian RAs  

     The sections of RA including the abstract, introduction, method, results and discussion, 

and conclusion are discussed according to the selected models. Therefore, this part aims to 

address the research questions and validate the hypotheses based on the analysis of the 

articles. 

5.2.1. The abstract section 

     The data indicate that not a single abstract in the English language RAs exhibit each of the 

rhetorical moves outlined in the established model presented by Hyland (2000). Five abstracts 

(25%) are written in four moves, and two abstracts (10%) in two moves. In contrast, a three-
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move structure has been identified in eight abstracts (40%) making it the most recurrent 

pattern. Five abstracts (25%) are composed of moves 2, 3 and 4 or according to Hyland’s 

(2000) model, for illustration, purpose-method-product.  

     A large proportion of the abstracts examined in the current investigation (65%) adhere to 

the widely recognized rhetorical framework in the field by including a minimum of the three 

mandatory moves of 'purpose, ''methodology,' and 'findings.' This is compatible with previous 

investigations that have differentiated between mandatory, typical, or voluntary moves (e.g., 

Santos, 1996; Tseng, 2011; Darabad, 2016, as cited in Hamadouche 2023, p 20).    

     Additionally, there have been instances where moves have not been effective in conveying 

their intended rhetorical message. Doctoral candidates often make generalizations that might 

be used in any study or even delve into unnecessary theoretical issues rather than outlining 

their main goals, methods, findings, or suggestions. 

     Some potential explanations can be deduced for the prevalence associated with these 

motifs in abstract writing within the English language studies. The first one is that the amount 

of moves is dictated by the institutional prerequisite; the second is that, although the 

abundance of material, PhD students have established inappropriate behaviors by imitating 

insufficient instances and are thus unaware of the norms of this RAs part (Hamadouche, 

2023). 

5.2.2. The introduction section 

     The GA of RA introductions written by Algerian PhD candidates in the English language 

studies using Swales’ CARS model (1990) helped explore the structure of this section and its 

variations. The results have shown that the move pattern proposed by the CARS model is not 

closely followed by PhD students in their RA introductions. There were only two RA 

introductions out of twenty (10%) which followed M1-M2-M3 move pattern described by 
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Swales. The most commonly used structure of RA introduction in this discipline was M1(S1-

S3)-M2(S1b)-M3(S1b). 

     Variation in move-pattern and organization of steps within each move has been found in 

their RA introductions. All the three moves existed, but the only difference was in the 

organization of move and steps. However, move 3 was barely found than move 1 and 2 as it 

happened with one RA introduction in this study [(M1(S1-S3)-M2(S1b)]. Moreover, The 

inquiry reported that Algerian PhD English students preferred establishing the territory and 

establishing a niche where they claimed centrality of the topic, made generalizations, 

indicated gap, and provided previous studies related to their topic to show its importance and 

try to prove their research topic. 

     These variations and mismatches can be justified on one or a combination of the following 

grounds. First, it is because of the doctoral candidate’s unfamiliarity with the conventions and 

formalities of academic discourse and generic structures. Second, it may be due to the novelty 

of the topic under discussion which deters the PhD student from criticizing previous research. 

Another reason is that the generality or specificity of the topic of the study. That is, some 

topics are either so general or specific that may have evaded the attention of the academic 

circle or have failed to arouse their interest. 

     Other major cause is that the researcher is building his current research upon his earlier 

claims, assertions, or studies (established territory). In other words, the research in question is 

deep-rooted in a longer experience or research by the same researcher (Swales, 1990). 

Moreover, it is owing to the dislocation for the sake of emphasis: utilizing move 2 in the 

initial, third or last position (sometimes even after move 3) is a strategy adopted by the writer 

to emphasize the current research as being innovative, unprecedented, or informative in one 



A Generic/ Discourse Analysis of RAs and Students’ AW Productions                                  184 

 

. 

way or another, compared to previous research. Finally, another anticipated issue is the 

absence of any noteworthy investigation(s) that may be referenced or relied on.  

5.2.3. The method section 

     The present part-genre study was an attempt to determine the rhetorical moves utilized by 

PhD students in the method section of English language studies RAs. The findings showed 

that the Algerian doctoral candidates have a tendency towards presenting the process in the 

method sections through extensive application of moves in the corpus. 

     One explanation of writing such RAs might relate to the high percentage of unaltered 

Master dissertations and PhD theses released in the field of English language studies. The 

methodology parts of the latter type of paper tend to be more extensive. Several writers have 

probably felt pressured to replicate large portions of their works for submission to higher-

education journals. 

     Results also stated there were variations in writing the RAs method section among the 

Algerian RAs journals. Authors of different disciplines utilize different patterns in the 

organization of the method sections. For instance, some steps are found mandatory while 

others were either typical or voluntary in the corpus. That is, not merely does the employment 

of moves vary cross-disciplinary (Hyland, 1999 & Peacock, 2011), but also the findings of the 

present study indicated that the norms in writing RAs could vary cross-linguistically. It means 

the writers’ social and cultural background might influence their choice in language use 

(Hatipoğlu, 2007). 

      Two suggested reasons may explain those findings. First, it is probably because of the 

journal referees who put more emphasis on the details of the method section so that the 

authors are required to develop each section of the RA according to the journals’ conventions. 

Second, the absence of some steps in the method section suggests that writers may use various 
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RA rhetorical organizations to get published in journals and it varies across languages and 

disciplines. It means that the journals under the study may require the writers to discuss their 

findings in other sections such as results and discussion sections. This, in turn, provides 

credibility to the idea that the method section's rhetorical norm is field-specific (Cotos et al., 

2017).  

5.2.4. The results and discussion section 

     This study has addressed questions regarding the occurrence of moves along with their 

constituent steps and the manifestation of the rhetorical organization in the corpus of Algerian 

RAs findings and discussion sections written by PhD students in the English language studies. 

     The findings reached two concluding remarks. First, all moves in Yang and Allison’s 

(2003) model were employed in the RAs when writing the results and discussion section in 

the field of English language studies. However, the number of occurrences of each move was 

different. It has been inferred that few moves manifested mandatory, some typical, and others 

voluntary. It is because RAs, before being published, have been reviewed by their supervisors 

in their fields so that the rhetorical organization has possibly conformed to the typical 

conventions shared among the discourse communities. 

     Second, the non-conformities in organizing the rhetorical moves (e.g., randomized patterns 

or incomplete steps) have caused another problem; that is the lack of clarity as another 

important element of the findings and discussion section. 

     The findings also stated that despite the changes in the rhetorical moves of the discussion 

section, some rhetorical moves such as M2 “Reporting results” and M4 “Commenting on 

results” are crucial and basic components of the discussion section. Moreover, variations in 

writing the discussion section are not only occurring across disciplines, but also across types 

of journals. 
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     This indicates that the lack of separation between the discussion and finding sections led to 

continual loops in the move patterns. Perhaps the author wanted to render the outcomes of the 

research more apparent by providing explicit feedback and explanations as there were certain 

findings mentioned in the investigation. On the contrary, the discussion section, which was 

kept apart from the results section, followed a sequential organization similar to Yang and 

Allison's (2003) approach. 

5.2.5. The conclusion section 

     The GA of RAs conclusions was conducted with reference to a well-known framework to 

research paper conclusion section introduced by Yang and Allison (2003). That analysis was 

carried out to evaluate the actual corpus and see how RAs conclusions are written in the 

intended context.  

     After the analysis, the results of the study showed that the RAs conclusions are not 

compatible to the model suggested by Yang and Allison (2003). Only one move (move 1) was 

identified in the whole corpus, with total absence or slight appearance of the other moves and 

steps. That was probably due to the absence of the methodological guidance before and while 

getting involved in a research community or because of the journals’ conventions that specify 

certain steps to be followed before being able to publish the research paper. Another reason is 

that the nature of the field of research itself constrains the inclusion of some moves and 

exclusion of others.  

5.3. The Study Research Questions and Hypotheses 

     This study attempts to answer the six primary research questions and confirm two essential 

hypotheses that were previously proposed in this thesis. Here in this section, we provide a 

recapitulation of the main findings obtained along the study using the PhD students’ 
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questionnaire, AW teachers’ interview, and discourse and genre analysis of RAs as research 

tools. These findings are cited herein regarding both the research questions and hypotheses. 

     As for the first question concerned with the criteria of good RAs according to genre 

characteristics, respondents regard RAs as a distinct genre with its own traits, even though 

none of them have been instructed to write RAs as an element of their college courses for 

national or worldwide publication. As an illustration, a conference report and a journal article 

are very different in how they portray the findings. In addition, they suggest that RAs in their 

field are distinct from RAs in others’, which supports the idea that RAs are unique not just to 

genre but also to discipline (Flowerdew, 2006). Some participants claim to have acquired 

these characteristics from their thesis supervisors, whereas others show evidence of having 

read relevant articles in their area of study. 

     Concerning the second research question that is an inquiry about how to methodically 

write a well-formed RA, the participants' answers indicate that they fully comprehend the 

macro-structure, or the sequence of sections, of RAs. They have learned this from reading 

widely amongst other RAs in the literature. The sequence of sections in these macro-

structures varies from a RA to another according to the standards of the journals, yet every 

part is fundamental. 

     The participants seem to be mindful of the meso-structure (i.e. the arrangement of data 

inside every part) of RAs. They are cognizant of the fact that being communicatively 

competent is just as important as knowing field-related vocabulary, using grammar guidelines 

correctly, and being able to employ metadiscourse components like boosters and hedges. Put 

simply, they have the ability to present assertions and evidence, construct arguments, and 

offer backing and accurate citation in a manner that permits versatile reader-text interaction. 

Nevertheless, they are less skilled at this difficult endeavor since they have not written much. 
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For this reason, these applicants encounter numerous challenges whenever they attempt to 

write.   

     Referring back to the third research question, which investigates the ways AW courses are 

taught and postgraduate students’ conduction of RAs, the AW teachers’ interview revealed 

crucial facts. The instructors made the announcement that the college did not supply materials. 

Rather, they picked and chose which courses to include in the AW class based on their best 

judgments. In their opinion, the material was suitable for their students. Neither the teachers 

nor the course administration made RA writing a major focus or requirement. The writing of 

theses, essays, and proposals for study took precedence instead. 

     Due to the necessity for students practice and an effective curriculum that can emerge from 

collaborative effort and research, the instructors of the scientific and academic writing classes 

claimed that their classes did not adequately prepare their students to write RAs in the 

foreseeable future. Limited time and inadequate training contributed to this shortfall as well. 

Educators believed students' RAs writing was not improved simply because of a lack of 

training and time constraints. 

     As for the fourth study question related to how well EFL Algerian doctoral candidates 

perceive the standard elements of this academic genre, it was determined that the participants 

possess a general understanding of the norms and guidelines of RAs writing. They are very 

aware of the need to be clear, reliable, and unbiased in their writing. They have acquired and 

embraced these fundamental characteristics of AW via self-directed learning. This might be 

attributed to the extensive research of the genuine literature in the respective domain. The 

applicants additionally demonstrated a good comprehension that using specific linguistic 

characteristics aids to construct robust argumentation. One aspect that PhD students displayed 

less familiarity with is the ability to differentiate between scientific journal articles and other 
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scientific works. Furthermore, they lacked adequate understanding of the ethical 

considerations involved in producing journal articles. 

     The findings, with respect to the fifth and sixth study questions, revealed that the most 

commonly experienced difficulties are associated with disorganized timelines and 

postponement, challenges in generating thoughts and scholarly terminology, not enough 

instruction and coaching, limited understanding of the organizational structure of RAs, 

scarcity of assets and finances, and issues with aspects of language such as coherence and 

cohesion. The strategies often used to effectively fulfil the criteria for national and 

international publication include thorough perusing of academic genres, meticulous 

proofreading and editing, and exploiting the input of language facilitators such as classmates, 

instructors, supervisors, reviewers, and experts. 

     These findings on the sequence of the research questions align with the two research 

hypotheses that have already been formulated in this study. They confirm the first hypothesis 

that PhD candidates have insufficient AW skills while writing RAs because of the fact that 

less importance is given to the teaching of RAs requirements and methodology. However, the 

second hypothesis is disconfirmed claiming that PhD candidates are not aware of the 

standards and conventions of RAs, and it is the reason why their RAs are not well-stated and 

methodically accepted in Algerian journals. Instead, the participants have a basic 

understanding of what is expected of them when it comes to RA writing norms and 

requirements. They recognize the significance of being straightforward, reliable, and neutral 

when they write. 

5.4. Limitations and Pedagogical Implications and Recommendations 

     In this part, the limitations of the study are mentioned, and then pedagogical implications 

and recommendations are suggested. 
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5.4.1. Limitations 

       In the current work, the main limitations are that the sample of twenty RAs was quite 

restricted to English language studies. In addition, this work should only be considered a 

snapshot since the genre will continue to undergo changes over time. Future studies could 

follow similar steps to look at different genres in order to help differentiate and improve the 

analysis of a genre.  

     This research solely analyzed RAs that followed the problem-solution model and as such 

any findings within may only be applied to such articles. The features selected for analysis 

were chosen based on a thorough review of the available literature. However, the analysis of 

other lexicogrammatical characteristics such as nominalization and the examination of non-

IMRD sections such as reference lists and acknowledgments or non-verbal material such as 

figures and tables may have yielded interesting results. 

     Other limitation lies in the fact of not having genre analysts in our context. The presence of 

experts would have helped a lot in clarifying any sort of ambiguity faced by the researcher 

when identifying the moves/steps boundaries. Using specified software would have helped 

also in saving both time and energy, but we preferred to make a manual analysis. 

       While the genre of RAs has been studied in some detail by previous researchers, a corpus 

comprising a considerable number of full texts has not until now been compiled and 

examined. Therefore, what have been found in this study can be expected to change. 

       New kinds of corpora will undoubtedly be developed as the corpus analysis will develop 

new techniques to undertake new applications. The world of research publishing is constantly 

evolving and with the emergence of e-readers and on-line storehouses of articles, the genre 

will continue to change. This study studies those Algerian RAs that were open access and 

published as peer-reviewed articles in English between 2015 and 2023. Thus, it is not meant 
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to be comprehensive of all articles in the genre, but future studies may well show comparable 

findings. 

       The small sample of the present study will constrain generalizing the findings because 

this study was limited to only 24 PhD students at the Department of Language and English 

Literature at Biskra university. For this reason, the established inferences are specific to this 

sample, and they may not represent all Algerian universities or any other EFL/ESL learning 

setting. 

          In spite of the fact that these limitations may be seen as drawbacks, they can be 

explored as key points to inspire further research. Therefore, with this intention, it is 

recommended to extend the corpora to be representative enough for this kind of genre and to 

enable a thorough textual analysis. 

5.4.2. Pedagogical implications 

     Studies on GA could have pedagogical implications for students and novice researchers. 

These studies can provide them with valuable information about the conventions of a 

particular genre and the reasons underlying such conventions in the social practice of a given 

community (Bhatia, 1997). 

     Many studies have been conducted in the field of genre following different approaches and 

methods. Regardless of the approach they follow in their studies, researchers explore the 

structural features and conventions others use to communicate via genres. The significance of 

such studies is that they provide theoretical and pedagogical implications in teaching these 

genres. Therefore, they are rich resources from which students can learn linguistic features 

and rhetorical skills to communicate successfully. 

     The present work can be useful for teachers, students, researchers, supervisors, and journal 

editors. It can be a good source and reference for any researcher in the field of GA. Besides, it 
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sets a good basis for supervisors and supervisees about the different steps and moves of 

writing RAs sections. Teachers can include such proposed models to teach AW of any 

research paper.  

     The study is significant and can have future contribution in the fields of writing, research 

methodology, and GA. It can give a hand for novice and young researchers who aim at joining 

a discourse and scientific community. In addition, it may be useful for supervisors and 

supervisees while writing an academic paper. Such studies are of great importance since they 

shed the light on an ambiguous area of research. 

     The results of this study can also be useful for the researchers who aim to publish in the 

journal, the journal editors, and the researchers who are going to conduct further studies on 

the papers published in that journal. The researchers can become aware of the commonly 

needed elements in the papers, avoid the common serious problems found in this study, and 

increase their chances of being accepted. The journal editors can change the Office Word 

template produced for the authors and add the missing elements found in this study in order to 

make authors submit more organized, well-written, and comprehensive manuscripts. 

     A genre approach helps students to become more flexible in their thinking and gives an 

understanding of how they can use writing as a tool to share information or to participate in 

social activities. Hence, the results of the current investigation could shed light on the 

characteristics of RAs in different fields. Writing teachers who wish their students to be 

proficient regarding this genre type and writing undergraduates who have become eager to 

join different groups of discourse may both benefit from this subject. 

     GA is a key resource for teaching writing, particularly in the field of EAP.  Therefore, it 

describes communicative activities through the use of language and makes them explicit to the 

students. Such explicitness provides students with the appropriate knowledge to manipulate 
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language according to their writing purposes. In doing so, the study may serve as a useful 

material for students to get familiarized with the generic structure of RAs sections. It may also 

provide an insightful guidance to the future researchers to explore this least researched area. 

     English for research publication purposes (ERPP) include using the data collected as a 

guide to build instructional resources. As a result, they could help knowledge facilitators in 

ERPP of English language studies expand their toolbox for understanding the layered 

arrangement of rhetorical strategies used by novice learners. The current situation calls for an 

approach to teaching AW with an eye on worldwide publication, or ERPP, that makes use of 

corpus-driven genre teaching.  

      This pedagogy involves the incorporation of data-driven learning by using the corpus (i.e., 

a massive collection of the actual language use and patterns) within the framework of genre 

pedagogy. The corpus becomes the primary learning resource to understand the target genre. 

However, such pedagogy may not be effectively working in the classrooms where the learning 

resources are from the expert writing corpus or the students’ writing corpus only. It requires 

the combination of both corpora to highlight the conformities and non-conformities of the 

rhetorical structures along with the linguistic realizations. 

     The present study must be viewed with caution since the findings cannot be generalized to 

other contexts. The exploration of the relationship between the rhetorical moves and their 

lexical density level in the PhD students’ RAs sections from different disciplines might also 

be an insightful continuum. 

     The current review paper suggests various pedagogical implications for the teaching-

learning of EAP. EAP instructors can further educate themselves by discovering in details the 

various functions of RAs sections. They may familiarize themselves with the rhetorical 

structure of each section in different disciplines. In addition, the reviewed move models can 
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be used as materials in EAP teaching. In this, several move models may be presented to help 

students understand how RAs of different disciplines should be written. 

     The inquiry's results can be applied to guide EAP methods of instruction by providing 

educational guidelines. This will help graduates, especially those interested in EAP and its 

ongoing study and implementation, become more cognizant of the generic regulations and 

existent distinctions found in the RA parts within the context of their discipline.  

     According to what was found in the present investigation, integrating genre-based 

exercises and assignments into AW curricula and resources is suggested as a way to introduce 

beginner researchers to AW norms and make it easier for academic organizations to embrace 

them. Consequently, academics who aspire to submit their scholarly papers in esteemed, peer-

reviewed journals in the area might utilise the conclusions of the research to deliver 

specialized genre-based instruction.  

     In essence, the present paper is an important asset for doctoral candidates and novice 

researchers. Their research writing can significantly be improved by taking the various 

reviewed models and studies as a guideline when they write RAs. The comparison between 

RAs published in different types of journals would enlighten postgraduates and novice writers 

of the preferred structure of each RA section published in high impact factor journals. 

     This study will extend GA to the discipline of English language studies, thus enriching 

scholars’ knowledge of genre theory and expanding the scope of genre-based studies. 

Increasing interest in genre-based research in studies like the current one will have benefits for 

L1 and L2 pedagogic applications. This study had its focus also on the implications of genre 

theory for EFL classrooms.  

     In an effort to better understand design components within the English language studies 

RAs and their ability to discriminate between genres, the present study aims to pinpoint the 
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macro- and micro-structure of RAs and analyze their genre-specific qualities. This knowledge 

could be advantageous to learners throughout their educational pursuits. Genuine instructional 

resources and contemporary instances are greatly sought after by EFL students and 

prospective investigators to make them effectively ready for AW. Here, the twenty RAs 

selected for the research could be beneficial for EFL classes.  

     Individuals pursuing advanced degrees in English may benefit from the results of the 

current research that relied on authentic corpus. It is possible to demonstrate the steps and 

their moves to the learners, explain the distinctions among the data sets, and supply 

illustrations that will assist the readers' understanding. Even yet, it can be accomplished for 

educators to recognize that learners' articulation of methodological components is dictated by 

the topic of the inquiry rather than by stylistic standards (Cotos et al., 2017). 

     Researchers are under a growing obligation to submit their work, and the prospect of 

rejection due to noncompliance with academic standards makes this issue increasingly urgent 

(Peacock, 2011). Finding a way to communicate oneself professionally might be a tedious and 

tiresome endeavor for amateur scholars, especially when having one's work acknowledged 

might result in an elevated credibility, prominence, academic acceptability, and scholarship 

(Kanoksilapatham, 2007). 

     Hyland (2007) claims that learners gain a clear comprehension of the framework and 

purpose of the works they are composing via genre-based writing education. According to 

Hyland (Ibid), teachers can better understand their students' unique communication needs and 

the processes involved in meaning creation when they analyze and classify the texts their 

students are asked to produce. 

     In sum, investigating genre from different perspectives is the best strategy to have a much 

better understanding of the genre particularly in this era where genres develop quickly to meet 
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the needs of the community. Such development helps the emergence of new genres and hence 

may affect the way researchers define and perceive them. This is the reason why they need to 

investigate every possible aspect of genre either on the textual or social levels. 

5.4.3. Pedagogical Recommendations 

     Based upon the findings of the present study and the reviewed literature, some suggestions 

and pedagogical recommendations seem to be appropriate. To begin with, it is recommended 

that RAs, which are very important means of academic communication, should be given a 

greater attention by university teachers through designing a comprehensive course, presenting 

it in a methodological way, and adopting an appropriate assessment.  

     AW teachers are recommended to take an advantage of the idea of peer coaching. That is, 

the three pillars of this approach to professional development are organizing, observing, and 

evaluating. This technique involves paired AW instructors, typically those who have had 

training, going to each other's classes to offer feedback on instructional methods, point out 

ineffective behaviors, and offer advice. In order to track students' application of scholarly 

terminology, delivery, evaluation techniques, and advancement monitoring, teachers 

independently choose what to concentrate on and what tools to utilize. 

     It is noteworthy that AW teachers put into use mentoring strategy. In other words, with the 

objective to facilitate the instruction process, this developmental technique aims to pair 

knowledgeable educators with their less proficient colleagues. Mentoring is a two-way street: 

mentees receive guidance, assistance, and motivation from more seasoned educators, while 

mentors get chances to think back on their own experiences while helping new instructors. 

Helping new instructors adjust to the classroom setting and make a lasting impression on 

students is a constant necessity. In addition to providing guidance on classroom management 

and instructional strategy, mentors are able to aid educators in developing their teaching skills. 
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     Formative or constructive feedback ought to be one of the thrust foci of AW teachers. 

More clearly, feedback is among the most significant actions that instructors can do for their 

students. The significance of this feedback on the student's motivation, both internal and 

external, makes it the central component of evaluation. In addition to enhancing students' 

learning chances, it is a vital part of a productive process of learning and the teacher-student 

relationship. 

     Casual conversations, educational environments, qualitative evaluation tasks, 

collaboration, teamwork, learning through projects, and many other methods provide 

instructors with possibilities to provide students with constructive feedback. Students can 

benefit from such endeavors since they offer formative feedback and allow them to practice 

what they have learned. Educators are not the only people who can give feedback; classmates 

are also good sources. The utilization of proof by the instructor to direct the student's 

instruction is another distinctive feature of this inspection. Additionally, daily activities should 

be founded according to learning approaches regarding the way learners learn. 

     Professionals in the field of instruction in languages claim that EFL students are driven to 

strive for academic language competency in areas such as lexicon, syntax, spelling, and others 

via engagement and encouragement. This implies that students are more inclined to engage in 

AW to achieve a level of proficiency similar to that of native speakers when they have an 

individual or accredited incentive to master the way RAs are written (Gardner, 2010). 

Referring to intrinsic motivation instead of extrinsic motivation makes things simpler in this 

context (Gardner & Lambert, 1972).  

     Learners that are intrinsically motivated tend to take charge of their own learning and meet 

their own requirements. There is an enormous amount of material available to educators who 

want to tap into their students' intrinsic motivation to do well in AW. Through emphasizing 
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the significance of RAs writing for the reader's understanding and the writer's efficiency, 

teachers can attract their students' attention in AW classes. Students who hold these views are 

encouraged to be proactive in pursuing their own education and to participate enthusiastically 

in AW activities in the educational environment.  

     As for EFL learners, they should expose themselves to a permanent extensive practice of 

scholarly writing through using the available technology (e.g. smart phones), and also they 

should concentrate more in-depth on studying the mechanics of academic language to 

understand the nature of the language of research through nonstop practice. This will enable 

them to obtain better performance in the foreseeable future. 

     With the intention to gain a better understanding of the habits and shortcomings of 

Algerian researchers when writing for an academic audience, extra inquiry into the subject 

would be helpful. One should look into the rhetorical disparities between the native language 

and culture of Algerians and English and its related culture(s). The transmission of discourse 

norms from one culture to another is a common source of rhetorical aberrations (Connor, 

1996). 

     Similarly, experts in EAP and genre research are sought out to develop AW programs that 

would equip graduates for publishing and conducting research while simultaneously covering 

up for their inexperience in this area. Meanwhile, magazines and universities ought to 

advocate for senior academics to compile guidelines and frameworks to codify and harmonize 

various scholarly achievements to ensure that they can compete on a global scale. 

     As the results of this study revealed another gap in the field of EFL academic writing in 

Algeria, we consequently suggest some steps to be taken in order to better improve the field of 

RA writing by implementing the genre-based theory in teaching AW in general and research 

papers in particular. Decision makers and program designers are invited to devote more time 



A Generic/ Discourse Analysis of RAs and Students’ AW Productions                                  199 

 

. 

in postgraduate programs for teaching the rhetorical conventions set by experts in the field in 

order to allow the students or novice researchers into the discourse community. More 

emphasis should be put on methodology teaching by organizing seminars and conferences 

which spot the light on this less covered area in Algeria. 

     Due to the variations observed among RAs, it is thus deemed necessary that this course 

introduces doctoral candidates and fresh scholars to the RAs genre along with the common 

rhetorical strategies, procedures, and sub-strategies used by writers in their respective area of 

study. Investigators often find RAs to be rhetorically complicated and challenging to 

compose, which makes it important for them to devote much consideration to the salient 

language characteristics employed in each move, step, and sub-step. This will assist them 

meet the objective of every part of the research paper. 

     On the one hand, a possible way for an analyst to understand and make sense of a RA's 

overall structure is to examine its generic arrangement related to a specific field in any given 

framework. On the other hand, students ought to anticipate that they will encounter 

differences or perhaps the complete nonexistence of certain steps in particular fields due to the 

intricate and unexpected character of both the world and human behavior. Accordingly, it is 

recommended that the existing structures be utilized merely as a foundation for the analyst to 

examine the rhetorical components of RAs, providing them with clues regarding what to 

anticipate and concentrate on. As a result of their extensive research, RAs may occasionally 

develop a revised framework that better fits their field of study.  

     Whenever they seek accurate outcomes, teachers and young researchers should focus on 

important language aspects utilized for different types of communication in addition to move 

patterns and how often steps, sub-steps, and moves appear. By having subject-matter 
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specialists double-check the findings and interpret them on the basis of their unique insights, 

they will render the GA findings more reliable.  

     In this study, the participants referred to a sort of advice that would be given to younger 

researchers based on their experience in learning how to write RAs. First, the majority 

(66.24%) recommend that reading several articles in their field is the necessary prerequisite to 

writing. Second, they acknowledge the usefulness of a potential course that teaches scientific 

RAs methodology. Besides, they think it would be best to offer it at a time when novice 

researchers make their attempts at publishing RAs. 

     The golden tip is that novice researchers should never take their RA writing lightly and 

carelessly. It is a vital step in their academic path. It is not solely a way to gather the required 

points for graduation. Their article is their identity as researchers. They should make sure to 

write it right so that whoever reads their paper will take something from it, and it will be a 

reflection of who they are as researchers. I once heard an academic said, “your writings in 

academia are your ID” and I firmly believe in that. If you have problems in RA writing, read 

extensively other RAs and seek help from professionals in the field then practice. Verily, 

practice makes perfect/permanent! 

     Hopefully, the reached conclusions and the provided suggestions would be beneficial for 

all of EFL researchers, teachers, and students who wish to ameliorate their RAs writing. 

Undeniably, more research is immensely needed in this area of study to come up with more 

advantageous solutions to all of the language practitioners and writers. 

Conclusion 

     This chapter attempted to provide a holistic discussion of the obtained results displayed in 

chapters three and four. The results were discussed as inter-related variables and correlated 

findings of the study. In this respect, findings were then portrayed as one image of the whole 
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rather than sets of results in isolation. The current chapter demonstrated the findings that 

contribute to the understanding of the RAs and PhD students’ academic writing production in 

the English language studies, and to the investigation of EFL Algerian doctoral candidates’ 

perceptions of RAs and RAs writing difficulties and strategies. In doing so, the discussion 

attempted to link results and inferences to the context of similar studies in the literature. Then, 

some limitations and pedagogical implications and recommendations were offered by the end 

of the chapter. 
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     At the university level, the ultimate objective of studying a second or foreign language 

entails, besides academic success, the ability to effectively communicate one’s findings 

using academic language. In the current study, it was put forward that learning English for 

academic purposes (EAP) in a non-English speaking environment brings learners into a 

big challenge to acquire the essential academic features of language pertaining to research, 

academic writing, and discourse and genre analysis. This postulation was taken as a 

starting point to carry out the present study which provided some useful insights into the 

process of writing RAs by EFL Algerian doctoral candidates concerning the way they 

approach this burdensome task, the most common encountered difficulties, and the 

strategies mostly utilised to solve the problems of writing RAs. 

     An investigation at Biskra university was carried out using a questionnaire addressed to 

PhD students, an interview with two AW teachers, and a discourse and genre analysis-

based method (i.e. a corpus-based approach to study 20 RAs’ templates written by PhD 

students from 5 Algerian journals and assess their AW productions) were run to answer a 

set of questions and attempt to aid EFL teachers and students achieve particular 

endeavors. 

     The aim of this research was to explore the EFL doctoral students’ awareness of and 

teachers’ attitude to RAs writing and hence try to improve their AW while writing this 

type of genre so that they can meet the requirements of national and international 

publication. In doing so, the study relied on a generic and discourse analysis of a 

collection of first submission RAs that have been selected randomly from 5 Algerian 

journals.    

     This research process made use of RAs and AW questionnaire and interview that 

focussed on awareness-raising instructions and activities in order to shed light on 
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perceptions about the significance of integrating the process of RAs writing within an AW 

course for young researchers. As it stood, this research held also the aim to aid EFL 

teachers improve their teaching methods concerning AW productions as well as to better 

their students’ understanding of RAs writing as a form of academic language genre. In 

essence, the different research steps have tried to answer the following research questions:   

     Q1: What are the criteria of good RAs according to genre characteristics? 

     Q2: How to methodically write a well-formed RA? 

     Q3: How do postgraduate students conduct RAs and how are AW courses taught? 

     Q4: How well do EFL Algerian doctoral candidates perceive the standard elements of 

RAs writing? 

     Q5: What are postgraduate students’ needs, problems, and challenges of AW? 

     Q6: What strategies are employed to overcome the difficulties when writing RA? 

     The different investigative procedures involved in the research methodology tried to 

provide evidence for the following research hypotheses: 

1. When less importance is given to the teaching of RAs requirements and 

methodology, PhD candidates would have insufficient AW skills while writing 

RAs.  

2. When PhD candidates are not aware of the standards and conventions of RAs, their 

RAs may not be well-stated and methodically accepted in Algerian journals. 

     To bring about the research objectives and answer the research questions, methodology 

decisions were made in light of the quantitative and qualitative approaches. It was 

undertaken through a questionnaire administered to a sample of doctoral candidates, an 

interview of two AW teachers at Biskra university, and a discourse and genre analysis-
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based method (i.e. a corpus-based approach was applied to study 20 RAs’ templates 

submitted by doctoral candidates from 5 Algerian journals in order to evaluate their AW 

and RA genre quality).  

     These instruments were meant to gather data and answer the questions exploring the 

levels of awareness that EFL teachers and PhD students at Biskra university held about the 

underlying perceptions of RAs writing as part of their academic language teaching, 

learning, and practice. Respectively, parts of the doctoral candidates’ questionnaire and 

teachers’ interview included sections that investigated the most common encountered 

difficulties and adequate strategies to solve the problems of writing RAs. Moreover, a 

discourse and genre analysis of 20 first draft genuine RAs taken from five Algerian 

journals was used to efficiently evaluate PhD students’ awareness and their AW 

production when writing RAs. 

     The literature review, in chapter one, provided a comprehensive understanding of 

discourse and genre analysis of EAP. The second chapter highlighted most prominently 

the constructs of AW and RAs and their importance in scientific and academic 

communication. It explained the structure of RAs and the process of their publishing. 

     The third chapter discussed the methodological issues of the study. These pertain to the 

research method, design, and the different tools used for collecting data about the 

participants’ views, perceptions, awareness levels, difficulties, strategies, and 

performance. This chapter also described the research setting and participants and 

specified the different procedures used in the study. It concluded with the results and 

analysis of the PhD students’ questionnaire and AW teachers’ interview. Chapter four, on 

one hand, displayed the results obtained through the corpus-based analysis of the selected 

RAs. Chapter five, on the other hand, offered a detailed discussion of the findings, 



A Generic/ Discourse Analysis of RAs and Students’ AW Productions                        206 
 

. 

answered the research questions, tested the formulated hypotheses, and cited the 

limitations of the study as well as some pedagogical implications and recommendations. 

     The study findings reflected that the participants are generally aware of the standards 

and conventions of RAs writing. They are conscious of the necessity to be explicit, 

responsible, and objective in their writing. They have learned and adopted these standard 

features of AW through self-teaching process. That was due to the extensive reading of the 

authentic material in the field. The candidates also had clear understanding that applying 

certain linguistic features assists to write strong arguments. The feature that doctoral 

students were less familiar with is making the distinction between scientific journal 

articles and other scientific papers as well as insufficient knowledge concerning the ethics 

of scientific publications in writing journal articles. 

     The results of the discourse and genre analysis showed that most of RAs sections were 

not compatible to the models suggested in the study. Results also stated there were 

variations in writing the RAs sections among the Algerian RAs journals. Authors of 

different disciplines utilized different patterns in the organization of the RA sections. For 

instance, some steps were found obligatory while others were either conventional or 

optional in the corpus. That is, not merely did the employment of moves vary cross-

disciplinary, but also the findings of the present study indicated that the norms in writing 

RAs could vary cross-linguistically. It means the writers’ social and cultural background 

might influence their choice in language use. 

     These variations and mismatches could be justified on one or a combination of the 

following grounds. First, it was because of the doctoral candidate’s unfamiliarity with the 

conventions and formalities of academic discourse and generic structures. Second, it might 

be due to the novelty of the topic under discussion which deters the PhD student from 
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criticizing previous research. Another reason is that the generality or specificity of the 

topic of the study. That is, some topics were either so general or specific that might have 

evaded the attention of the academic circle or have failed to arouse their interest.  

     The findings also illustrated that the frequently encountered problems are related to 

untidy timeline and procrastination, difficulty in finding ideas and academic lexes, 

insufficient training, lack of knowledge about the structural setup of RAs, shortage of 

resources and funds, and problems with linguistic elements like cohesion and coherence. 

The strategies frequently employed to successfully meet the requirements for national and 

international publication are extensive reading of academic genres, proofreading, and the 

best use of literacy brokers’ feedback like colleagues, teachers, supervisors, reviewers, and 

language specialists. 

     Doctoral candidates would benefit from supervisor support in developing their RAs 

writing, yet the need to rethink and strengthen the role of implementing an academic 

course about RAs writing in Master studies to help future researchers overcome this 

inescapable process is also recommended. 
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Appendix A 

Teachers’ Interview 

Dear teachers, 

Indeed, knowledge is created and structured between participants (Liang, 1967 as 
cited in Cohen et al., 2007). For this reason, we will be very thankful if you answer 
this interview which is a part of a research that is conducted for the sake of 
investigating EFL Algerian doctoral candidates’ perceptions and attitudes towards 
research articles writing. Thus, it would be a great pleasure for us to provide succinct 
and sincere responses as this will lead to the success of this investigation. Please, 
respond as objectively as possible, and thank you in advance for your cooperation! 

1- Are you a part-time teacher or full-time teacher? 
2- What academic qualifications do you hold (i.e., Magister, doctorate, etc.)? 
3- In what do you major (e.g. Applied Linguistics, TEFL, etc.)? 
4- How many years have you been teaching at the Department of Letters and 

English Language? 
5- How many years have you been teaching scientific and academic writing? 
6- Have you taken any training course on how to teach scientific and academic 

writing? 
7- If no, on what strategies do you rely to teach this subject? 
8- What materials or tools do you often use in teaching scientific and academic 

writing? 
9- Regarding research articles (RAs) writing as a specific type of academic 

genre, do you think training students on how to write RAs is helpful for the 
teacher, the students, or both? 

10- During the course, do you pay a considerable attention to RA writing or other 
types of academic genre writing? 

11- Do you believe that scientific and academic writing class is practical to 
prepare students for writing RAs in the future? (Please, elaborate!) 

12- If you assume that the students’ future professional success is related to 
effective academic writing (e.g. RAs writing) production and publication, 
what do you recommend that it would be best to deal with this matter? 

  



 

. 

Appendix B 

PhD Students’ Questionnaire 

Dear PhD students, 

    We will be very thankful if you answer this questionnaire which is a part of a 
research that is conducted for the sake of investigating EFL Algerian doctoral 
candidates’ perceptions and attitudes towards research articles writing. Bear in 
mind that there is no wrong or right answer. Thus, it would be a great pleasure for us 
to provide succinct and sincere responses as this will lead to the success of this 
investigation. Please, respond as objectively as possible by ticking the appropriate 
answer that accords with your opinion, and thank you in advance for your 
cooperation! 

N.B.  

RA: Research Article 

Section one: Personal information 

1- Gender  
                  Male                    Female  
 

2- You are a PhD candidate registering for the: 
       -second year                 -third year                      -fourth year 
 

3- You major in: 
-Applied Linguistics             -Teaching English as a Foreign Language (TEFL) 
-Sociolinguistics                   -American Civilization             -Language Assessment 
- Cultural Studies                 - Others ………………………………. 
 

4- Concerning writing the thesis research article, 
 
a- You have completed writing the article, and it has been published in a 

journal. 
b- You have written and submitted the article, but it has not been published 

yet.  
c- You did not start write at all.  
d- You have started writing the article, yet you did not finish it.  

Section Two: PhD candidates’ perceptions and attitudes towards RAs writing 

5- Are you satisfied writing your research article in English?  
- Dissatisfied 
- Less satisfied 
- Satisfied 
- Highly satisfied  

 

  

   

  

   

 

 

 

 

 

 

 

 

 



 

. 

Why? (Please, elaborate!) 
…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………

………………………………………………………………………………… 
 

6- You find writing research articles 
- An easy task 
- A challenging task 
- Neither easy nor challenging 

 
7- During scientific and academic writing course, have you ever been taught 

writing RAs for national and international publication? 
 
                  Yes                               No 
 

8- Do you think that RAs have their own genre-specific characteristics? 
 
                  Yes                               No 
 

9- If ‘yes’, how have you learned those specific characteristics of RAs? 
- By the help of your supervisor(s) 
- By extensive reading of other RAs in the field 
- By both supervisors and extensive reading 
- You can add other options 

…………………………………………………………………

…………………………………………………………………

………………………………………………………………… 
 

10- Regarding the macro-structure of RA (that is, the order of sections), a RA 
should have 

a- Title, author(s), abstract, introduction, method, results and 
discussion, and conclusion. 

 
b- Title, author(s), abstract, introduction, literature review, problem 

statement, method, results, discussion, and conclusion. 

 
c- A particular structure depending on the journals’ conventions. 

 
11- Concerning the meso-structure of RA (that is, the order of information 

within each section), when you are writing your RA, you need 
 

a- Specialized terminology 

 

 

 

  

  

 

 

 

 

 

 

 



 

. 

b- Best use of grammar rules 

 
c- Certain elements of metadiscourse like hedges and boosters 

 
d- Other highly advanced language features such as coherence and 

cohesion  
 

e- All the aforementioned options 
 

12- Being communicatively competent while writing your RA requires 
a- The ability to display claims and facts 
b- The ability to build strong argumentation 
c- The ability to provide support and correct citation 
d- The ability to ensure flexible interaction between the text and reader(s) 
e- All the aforementioned options 

 
13- Does your RA writing generally reflect the conventions of academic 

writing or the standard practice in your field?  
                              Yes                               No 
 

14- Some authors do not adhere to those conventions. (Elaborate, please!) 
…………………………………………………………………………………

…………………………………………………………………………………

…………………………………………………………………………………..

........................................................................................................................... 
 

15- Do you opt for this statement: “successful RAs writing stems from a well-
defined structure and careful wording that reflect objectivity, responsibility, 
and explicitness in expressing oneself.”? 

       -Strongly agree          -Agree           -Neutral              -Disagree            -Highly disagree    

Section Three: Problems and difficulties encountered by PhD students in writing RAs 

16- What are the problems and difficulties you have faced when writing your RA? 
a- Disorganized schedule and procrastination 
b- difficulty in finding ideas easily developed into a line of thought 
c- Problems with linguistic aspects like cohesion and coherence 
d- Lack of practice to write RAs 
e- Problems with academic writing techniques like summarizing, 

paraphrasing, quoting, and citation 
f- Lack of knowledge about the structural setup of RAs 
g- Shortage of resources and funds  

 

 

 

 

 

 

 

 

 

 

  

    

 

 

 

 

 

 

 



 

. 

h- You can add other options 
………………………………………………………………………………

…………………………………………………………………………….. 
17- How often do these statements apply to you when writing your RA?                     

Put a tick (√ ) in the suitable column. 

 

 

 

Items Always 
(100%) 

Usually 
(80%) 

Often 
(60%) 

Sometimes 
(40%) 

Rarely 
(20%) 

Never 
(0%) 

1. I follow a plan that gives me a list of   
    events or tasks and the times at which   
    each one should happen or be done. 

      

2. when I decide to make an orderly 
plan for the day or a time period, I 
procrastinate the work. 

      

3. The delay and disorderly schedule get 
me feel less motivated and lazy to 
start writing, look for ideas, and read 
others’ works. 

      

4. I do not read other RAs, books, or  
    references before I start writing. 

      

5. The lack of reading deprives me from 
getting ideas easily developed into a 
line of thought. 

      

6. I have many ideas on my mind but  
    cannot express them with precision  
    and concision. 

      

7. I consider writing an uninteresting  
    activity. 

      

8. I prefer entertaining activities.        

9. I try to  understand the ethics of  
    scientific publication in writing RAs. 

      

10. I try to learn instructions about the  
     submission of articles to national and 

international journal institutions. 
      

11. I pay attention to linguistic aspects  
      (e.g. cohesion, coherence) 

      

12. I have difficulties with paraphrasing       
13. I have difficulties with summarizing       
14. I have difficulties with quoting       
15. I have difficulties with citation       
16. I struggle to retrieve the wanted  
     academic lexes such as conjunctions,  
     synonyms, antonyms, hyponymy,  
     collocation, equivalence, etc. 

      

17. I consider developing a line of  
     thought (connecting ideas) a  
     hindering factor when I write. 

      

18. For example, I feel confused  about   
      how to connect the results with the  
      introduction and discussion sections. 

      



 

. 

Section Four: Strategies employed by PhD students in writing RAs 

18- What are the strategies you employ in writing your RA to overcome the 
difficulties of writing RAs so that you can meet national and international 
publication needs? 

a- Reviewing and revising the manuscript 
b- Extensive reading of academic genres (e.g. research articles, books) 
c- Proofreading by peers or native speakers and best use of their feedback 
d- You can add other options 

………………………………………………………………………………

…………………………………………………………………………….. 
…………………………………………………………………………….. 

19- How often do these statements apply to you when writing your RA?                     
Put a tick (√ ) in the suitable column. 

Items Always 
(100%) 

Usually 
(80%) 

Often 
(60%) 

Sometimes 
(40%) 

Rarely 
(20%) 

Never 
(0%) 

1. I write my RA because it is 
mandatory. 

      

2. I go back to check carefully the RA’s 
     requirements and instructions. 

      

3. I read other RAs and books to  
   accustom myself to the 

methodological aspect and structure of 
RAs. 

      

4. I read other RAs and books to borrow  
   some lexical and syntactic components 

      

5.  I brainstorm and write down ideas  
    about the topic. 

      

6.  I make an outline including the main  
     points of my RA. 

      

7. I ask my supervisor about the points I  
    am not sure about, or I need help with. 

      

8. I discuss what I am going to write 
with other PhD students, a supervisor, 
teachers, or a native speaker.  

      

9. I go back to my writing to revise the  
    content and make my ideas clearer. 

      

10. I go back to my writing to edit the  
    grammar, vocabulary, spelling, and  
    punctuation. 

      

11. In my RA, I pay more attention to  
     The language (e.g. spelling,  
     grammar, vocabulary) than to the  
     content (e.g. ideas, organization). 

      

12. In my RA, I pay more attention to 
the content (e.g. ideas, organization) 
than the language (e.g. spelling, 
grammar, vocabulary). 

      

13. In my RA, I give almost equal  
      attention to both the language (e.g.  
      spelling, grammar, vocabulary) and  
      the content (e.g. ideas, 

organization). 

      

 

 
 



 

. 

 

Section Five: PhD Students’ Recommendations 

20- On the basis of your experience in learning how to write RAs, what do you 
recommend for younger researchers? 
………………………………………………………………………………………

………………………………………………………………………………………

………………………………………………………………………………………

………………………………………………………………………………………

………………………………………………………………………………………

………………………………………………………………………………………..  
  

14. After writing, I discuss my work 
with my supervisor or others in the 
field to get feedback on how I can 
improve it. 

      



 

. 

Appendix C 

List of Selected RAs 

First Journal 

Journal of Translation & Languages (Oran 2 university) 

Number of 

Research Articles 

Title 

RA 1 

Procedures to Minimize Difficulties Faced by Pilots while 

Taking Standardized English Tests: The Case of the 

English for Aviation Language Testing System 

RA 2 
The Negative Impact of Chat Language on Academic 

Writing: A Case Study 

RA 3 
The Influence of Supervisor-Supervisee Communication 

Gap on Supervising EFL Master Dissertations 

RA 4 

The Implication of Cross-cultural Pedagogy in EFL 

Contexts: Assessing Students’ Perceptions and 

Intercultural Awareness 

RA 5 
Exploring EFL Doctoral Students’ Perceptions of 

Employment Interviews for a Faculty Position 

Second Journal 

Journal of Human Sciences (Constantine 1 university) 

Number of 

Research Articles 

Title 

RA 1 

The Effect of Combining the Competency Based Approach 

and the Multiple Intelligences Theory on the Development 

of EFL Students’ Speaking Skill 

RA 2 

Flipped Classroom Learning and its Role in Increasing 

Educational Attainment  

Field study, Department of Sociology _University of 

M’sila_ 

RA 3 Video Use and EFL learners' Politeness Patterns 

RA 4 Investigating the Role of CBA in Promoting the Teaching 



 

. 

of the Target-Language Culture in the Algerian EFL 

Classes 

RA 5 

Views on Student-centered Assessment amid the 

Pandemic. Case of EFL Teachers at Ibn Khaldoun 

University of Tiaret, Algeria 

RA 6 
Rethinking Assessment and its Role in Supporting the New 

Educational Reform (LMD) in Algeria 

Third Journal 

Journal of El-Tawassol (Annaba university) 

Number of 

Research Articles 

Title 

RA 1 
Being Under Control: The Power of Using Checklists 

When Writing 

RA 2 

Exploring Teachers’ Attitudes towards Teaching 

Vocabulary to Algerian Tertiary Students through the Use 

of Short Stories 

RA 3 EFL Classroom Seating and Anxiety Reduction 

RA 4 
Critical Discourse Analysis: A Functional Research Tool 

for News Reports Analysis 

Fourth Journal 

Journal of Studies in Language, Culture and Society (Bejaia university) 

Number of 

Research Articles 

Title 

RA 1 
National Identity Construction in EFL Settings in Algeria: 

Official Educational Discourse Analysis 

RA 2 

Learners’ Identity Through Their Academic Writing: 

Comparing Voice Construction of EFL and ESL Learners’ 

Academic 

Fifth Journal 

Journal of Human and Social Sciences (Sétif 2 university) 

Number of 

Research Articles 

Title 



 

. 

RA 1 

ICTs Implementation in Teaching Linguistics and EFL 

Students’ Test Achievement. 

Case study: 1st year students of the English Branch at 

Mohamed Khider University of Biskra- Algeria 

RA 2 

Writing a Thesis: A Challenge for Language Teachers 

and Learners: Towards Suggesting a Writing Support 

Centre 

RA 3 

Teaching and Assessing Problem Solving as a Higher-

Cognitive Skill in EFL: Towards a More Sustained 

Policy 
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Résumé 

Les membres de la communauté académique partagent les résultats de leurs projets de 

recherche à travers la publication d'articles de recherche. De même, les étudiants algériens en 

doctorat considèrent qu'il est obligatoire de publier les résultats de leurs recherches qui sont 

les plus pertinents pour le sujet de leur thèse de doctorat. Cependant, la plupart des candidats 

trouvent cette tâche difficile en raison d'une compréhension inadéquate des normes de genre 

académique et des compétences en écriture. Leurs articles de recherche soumis ont tendance à 

recevoir un certain nombre de corrections avant d'être acceptés ou complètement rejetés s'ils 

ne se conforment pas au genre et aux critères de publication, car la rédaction académique 

d'articles de recherche ne dispose pas de suffisamment de temps et d'espace pour la pratique 

dans le cadre du programme de troisième cycle. Cette étude, à travers l'analyse de genre et de 

discours, explore les articles de recherche et les productions académiques des étudiants dans 

les études de langue anglaise. Elle cherche également à enquêter sur les perceptions et 

attitudes des candidats algériens en anglais langue étrangère à l'égard de l'écriture d'articles 

afin de déterminer les difficultés les plus courantes rencontrées, et suggère des stratégies 

adéquates pour résoudre leurs problèmes d'écriture académique. La collecte de données a été 

réalisée à travers l'utilisation d'un questionnaire administré à un échantillon de doctorants, et 

d'une interview de deux enseignants en écriture académique à l'université de Biskra. Pour 

évaluer efficacement la prise de conscience des étudiants en doctorat et leur production en 

écriture académique lors de la rédaction d'articles de recherche, un corpus de référence de 

doctorat composé de vingt premiers jets d'articles de recherche authentiques, pris dans cinq 

revues algériennes a été utilisé pour l'analyse de genre et de discours. L'analyse des données 

qualitative et quantitative a révélé que les candidats de doctorat rencontrent des problèmes 

d'écriture académique, en raison d'une pratique inappropriée et rare de ce genre académique. Il 

a été constaté que les candidats de doctorat manquaient de sensibilisation à la méthodologie et 

à la structure des articles de recherche. Les enseignants ont exprimé leur préoccupation quant 

à l'importance de renforcer l'enseignement de l'écriture d'articles dans les universités 

algériennes, cette compétence étant très demandée par l'ensemble de la communauté 

académique. Ainsi, cette étude sensibilise les enseignants et les étudiants à son sujet et 

reconnaît l'utilité d'un cours potentiel qui enseigne la méthodologie des articles de recherche 

scientifique. 

Mots-clés: articles de recherche; écriture académique; analyse de genre; analyse du discours; 

corpus . 



 

 

 الملخص 

  الجزائريون   الطلبة  يجد  وبالمثل،  بحاث.الأ   مقالات   نشر   خلال  من  أبحاثهم  مشاريع  نتائج  الأكاديمي  المجتمع  أعضاء  يشارك

  الدكتوراه   أطروحة   بموضوع  أكبر  بشكل  تتعلق  التي   أبحاثهم  نتائج   نشر  الضروري   من  أنه  الدكتوراه   لنيل   الدارسون 

  الأكاديمية   للمعايير  الكافي  غير  فهمهم   بسبب   تحديًا  تشكل  المهمة   هذه  أن  الطلبة  معظم  يجد  ذلك،  ومع   بهم.  الخاصة

رفض    الكتابة.  ومهارات   النصية   للأنواع 
ُ
ت أو  القبول  التصحيحات قبل  تلقي عدد من  إلى  المقدمة  البحثية  تميل مقالاتهم 

الكتابة الأكاديمية للمقالات البحثية لا تحظى بوقت ومساحة كافيين   النشر، نظرًا لأن  إذا لم تمتثل لنوع ومعايير  تمامًا 

الدراسات   برنامج  في   إلى   والخطاب،   النصية   الأنواع   تحليل  خلال  من  الدراسة،  هذه  تهدف  ا ولذ  العليا.للممارسة 

 لاستقصاء  تسعى  كما  الإنجليزية.  اللغة  دراسات  في  الدكتوراه  لطلبة  الأكاديمية  الكتابة  وإنتاج  البحث  مقالات  استكشاف

  أجل   من  البحث،  مقالات  كتابة  تجاه  أجنبية  كلغة  الإنجليزية  اللغة  يتعلمون   الذين  الجزائريين  الطلبة  وتوجهات  تصورات

  تم   وقد  الأكاديمية.   الكتابة  في  مشاكلهم  لحل  ناجعة  استراتيجيات  وتقديم  تواجههم،   التي  شيوعًا   الأكثر   الصعوبات  تحديد

  للكتابة   مدرسين  مع  مقابلة  إجراء  و  الدكتوراه،   طلبة  من  عينة   على  توزيعه  تم  استبيان  استخدام  خلال  من  البيانات  جمع

  أصلية   بحثية  مقالة  عشرين  تتضمن   للدكتوراه؛  مرجعية  بيانات   مجموعة  استخدام  تم   كما  بسكرة.   جامعة  في  الأكاديمية

  عند   الأكاديمي  وإنتاجهم   الدكتوراه   طلبة   لوعي  فعال   تقييم   أجل   من  والخطاب،   الأنواع   لتحليل  جزائرية  مجلات  خمسة   من

  الأكاديمية؛   الكتابة  مشاكل  بعض  يواجهون   الدكتوراه  طلبة أن والكمية  النوعية  البيانات تحليل  أظهر  وقد  قالات.الم  كتابة

  مقالات   وهيكل   بمنهجية  الوعي  في  نقصًا  يعانون   الدكتوراه  طلبة   أن   واتضح   لممارستها.  والنادرة  المناسبة   غير  الفرص  بسبب

  هذه   أن  حيث   الجزائرية؛  الجامعات  في  قالاتالم  كتابة  تعليم  تعزيز  أهمية   حيال  قلقهم  عن   المدرسون   عبّر  كما   البحث. 

  على  والطلبة المدرسين وعي الدراسة هذه تثير وبالتالي، عام. بشكل الأكاديمي  المجتمع أفراد بين متزايد بشكل  مطلوبة المهارة

 .العلمية  قالاتالم  كتابة منهجية فيها يُلقّنون  محتملة دورة  بفائدة وتقرّ  لموضوعها، السواء

 .بيانات  مجموعة  ،الخطاب تحليل النوع،  تحليل الأكاديمية،  الكتابة ،المقالات المفتاحية:  الكلمات 

 

 


